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PREFACE

The oppressed gain freedom, justice, and greater self-determination by
relying on developing their capabilities and cultivating their humanity.
Pedagogy is involved because gaining the desired outcome (ie., the
liberation of individuals and society) requires the cultivation of the
humanity of both the oppressed and the oppressor (Freire, Pedagogy of the
Oppressed 2005).

A major concern of social, ethical, political, and philosophical inquiry
since the beginning of civilization has been structuring social systems that
promote human and social development and improve the quality of social
life. Social theorists and political philosophers have come to agree that
integrating strategies for promoting human development with strategies
prescribed by political philosophy for social development is essential for
accomplishing the goal that social action aims to achieve. The goal of
organized social activity, in short, is described by classical political
philosophy as “the good life”. But in more detail, a description of “the
good life” includes social order, cohesion, solidarity, justice, social
harmony, prosperity, and sustainable peace. Consequently, social theorists
and political philosophers from the major centers of civilization assert that
accomplishing the goal that social action aims to achieve requires the
cultivation of individual members of society. This means that there is an
inextricable link between the philosophy of education and political
philosophy. In this respect, education is viewed as playing a role in
shaping the socio-political reality of society because it is an institution
established to improve the quality of life for both individuals and society.
Therefore, the classical social theorists and political philosophers of the
major centers of civilization did not subordinate education to politics.
However, the significance of the connection between the two is often
under-analyzed, at best, or completely overlooked, at worst. Yet, when
you think about it, improving the quality of social life begins with
improving the quality of the characters of the members of society; thus,
cultivating qualities of good citizenship is an essential aspect of
educational training. Which makes educational philosophy the foundation
of the study of the social, economic, religious, and political disciplines that
shape social life.
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Social theorists and political philosophers assert that the cultivation of the
individual is the basis of social development because it establishes the
conditions for a well-integrated and well-functioning society. The
philosophical significance of the relationship between education and
public life is due to the fact that, on the one hand, individuals are trained
by society’s educational systems to make a valued contribution to society.
However, on the other hand, establishing the best possible social system is
fundamentally conditioned by the education of the individuals who
participate in creating social reality. Education in a broader and more
holistic sense is the process of enhancing the quality of individual
participation in society, which results in increasing the quality of social
life. Linking the philosophy of education with political philosophy takes
learning out of the confines of the institution and makes it a part of the
process of creating desired social ends (i.e., it contributes to establishing a
learning society, to a humanistic approach to social marketing, and to
strategies for linking good governance with human, social, and sustainable
development). In addition, linking educational and political philosophy
creates a holistic value-based approach to human development, increases
individual and social well-being, and contributes to achieving sustainable
peace. Therefore, this book explains the connection between pedagogy and
endeavors at human, social, and sustainable development.

This book explains how the principles and values prescribed by social
theorists, political philosophers, and ethicists can be expressed as factors
for establishing the shared values and common goals of social
stakeholders. The shared conviction is to improve the quality of life of
each member of society as a means of increasing social capital and public
value. This includes explaining why pedagogy is essential for maximizing
the benefits the members of society enjoy in their relationships with each
other and with the environment. Indeed, this involves educating the overall
public, civil leaders, and public authorities in the factors that improve
public-private relationships, improve the goods and services offered to the
public, increase the effectiveness and efficiency of governance, increase
social entrepreneurial activity, and increase the resources available to
society.

This approach to social formation bridges the gap between public
authorities and the general public by training both in processes and
activities that establish value-creating networks that increase social goods.
It is a state-of-the-art approach to social formation that endeavors to
remedy the social problems resulting from pedagogy merely being treated
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as instrumental to political and economic purposes, i.e., as a means of
training individuals how to find their place in a social reality increasingly
dominated by powerful social and economic agents trying to maximize
utility, which actually does not contribute to human, social, and
sustainable development but, conversely, has put humanity on a path that
is not sustainable. Therefore, the principles discussed in this book are
relevant to many geographical, socio-cultural, economic, and political
contexts.
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INTRODUCTION

DOCTOR LEON MILLER

Knowledge of the highest good is our aim (i.e., knowledge of the master
science). So, then, the course of study we are referring to has to do with the
connection between the good for a single person and the good for society;
thus, the course of study is nothing less than political knowledge (Aristotle
2004, 4).

The foundational principles of social and political philosophy stress that
knowledge generation and dissemination play an important role in shaping
the social, economic, and political conditions of society. Consequently, the
principles establish a theoretical link between pedagogical and political
philosophy. Applying these principles to human and social development is
believed to be a means of elevating the human experience. Therefore,
social theorists and political philosophers agree that the principles
prescribe a strategy for achieving the highest good possible by means of
organized social activity. The achievement of this good is the goal that
human social action aims to achieve. In other words, “All political action
has, in itself, a directedness towards knowledge of the good: of the good
life, or of the good society. For the good society is the complete political
good” (Strauss 1957, 343). Thus, the standard for political action is
goodness, justice, well-being, and peace. This good is an ethical good,
which implies that this moral or ethical good should motivate our actions,
our relationships with others, market transactions, and the goal society
aims to achieve. It is by applying this standard to social action that we
achieve the happiness and well-being of the members of society (Odia
Bhagavata, 1996, 21, 29, 35-37, & 69; Cicero 2004, 38-43 & 83-86;
Aristotle 1998, 192-193; Confucius, 2005, 12).

An analysis of the fundamental principles of classical social theory,
political philosophy, political economy, and ethics reveals that classical
social theorists and philosophers envisioned human and social
development in terms of the flourishing and prosperity of individuals and
society, a just society, and sustainable peace. They envisioned that the
refinement of humanity, in terms of the individual members of society
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developing virtuous character traits, would go hand in hand with civic
virtue. In other words, they envisioned that the primary aim of the
processes and activities for managing society would be the human
development of the individual members of society, which in turn would
contribute to social, economic, and sustainable development, a better
public life, and consequently to a better socio-political order. The various
theorists agreed that cultivating individuals so that they experience
goodness and cooperate with each other to create a space in which they
can enjoy personal and societal security is the whole aim of social life.
Therefore, pedagogy is not only the means of providing knowledge and
training individuals in particular skills, but it also plays a role in achieving
a higher quality of social life. Thus, there is an inextricable link between
education and politics, as was stressed by the social, ethical, and political
philosopher Aristotle and is quoted in the epigram above.

The world’s perennial philosophical and wisdom traditions also emphasize
the connection between educational philosophy, political philosophy,
individual freedom, and social justice. This was indeed evident in the
political philosophy that shaped the development of the major centers of
civilization. The ideas are based on principles that produce free citizens
whose freedom includes not only social and political freedom but also the
ability to experience happiness, good fortune, and higher levels of physical
and mental development. This was especially evident in perspectives on
self-knowledge, developing a virtuous character, and the prospect of
enlightenment, all of which are drawn from a wealth of perennial wisdom.
Such wisdom stands out as a unique and ideal example of the endeavor to
cultivate individuals not only for the sake of citizenship but for improving
the overall human experience. It was the vision of achieving this
pedagogical, social, and political aim that drew people together into social
solidarity, cohesion, harmony, and stability. The most respected and
renown advocates of these principles asserted that, in the broadest sense,
realizing the highest good possible requires more than political force. True
freedom requires training individuals in how to develop their capabilities,
how to exercise their right to life, liberty, and happiness, and how to
pursue self-interest in ways that promote the common good (Tagore 1968:
99 & 186).

These principles prompted social development because they established a
unified collective aim (i.e., shared values that motivated a willingness to
cooperate to achieve a common goal). Although these principles, values,
and ethics established fundamental ideals for organizing social activity, the
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full realization of these ideals was indeed thwarted by the persistence of
social agents who attempted to exercise "power over” rather than as a
means of empowerment. Their intention was to exercise authority over
society and the control of its resources. Therefore, teaching the ideal of
self-determination, the realization of shared goals, and common values
becomes an enormous challenge. That is to say that it requires generating
and disseminating a type of knowledge that is powerful enough to override
the persistence of those who pursue power on their own behalf or on
behalf of the powerful elite. Realizing the type of social dynamics
prescribed by the principles underlying pedagogical and political
philosophy requires integrating the interests of the powerful elite with
those of the overall public (Dewey 1988, 225-226; Dewey 2021, 83-88).
Therefore, realizing those principles as the basis of social activity requires
generating and disseminating a type of knowledge that is powerful enough
to override the persistence of relating to merely endeavor using others as a
means to achieve instrumental ends.

This book explains various pedagogical and socio-political prescriptions
for improving the conditions of society and, as well, the human condition.
However, in line with the theme of improving the conditions of society,
this book has two additional essential aspects. On the one hand, there is
the aim of improving the well-being and life satisfaction of individuals,
while, on the other hand, it also aims to increase social solidarity,
cohesion, order, harmony, prosperity, and peace. In this respect, an overall
concern of this book is explaining the factors that enhance the essential
interdependence between the members of society and between the
individual members and public authorities. The contributors to this book
analyze the role that the generation and dissemination of knowledge play
in personal growth and development, socialization and public life,
personal and political power, and social justice.

In this respect, the book not only explains the connection between
educational and political philosophy and the forces shaping the socio-
political reality of society but, as well, the connection between developing
the full capabilities of the individual members of society and social
development. Although the book focuses on training students and social
groups in a participatory and collaborative approach to social formation, it
also explains the significance of training civil leaders, the general public,
and public authorities. Therefore, there are aspects of the book that apply
to both formal and informal learning. It is in this respect that the book
explains the significance of integrating conceptualizations of personal and
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social well-being with those for realizing the goal that human social action
aims to achieve. In other words, the book demonstrates a state-of-the-art
approach (and an empirical basis) for linking personal well-being and
happiness with social interdependence and a well-functioning society.
Thus, this book describes a way to implement an approach to pedagogy
that is both state-of-the-art and innovative while at the same time being
very much in line with the fundamental principles of social theory and
political philosophy.

This book emphasizes the significance of linking political philosophy with
citizenship education in light of what has become known as the Creating
Public Value concept in public administration and political theory (Mark
Moore 1995). Citizenship education, in this respect, means training
individuals and social groups in the connection between their own self-
cultivation, the development of their capabilities, participatory
governance, and improving the quality of social life. By developing their
capabilities, individuals enjoy greater substantive freedoms and have
greater opportunities to engage other members of their community in co-
creating social life. Thus, developing capabilities promotes human rights,
social justice, and self-determination while, at the same time, diminishes
conflict and increases social harmony. By explaining the relationship
between human development and political activity, we teach individuals
and members of a community to become active agents for greater social
justice. In this respect, the exercise of rights, achieving justice, and
experiencing greater self-determination is a matter of training individuals
and social groups in the connection between achieving what is in their best
interest, promoting and protecting the collective interests, and increasing
the enjoyment and benefits they experience in their relationships with
other members of society. However, citizenship education also involves
transforming formal and nonformal learning activities into models of ideal
social interactions. Thus, what occurs in such interactions models the ideal
ethos of pedagogy but, as well, an ideal of social relations and
participation in political communities.

The co-creation of value concept, which is becoming increasingly popular,
is the basis of the participatory aspect of the model. The co-creation of
value concept is also often referred to as the co-creation of social reality
concept, participatory governance, collaborative socio-political activities,
deliberative civic engagement, and communitarian social order (Miller
2022, xi). This approach is based on teaching individuals and social
groups state-of-the-art strategies for transforming the prior development
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paradigm into an approach that balances economic development with
human, social, and sustainable development. These fundamental principles
are relevant for addressing and resolving current human, social, economic,
and political challenges because they are based on state-of-the-art
strategies for transforming the precariousness of the human condition into
a means of achieving social goals. That is to say, it increases the
willingness of the multi-level stakeholders to engage in value creation
networks in order to achieve their individual goals. Therefore, the
development we aim for begins with training individuals and social groups
by means of practical lessons on the connection between human, social,
and sustainable development. This approach teaches individuals and social
groups how to achieve the value goals they aim for, but in ways that are
proactive and avoid reactionary responses to social challenges.

This book explains an approach to social and political philosophy that is
integrated with pedagogical philosophy as the basis for teaching future
leaders of society how to ameliorate the persistent problems faced by
many communities, e.g., ethnic, racial, class, gender, religious
discrimination, conflict over access to natural resources and their fair
distribution, disputes over policies and rights, and environmental and
climate challenges. It explains an inter-disciplinary approach to human,
social, and sustainable development that increases the effectiveness and
efficiency of governance activities, improves the relationship between the
government and the overall public, and, equally important, reduces
conflict and promotes peacebuilding. The focus is on empowering
individuals by engaging them in processes of self-cultivation that will lead
to achieving a better quality of life, enhancing their role as citizens, co-
creating their social reality, and improving their relationship with their
natural surroundings. It should be kept in mind that, although this
approach is transformational, it is meant to be applied within a particular
community context as a model for social development. That is to say, it
establishes a model of how local citizens and public authorities can
cooperate to realize the shared goals and common values that reflect their
particular social, cultural, economic, political, and sustainability aspirations.

The book emphasizes the role that formal, informal, and alternative
learning activities, plus the knowledge generated by means of public-
private value-creating networks, play in what is experienced as social
reality. Therefore, the book explains why the dynamics that occur as a
result of the linkage between these three approaches to education reflect
aspects of education that are inherently political in nature (Freire 2005).



6 Introduction

Although most of the contributors to this book are scholars engaged in the
educational profession, the scope of the contributions also includes
practitioners who are deeply engaged in enhancing the relationship
between civil society and the government. In this respect, the contributors
demonstrate a concern for training individuals and social groups in the
types of processes, activities, and interactions that not only reflect a
Constructivist approach to pedagogy but, as well, a Constructivist
approach to co-creating social reality. Thus, this book is concerned with
elevating the life experience of those who participate in formal, informal,
and alternative learning programs. However, the focus is on teaching
participants the role that the development of their capabilities plays in their
having happier, healthier, and more successful lives. Achieving this
requires teaching the participants the role they play as citizens in achieving
the highest good possible by means of organized social activity.

When teaching individuals and social groups about the relationship
between their own self-cultivation, the nature of citizenship, and social
justice we are taking part in the endeavors of a long tradition of scholars
who attempted to maximize individual and social well-being. Such
scholars shared the intention to cultivate the whole person—not only for
the purpose of citizenship but to motivate individuals to live in accordance
with their deepest convictions (i.e., the freedom to be their authentic
selves, to live in accordance with what they have reason to value most, and
to achieve their aspirations) and thus experience the most rewarding and
fulfilling life possible. It also aims at training individuals and social
groups on how to be well-integrated within the fabric of existence. This
pedagogical tradition includes some of the greatest thinkers in the world
throughout history and some who are most admired today.

The Structure of the Book

The book is divided into three main sections and a conclusion. Section one
addresses the role of pedagogy in shaping the socio-political reality of
society from a philosophical perspective (Aristotle, Taoism, Sri
Aurobindo, and Confucius). Section two also addresses the relationship
between pedagogy and social development, but from the perspective of
either Critical Pedagogy, a Constructivist perspective on pedagogy
(including the relationship between formal learning institutions and
informal learning taking place in cooperation with civil bodies), or peace
education. The third section addresses the relationship between pedagogy
and social development from the perspective of indigenous knowledge.
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The conclusion provides a comprehensive summary of the role of
knowledge generation and dissemination (i.e., schools of philosophy,
ideologies, and systems of knowledge generation and dissemination) in
shaping civilization and progressing civilization to the present stage of
global social existence.

Section One: Pedagogy and Social Development
from the Perspective of Philosophy

Section one begins with Professor Donskikh’s article entitled Pedagogy
and Social Development from the perspective of Aristotle’s philosophy.
He describes Aristotle’s approach to education and his system of personal
growth and development that aims to cultivate individuals who are self-
sufficient and responsible human beings. In other words, for Aristotle,
education was a system of self-cultivation that resulted in individuals
being aware of the interdependent and complementary relationship
between themselves and the state. From the point of view of the
development of society, Aristotle presupposed that society is organized
with the aim of having well-educated citizens, which means that the state
establishes a just social system. The system of education should provide
the possibility of a step-by-step movement towards proper citizenship
based on virtue and reason. The content of education should be designed
in such a way that each period of human life from five to twenty-one years
has its own end, becoming the foundation for the next one.

Doctor Hongyu Wang’s article “Daoist Pedagogy: Attunement, Nonviolent
Intervention, and A Virtuous Process” explains the impact of education on
social development from a Daoist perspective. The article focuses on the
relational aspects of Daoism, which emphasize attunement with nature and
others, thus having implications regarding nonviolence and nonviolence
education. The article begins with an explanation of a fundamental
concept in Daoism (wu wei). Although the concept is usually associated
with “going with the flow” or “being in the flow,” it also has implications
regarding attunement, which raises questions about non-interruption and
allowing things to take their own natural course. The author then addresses
what this means for classroom management and the teacher’s intervention
in the student’s learning process (especially in the case of teaching
nonviolence). However, the ultimate aim of the article is to reflect on what
it means to educate and to be educated.
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Doctor Indrani Choudhury’s article, is entitled The Role of Pedagogy in
Peace Initiatives for a Sustainable Future: with Reference to Sri
Aurobindo’s Philosophy. Her paper emphasizes the role of peace
education in conflict reduction and peacebuilding, drawing mainly on
insights from Sri Aurobindo's philosophy on how human beings face and
negotiate with socio-political realities and how this process, in turn, shapes
our ideas of the future of education for children and young adults in a
conflict-ridden society. The article explains the idea of peace through
education by thinking along three dimensions: (1) its internal dimension
(i.e., peace as an outcome of Satya, meaning as an outcome of self-
realization), (2) its external dimension (i.e., a common goal based on
shared values, which sparks a collective moral consciousness), and (3)
reconciliation, which involves tolerance.

Emeritus Professor Kwang-Kuo Hwang and co-author Doctor Leon Miller
contribute an article that analyzes Confucian education principles to
determine how they provide a means of sustainable social development at
the multi-levels of social interaction. The article proposes that Confucius
established the Mutual Trust Model (HE{§#3(), based on his Five
Constant Virtues (L %), as a means of teaching principles of ethics,
social relations, governance, and, as well, relations between different
cultures and nations. Therefore, the article provides a viable approach to
theorizing about social development at the multiple levels of social
activity.

Section Two: Pedagogy and Social Development
from the Perspective of Critical Pedagogy or a
Constructivist Perspective on Pedagogy

Emeritus Professor Charles Howlett co-authors an article with Professor
Audrey Cohan, which describes pedagogy and social development from
the perspective of peace education. The title is John Dewey’s
Constructivist Approach to Peacebuilding. Dewey is one of the founders
of American Pragmatism and, as well, a renown educational and social
philosopher, a social and educational reformer, and an academic. His
Constructivist ideals are the foundation of his democratic philosophy,
which has been expanded to include his beliefs on peace and justice. The
article explains the aspects of Dewey’s call for social action that are
especially relevant for peacemakers. Thus, the article explains new
pathways for encouraging positive interaction between individuals and the
members of a diverse society, as well as between society and its
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environment. This article raises the question of whether it is possible for
policymakers to implement what Dewey advocated in terms of democracy,
education, human development, and basic human rights? The authors point
out that Dewey’s ideas for peace education complement the views of many
current policymakers who favor peacebuilding efforts for transformative
change as opposed to attempts aimed at peacekeeping, which maintain the
existing social order intact. The article points out the lessons that peace
and justice advocates working in conflict zones—such as South Asia, for
instance—can learn from Dewey’s peace education theories, and how
might they adapt them to their own contexts?

Doctor Hai’s article describes the interface between Vietnam and France
in education, the science of the humanities, and anthropology. He explains
that after almost a thousand years of growth, the scholarly traditions of
Vietnamese people, which were heavily influenced by Chinese
civilization, began to crumble in the late 19th century. By the early
decades of the 20th century, this bookish academia (known as FE#4])
had come to an end, with the last royal examination being held in 1919. So
why did this thousand-year Confucius education come to an abrupt halt?
His article explores the impact of French academia on Indochina for over a
century, which fundamentally changed the scientific thinking of Vietnam's
intellectual class. This shift led to significant changes in the country's
human sciences, including the development of anthropology throughout
the 20th century.

Ms. Monalisa Hazarika and her co-author, Prof. Manoj Kumar Mishra,
write about the recruitment of child soldiers in struggles for greater self-
determination and autonomy in Northeast India. They explain how the
children are provided new rebel outfits and then oriented (educated, or
perhaps better to say reeducated) to risk their lives for a cause. These
impoverished children are lured into warfare by the promise of being able
to escape their desperation by fighting for their freedom and dignity, as
well as that of their people, and being provided with resources they would
otherwise not be able to afford. This article critically analyzes such an
approach to training youth on how to earn freedom, self-determination,
and dignity. The article then proposes peace education theory as a tool to
bring about positive social change in the context of Northeast Indian
societies and explores the efficacy of such an intervention, framing
recommendations from Freire’s Pedagogy of the Oppressed.
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Doctor Blah writes about the role of justice in avoiding social conflicts at
all levels of social interaction. She uses the Northeast of India as an
example of a context where the extent of diversity in ethnicity, culture,
language, tribal status, religion, historical grievances, economic
disparities, political marginalization, land disputes, and response to
migrants make it one of the most conflict prone zones in South Asia. The
author explains that because of the large tribal population in the region
(e.g., Scheduled Tribes), conflicts are often centered on the role of
government and government authorities in protecting the rights of the
tribal people. One way of summarizing the nature of the conflicts is that
they are a demand for justice. The author then goes into detail to explain
the nature of justice and its role in establishing sustainable peace. The
author then compares one of the most respected theories of justice (Justice
as Fairness by John Rawls) to the sense of justice of one of Northeast
India’s cultural groups, the Khasi culturee. The author concludes by
explaining a peace education approach to reducing the conflictual tension
between tribal people and the various levels of government. This peace
education model is based on a theory of justice that aligns the most
cherished values of a tribal community with those of the Indian cultural
and religious traditions and those of the theory of justice proposed by John
Rawls.

Assistant Professor Manek Narzary, and his co-author Doctor Leon Miller,
contribute and article entitled “Education: Society’s Cornerstone
Institution for Improving the Quality of Social Life”. Their chapter
describes education and learning as social goods thus involve not only the
interests of the students, the teachers, and the school but of the community
and entire society. The chapter points out that given the complexities of
society (especially when there is a high level of ethic, cultural, and
language differences) it is the nature of the relationship and
communication between individuals and the overall society that determine
the quality of social life. In this respect the chapter emphasizes why a
Constructivist approach to teaching, interacting, and communicating
promotes relational and interactive dynamics that result in complementary,
mutually beneficial, and mutually enhancing agent-structure interactions.
The chapter emphasizes that the effectiveness of this approach lies in the
fact that it is simultaneously a method of teaching, an approach to personal
growth and development, a strategy for social development, is based on a
state-of-the-art perspective on social theory and, as well, is based on a
communication theory effective for promoting and disseminating
constitutive socio-political values and principles.
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Section Three: Pedagogy and Social Development
(with an emphasis on the role of indigenous
knowledge in social development)

Doctor Gupta provides the opening article for section three with
“Indigenous Knowledge and Social Development in Northeast India”. The
author defines indigenous knowledge as the collective memory of a
cultural group that dates back to the earliest stages of its existence, which
explains the best way to manage the challenges of existence. The focus of
indigenous knowledge is on how to maintain harmonious coexistence
between the members of the community, between the community and the
forces it is confronted with in its environment, and, as well, maintaining a
harmonious balance between tradition and modernizing. The author then
explains that education in this sense is not only of a formal, nonformal,
and alternative nature but a living experience occurring between
individuals and elders, individuals and designated guides, and individuals
and nature (i.e., including the forces shaping the nature of existence).
Therefore, education for the tribal cultures of Northeast India is akin to a
treasure house of knowledge, wisdom, and intricate cultural narratives,
resilient social structures, and insightful systems for human growth and
development that have stood the test of time.

Doctor Ho Ngoc Son and Doctor Ha Minh Tuan describe indigenous
knowledge as the foundation of a cultural group’s identity, cultural
heritage, civilization, livelihood, and coping strategies, which the group
has relied upon and adhered to for untold centuries. The authors argue that
because it has proven to be effective for so many centuries, it is, no doubt,
still relevant for dealing with such issues as food insecurity, reducing
inequalities, climate change, and other challenges that humanity is trying
to resolve through the Sustainable Development Goals. Indigenous
knowledge in Vietnam, like in many other contexts where the indigenous
population is equated with tribal villagers, is highly relevant to a sense of
social development in that indigenous people are a great example of the
challenge of blending time-tested traditions with new technologies, efforts
to reduce poverty and inequality, improve access to education and
healthcare, and promote civic engagement and community participation.
Therefore, indigenous knowledge not only continues to be an essential
source for insight into how to shape the culture’s social, political, and
economic future but also a learning source for the greater regional,
national, and international society regarding how to live more peacefully,
cooperatively, and harmoniously.
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Conclusion: Knowledge, Power, and
the Shaping of Civilization

The editor summarizes the role of pedagogy in shaping the socio-political
reality of society by providing a comprehensive overview of the
relationship between knowledge, power, and the shaping of civilization.
The article provides an overview of the role of knowledge, schools of
thought, and philosophy in shaping the civilizations in the Far East,
Mesopotamia, and the West. The article uses India as an example to
explain the role of knowledge, philosophy, cultural worldview, and
schools of higher learning in shaping a civilizational state. The article
concludes by explaining why insight into the role of knowledge in shaping
civilization and the civilizational state is important to helping humanity
deal with the challenges it faces as a result of civilization advancing to the
global stage of social existence.



