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PREFACE

The notion of space is as old as the history of dnuthought. Spatial
categories used to predominantly connote immenaitfathomableness,
indeterminateness, or unlimitedness. However, With passage of time,
our perception of space has been substantially freddinhabitable space
has proved to be insufficient and to have flexibteders, and even outer
space, once beyond human reach, has turned o tormguerable. The
space of knowledge has been expanded considegdtiigugh it has also
remained impenetrable at points. As is commonlgdohow space seems
to be “shrinking” proportionally to the increasespeed and the spread of
technology. Consequently, any explorations into tiwion of space
inevitably reveal oppositions, paradoxes, ambigsitand unresolved
guestions related to our various perceptions ofespa

If we follow the meanders of thought on the natofespace as an
ontological-epistemological concept, we will enctairthe ancient Greek
myth about the creation of the universe. Here,wibeld emerged out of
Chaos. Space was soon betrothed to time, and ko#rated an insatiable
human desire to fathom and order the universe. &sté/n culture, one of
the pioneers of this endeavor was Democritus, feéther of modern
science”, who formulated an atomic theory for tberos, and for whom
space was a vacuum. The renowned Greek philosdpisotle claimed
that space, likewise time, was a “quantity”, iilewas a whole dividable
into parts. Moreover, it was a “multiplicity"—a cotable amount of parts
in a continuum. To mention other influential conbeps of space,
Bernardino Telesio, an lItalian philosopher and ratscientist, regarded
space as a system of relations between thingsc IS@avton created a
theory of absolute space, whereas his contempo@uitfried Leibnitz,
was the author of a theory of relative space. Fomanuel Kant, the
knowledge of space was “synthetic”; by contrasiig Wittgenstein, in
his Tractatus Logico-Philosophicustroduced the notion of logical space
and the “ensemble of possible states”.

Apart from the philosophy of space (and time), whitas greatly
influenced modern science, certain spatial categdnave penetrated and
shaped Western culture and the humanities. Themré®ok demonstrates
how the notion of space can be treated as a conaxisnfor research in
such diverse disciplines as literary studies, listits and cultural studies,



Exploring Space Volume 2 Xi

and how it has inspired a variety of analyses afu, linguistic and
cultural phenomena from the perspective of Engishdies.Exploring
Space: Spatial Notions in Cultural, Literary andriguage Studiefalls
into two volumes and is the result of thé"FBASE (Polish Association for
the Study of English) Conference organized by tistitute of English of
Opole University and held at Kanii&laski in April 20009.

The first volume embraces cultural and literarydsa and offers
papers on narrative fiction, poetry, theatre anahdr, and post-colonial
studies. The texts and contexts explored are eBniish, American or
Commonwealth. The second volume refers to Englisigliage studies
and covers papers on lexicography, general liniggisand rhetoric,
discourse studies and translation, second langwaggisition/foreign
language learning, and the methodology of foreagrgliage teaching. The
book aims to offer a comprehensive insight into hbevcategory of space
can inform original philological research; thus,niay be of interest to
those in search of novel applications of spacededlaoncepts, and to
those who wish to acquire an update on currentldpments in English
Studies across Poland.

By exploring various space-related categories, sash distance,
proximity, territory, locality and movement, the mtobutors to both
volumes of this book have managed to show thatespg@ powerful
concept capable of conveying human experiencesparckptions across
cultural, linguistic and temporal boundaries. Inist to say that space is
treated here only in metaphorical terms. In fachaaontributions have
focused on very physical spaces: from the repraiens of particular
localities (i.e., London or Dublin) in literary t&sg to spatial arrangements
on stage in theatrical performances; from spacdedl aspects of
dictionary-making and film-subtitling, to classroospaces that enhance
English language learning.

The notion of space has also turned out to beunmsntal to insightful
analyses of the domain of human psychology. Sonmgribators have
chosen to explore the human psyche with a rangespafce-related
categories: from “neural” and “mental” spaces im cognitive processing,
to spaces that enable emotional “self-discovergtotvth,” or, on the
contrary, psychological “confinement” or “self-hacabping”. This is
why some studies in this collection treat spacéitesating, blissful and
identity-enhancing, whereas others point to itsrepgive, sinister or
alienating aspects, which only confirms the inherparadoxes of this
concept.

Finally, a large proportion of papers in this collen investigate
various social implications and cultural specifist of spatial notions. By
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applying space-related categories to the analfss®@al communication
and rhetorical expression, for example, some daritiis have demonstrated
how the “topos” of space can be used to guide eatuations of and
engagement in social reality. Space has also bemmrsto inform certain
national, religious, moral, aesthetic and episte@gichl conceptualizations
that are still pervasive in the English-speakingldvaespite its cultural
openness and hybridity. Thus, some contributiorsl stew light on long-
standing spatial dichotomies, such as public anuedtic spaces, urban
and rural landscapes, homeland and diasporic comtiesjnand Western
and Eastern geographies.

A conclusion that can be drawn from these studigbat space is by
no means a homogeneous category. That is why bpatians should not
be taken for granted, as any attempt at defanzliagi them makes us
discover new meanings in canonical literary tebguistic structures and
popular cultural phenomena, for example. This $® athat this collection
hopes to achieve.

—Andrzej Ciuk
Katarzyna Molek-Kozakowska
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PART I:

THE USE OF SPACE IN DICTIONARIES
L EXICOGRAPHY



CHAPTERONE

NOUN AND VERB CODES INPEDAGOGICAL
DICTIONARIES OFENGLISH
AS A SPACE-SAVING TOOL:
WHAT HAS CHANGED?

ANNA DZIEMIANKO

1. Introduction

The aim of the paper is to present a diachroniclyaisa of the
development of noun and verb codes in pedagogitziodaries of
English. In particular, an attempt is made to itigage the distribution of
codes in the microstructure and examine their form.

To achieve the aims of the study, the latest ad a®lthe earliest
editions of all the major pedagogical dictionarieé English were
consulted (OALDCE7, LDOCE5, COBUILD6, CALD3, MEDAL2
OALDCE1, LDOCE1, COBUILD1, CIDE, MEDAL1J.In each volume,
entries for over 100 headwords, nouns and verbse @ealyzed. The
sample consisted of 60 nouns and 56 verbs cite@uisk et al. (1985) as
typical examples of the major sub-classes of th@egarts of speech.

With respect to nouns, the codes for countable, oumnble,
reclassifiable and collective nouns were paid &éttento. Of these, only
reclassifiable and collective nouns might need someplanation.
Reclassifiable nouns can be used uncountably anohtaboly with a
semantic shift so as to denote “a kind/type/foriffyy ‘@n appropriate unit

! The first edition of OALDCE, published in Tokyo 1948, was in fact titled
Idiomatic and syntactic English dictionarReprinted photographically, it was
published in the same year Adearner’s dictionary of current Englishn 1952 it
was retittedThe advanced learner’s dictionary of current Englisn 1974 the
word Oxfordwas added to the title (Cowie 1978, 139). Forsidlee of consistency,
the standard acronym OALDCE is used also with egfee to the first edition as
well.
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of”, “a sort/brand of” (e.g.beer/a beer (Quirk et al. 1985, 248, 298-299).
Singular collective nouns, in turn, allow both sitay and plural concord
with the verb (e.g.the audience is/are enjoying the shofkeech and
Svartvik 1994, 40).

The main categories of verbs were considered irattaysis (Quirk et
al. 1985, 1171):

— intransitive verbs, which do not require any olgect

— copular verbs, which need subject complement,

- ergative verbs, which can be used transitively andansitively
with a change in subject-verb relationship,

— monotransitive verbs, which need a direct objecean phrase or
a clause,

— complex transitive verbs, which are followed by @bject and an
element which is not an object: nominal, adjectiedhusal object
complement or adjunct,

- ditransitive verbs, which need two objects, anriecti object and a
direct object, which can be a noun phrase or aselau

2. Distribution of verb codes

Distribution of verb codes is presented schemayi¢alTable 1.

Table 1. Distribution of verb codes

O —
A EIREIEEEINE
alo|2|8|2alo|2|ulZ
Jl0o|l@|J| Q2| 0|1 a) @)
< | Aal0|<c| W< A|O| 2| W
O|laJlo|lo|=|]O0|alO0|0O]| =
After the headword +
Before the definition + | + + |+ +] + +| +
Before/after examples | + + +
Extra column +

As can be seen, today, verb codes are usually etedadto the entry
block. They typically precede or follow relevantaexples. However,
when a monosemous verb or a sense of a polyseneshsissassociated
with only one pattern, the verb code precedes thendefinition for the
verb (sense). In MEDAL2 and LDOCES, verb codesgiven only before
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definitions, and pattern illustrations, which iredie dictionaries are used in
place of codes, are interspersed among exampletheltast edition of
COBUILD there is no extra column, introduced in tfiest edition.
Instead, COBUILDG6 adopts the strategy of altermgatiodes and examples.
Distribution of verb codes was different in theliest editions of the
dictionaries. In the past, even when a few pattevase possible for a
given verb sense, the codes for the patterns wérneuached together
before the definition., and dictionary users werarmatch the codes with
relevant examples on their own. In the first editmf COBUILD, codes
were placed in the extra column beside the entrglbllt is only in CIDE
that verb codes were given in the vicinity of exémspIn this dictionary,
codes were placed also before definitions, and wheerb required an
object, this fact was additionally acknowledged rogans of a function

label for the object placed immediately after teadword®

3. Distribution of noun codes

Table 2 summarizes the distribution of noun codesthe consulted
dictionaries.

Table 2. Distribution of noun codes

(o] —
SHEIMEIEIHEIRE
alo|2|8|Xalo|a|yl=
J|lo|l|aJojla|o| @ a) (@)
<|AlO|l<<|W|<|A|lO|2 | W
o|lajo|lo|=2|]O0|aj0|0O]| =2

Before the definiton L I S + 4
Before/after examples + +
Extra column +

As the table shows, noun codes are, and were, lysqulated before
the definition. This positioning of noun codes dam problematic in the
case of reclassifiable nouns. When the countabte tartountable uses
represent different senses, each definition isqufed by a relevant code.
However, when the different senses are not distitgual, the codes
representing countability and uncountability ardl gtlaced together
before one definition. As a result, dictionary ssare left to their own

2 This point resurfaces below.
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devices to match the codes with examples. In LDO@ESNn codes are
occasionally given also before examples. This ithigtion is typical of
codes for collective nouns, in the case of whiahrépresentation of verb
concord is shown symbolically before illustrativentences. In CIDE,
noun codes quite often follow examples. This isifistance the case when
both countable and uncountable uses are possib&ediven noun (sense).

Then, codes representing countability and uncoilittabach follow one
example at a time. Also, the variability in verbnmher after collective
nouns is represented symbolically after the exa¢aplevhere it is
illustrated. In COBUILD1, in turn, noun codes, likeerb codes, are

positioned in the extra column.

4. Form of verb codes

Table 3 presents codes for selected verbs repmegahe aforementioned
verb categories. The codes come from the most reci#tions.

Table 3. Verb codes (the latest editions)

Class Verb | OALDCE? | LDOCES/ | COBUILD6 | CALD3
MEDAL2

Intrans. |arrive |V I % I

Ergative |stop |V, VN I, T v,vn [ORT]
(sb/sth)

Copular |seem |linking linking V-LINK v [L]
(nice) |verb V- verb adj

ADJ

Monotr. |decide |V to inf T decide |v to-inf [ORT] [+
to do to do sth to
sth INFINITIVE]

Compl.T.|watch |VN —Ing T watch |vn-ing [ORT] [+
sb sb/sth OBJ + -ing
doing do/doing VERB]
sth sth

Ditrans. |remind|VN (that) | T remind |v n (that) [T] [+ (that)]
sb that sb (that)




6 Chapter One

In OALDCE7 and COBUILDSG, only formal categories lfiguistic
description are used in verb codes, and therelysae verb symbol, [V].
The same symbols represent the patterns of verlishwbelong to
different classes. The use of one symbol for thi vestead of a few for
different verb classes appears to benefit dictipnaers (Aarts 1991, 223).
Notions liketransitive andintransitive are said to be difficult to language
learners and are often misinterpreted. Also, thgomaerb classes
presuppose a rather advanced knowledge of verlparigation (Aarts
1999, 23). The codes in the two dictionaries ase glite transparent; it is
possible to tell at a glance what syntactic stmgctugiven code represents
without the need to read the explanation of symbotke outside matter.

The same holds for the codes in CALD3, which aiteagtite lucid and
clear, even though they feature verb symbols forditive, intransitive and
linking verbs as well as the label for the functibnategory of the object.
Unfortunately, the use of the transitive verb syhdad the object label
may cause problems, since the former stands fovete with its nominal
object in some codes, but not in others. This jzaggntly the case in the
code forremind sb thatwhere [T] symbolizesemind sh but not in the
one forwatch sb doing sthwhere [T] represents justatch and [obj]
should be taken to occupy the placesbf It also seems that the coding
system in CALD3 is the most space-consuming. Thedsvimfinitive or
verb, used there in codes, can well be abbreviatedowithny loss on the
side of transparency. In fact, im§ VERB, like in the code fowatch sb
doing somethingthe wordverb seems to be completely redundant; in this
combination, it does not add any information whigmot conveyed by -
ing itself.

LDOCES5 and MEDAL2 are similar inasmuch as they offedes for
verb classes only. The dictionaries feature pattdustrations, or
collocations, which are obviously a space-consunsnfpstitute for the
traditional method of encoding verb patterns. Patiiistrations appear to
confirm Nesi's (2000, 74) claim that an economedédrnative to grammar
coding has not yet been found.

Table 4 presents verb codes in the earliest editioh the major
pedagogical dictionaries. MEDALL1 is not taken intmsideration because
the system of verb codes in this edition is the esa® in the last one,
discussed above.
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Table 4. Verb codes (the earliest editions)

Class Verb |OALDCEL |LDOCEL | COBUILD1 | CIDE

Intrans. |arrive |P 21 %] V:USU + Al

Ergative | stop P1,P21 T1, 19 V OR V- | (obj) [l],
(sb/sth) ERG [T]

Copular |seem [P 22 L7 V+C [L (+to
(nice) be)]

Monotr. |decide |P 2 T3 V + to-INF | (obj) [+ to
to do infinitive]
sth

Compl.T.|watch [P 6 V4 V+0 (ob)) [T +
sb obj + v-ing]
doing
sth

Ditrans. |remind|P 12 D5 V + O, USU obj [T] [+
sb that + REPORT-| obj + (that)

CL clause]

As can be seen, codes in OALDCEL are just alphariameferences
to the explanation of verb patterns in the outsidster of the dictionary.
They show only the numbers at which verb pattemes explained. As
such, they are completely opaque, it is impossibliafer any information
on the components of verb complementation fromrtfegim alone. The
only way to figure out what a code means is to ldokp in the outside
matter. The codes are not mnemonic, either; theraothing in their
structure which could make it possible to recather than immediately
realize, what a given code stands for.

In LDOCEL1 different verb classes are representedliffgrent verb
symbols which are supposed to be easily associaitbdthem (Procter
1976, 315). Yet, the mnemonic value of [V] is ddubtas it tends to be
associated with verbs in general, but in LDOCEdesignates a specific
category of verbs which need “a 2-part DIRECT OBJTEThe first part is
a nounlike expression, and the second is an inM@ivith or withoutto,
aning form or a past participle” (LDOCE1, xxx?)NonetheIess, the verb
coding system in this dictionary is mnemonic beeatlre numbers which
follow verb symbols have the same meaning regasdiéthe verb symbol
which precedes them. It is this one-to-one corradpoce between a

% The dictionary does not explain what ‘nounlike’ans.



8 Chapter One

number and its meaning, independent of any otheabsis in codes, that
the editor of the dictionary considers the greadelsiantage of the coding
system and a memory aid (Procter 1976, 316 numbers which can be
seen in the codes in Table 4 have the following mmea @—no
complement or object, 1—one or two noun or pronabjects or
complements, 3—#o-infinitive, 4—an ing form, 5—athat-clause, 7—an
adjectival complement.

Undoubtedly, the use of symbols which have the sansaning
irrespective of the context in which they occur eahtheir retention. Yet,
while the symbols cannot be denied some mnemonigeyahey are
anything but transparent. They are largely incoing@nsible to dictionary
users, since their form alone does not reveal theianing. The syntactic
patterns the codes represent can be fully compdslkanly with the help
of the outside matter, where the symbols used @amtlare explained.
Unfortunately, such explanations are hardly eveadreAll their
shortcomings notwithstanding, there is no doubtt th@ codes in
OALDCE1l and LDOCE1l are significant achievements.eylhreveal
differences between verb classes, represent coreplation patterns in
much detail and, no less importantly, take upeligthace.

The codes in COBUILD1 are more transparent, bui atere space-
consuming. They consist of a few letters which espnt both formal and
functional categories. COBUILD1 has symbols for tigect [O] as well
as the functional categories of adjunct [A] and ptament [C], but they
seem to be far from immediately comprehensible iichary users.
Some other characters used in codes are not fulbjice, either. The
symbol [REPORT-CL] stands for any reported clausgsduced bythat,
awhword andif (COBUILD1, 1227), and is thus more confusing thize
more descriptive labels representing each of theses separately. It is
also worth noting that the code featch sb doing stis incomplete, since
it does not show that the object is to be followsd -ing participle
complementation.

While COBUILD1 uses one straightforward verb symiul to
represent the main verb classes, the symbol istiaddily modified to
designate ergative verbs [V-ERG]. However, the cfmteergative verbs
seems to be superfluous; the tezrgativeis most probably unfamiliar to
foreign learners.

The classes of intransitive, transitive and linkingrbs have their
symbols in CIDE, but verbs which can be followed dylause are not
described as transitive. The functional labéject represented by the
abbreviation [obj], performs two functions. Whenvag after the
headword, it indicates the complementation-takingpprties of the verb,
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but when incorporated in codes following exampiedgenotes a sentence
constituent. CIDE does not use any abbreviationsrepresent full
infinitives andthat-clauses. The label&d infinitive] and [(that) clausgare
needlessly long, especially in comparison with rttefiorter counterparts
employed in the other dictionaries, which are rss leansparent.

Overall, the dictionaries discussed above incotgorapaque,
mnemonic and transparent coding systems. The dode®BUILD1 and
CIDE are more transparent than those in OALDCEL1 laD@CE1, since
it is possible to infer verb complementation stwwet from the codes
themselves, without the assistance of the outsiddem The codes in
LDOCE1 are mnemonic, mainly because the meanirmymbols does not
change depending on the context in which they ocllanetheless, in
LDOCEL1 and OALDCEZ1, codes for different patterns eearly different,
even though not immediately comprehensible. On dtieer hand, the
transparency of the coding systems in the otheumes, including the
latest editions, often coupled with the rejectiorf oodes for
monotransitive, complex transitive and ditransitiverbs, results in
blurring the distinctions between underlyingly difént complementation
patterns. Yet, the transition from mnemonic to $garent coding systems
is no doubt commendable as it boosts the accassibfl verb codes to
dictionary users. The reduced accuracy of codestlasid more space-
consuming form are the price for clarity (Rund&lb8, 330).

5. Form of noun codes

Information on the codes for countable (C), uncabl (U),
reclassifiable (R) and collective (Cl.) nouns ihthke selected dictionaries
is presented in Table 5.

As can be seen from the table, the COBUILD dicti@sahave the
most space-consuming noun codes. For one thingditt®naries use
abbreviations, and not one-letter symbols, for talle and uncountable
nouns. For another, they feature [N-MASS] and [NRJA with
reclassifiable nouns, and only sometimes show eiXplithat such nouns
are countable and uncountaﬁlAIso, codes for collective nouns make it
clear that the nouns can be followed by singulak @laral verbs.

In the other dictionaries, there are one-lettertsyisifor countable and
uncountable nouns. In OALDCE1, LDOCE1 and OALDCEZ], appears
in the entry only when in at least one sense a risurt countable; if

* This happens when the two uses represent diffeggrses.
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nouns are not coded in any way, their countabsitpuld be taken for
granted. In the remaining dictionaries, countapiliis no longer
unmarked—all nouns are coded as a matter of rautinthe dictionaries
under discussion reclassifiable nouns are simplgsgmted as both
countable and uncountable. Like COBUILD1 and COBDSIL
OALDCE7, LDOCES5, CALD3 as well as CIDE explicitiyndicate the
patterns of collective nouns, but the codes arertshothere are
abbreviations, the plus sign and/or the slash. LBEOQy contrast, has the
more opaque, though less space-consuming codeffleChuntable group
nouns. The variability in verb concord with coliget nouns is not
represented by means of codes in either editioMBDAL, where only
[C] and [U] are used.

Table 5. Noun codes (the latest and the earliestigdns)

OALD |LDOCE |COBUILD6 |CALD3 |MED
CE7 5 AL2
C | book C C N-COUNT C C
U |applause |U U N- U U
UNCOUNT
R |cake C,U C,U N-VAR CORU| C,U
Cl | committee | [C+sing | [C N-COUNT C;+SIN |C
Jpl. v.] |also+plur|with sing or | G/PL
al verb pl verb VERB
BrE]j
OALD |LDOCE |COBUILD1 |CIDE MED
CE1 1 AL1
book - C N COUNT C C
U |applause |U U N U U
UNCOUNT
R |cake C,uU 1C,2U | NCOUNT |U,C C,uU
> N
UNCOUNT
(N MASS)
Cl | committee | - GC N COUNT: |C;+sing/|C
VB CAN BE |plv
SING OR PL

5 The information that a collective noun “can bedaled by a singular or plural
verb” is given in full after its definition in thentry.
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6. Conclusions

Encoding syntactic information on nouns and veras substantially
improved since the time where the first pedagogitaionaries of English
were published. Positive developments have beemtifidel in both the
distribution of codes and their form. Alternatingrlv codes and examples
is highly commendable, since in this way the ditdiy user can
immediately see how the patterns represented iescagrk in practice.
Nonetheless, such positioning of codes remainsratssi in the case of
nouns, especially—reclassifiable and collective sonl particular, it
seems that when a given noun sense is charactdnyzdiferent patterns
of syntactic behavior, matching relevant codes wiamples would be
welcomed by dictionary users. Besides, the acdéigsitf verb codes has
improved, and now they are clearer to dictionargrsighan those in the
earliest dictionaries. Nonetheless, more transpareties have developed
at the expense of accuracy and space. The mose-spasuming verb
codes have been identified in CALD3 and CIDE. Bras that some space
could have been saved there with the help of standaut no less
transparent abbreviations and simple typographidcds. COBUILD6
and COBUILD1, by contrast, feature the most spageseming noun
codes. Paradoxically, such codes are not nece;ssai«eiialrer(.5 In these
dictionaries, excessively long codes serve to mgre the syntax of
collective nouns, but also in this case, greategtle does not entail any
obvious gain on the side of clarity. Presumablyprabiations and
typographic signs can perform the same functionleagthy codes.
However, only empirical investigation can provesthypothesis.
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CHAPTERTWO

TELEGRAPHICSTYLE OF DEFINITIONS
IN THE CONCISEOXFORDDICTIONARY

MALGORZATA KAMINSKA

First published in 1911Concise Oxford Dictionary(COD)'was
admired as a “marvel of condensation, accomplighedkilful hands” of
the brothers Henry and Francis FowlEQD11, vii). The book was issued
in a small format (12.5 x 18.9 cfut the most characteristic features of
the condensation were noticeable on a page of tam fmody. They
included nesting of derivatives and compounds, vhi@as by no means
innovative in British lexicography (Simpson 199060), and the adoption
of the telegraphic style of definitions to the dagrwhich was
unprecedented in the history of dictionary makifigis paper presents the
features of the telegraphic style, or the telegeaph as the first editors
called it, and the changes in the style of defmi$i introduced in
successive editions of tl@OD. Let us begin the presentation with the first
edition of the dictionary.

1.COD1

Describing the “peculiarities” of the dictionarjet Fowlers explained
in the preface that “space must be saved [...]Jneyseverest economy of
expression—amounting to the adoption of telegraghebat readers can
be expected to put up with”. Incidentally, as All@®86, 1) points out, the
Fowlers mentioned the wotdlegraphesén the preface but they forgot to
include it in the main body of the dictionary. Téxetract above shows that

! Since the dictionary is commonly known as @@D (from the initial letters of

the title), | have decided to use this abbreviatiothe paper. However, it should
be noted that recently the title has been changeziGoncise Oxford English

Dictionary, with the actual abbreviation bei@DED.

2 as measured on the edges of the cover
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the editors made it clear that the comprehengihilitdefinitions depended
on the user’s skills, and emphasised that it wasier who took an active
part in the process of reception of definitions.

Evidently, it was the policy of saving space thatdm definitions
difficult to read for the average user. One of space-saving techniques
consisted in the omission of articles, both definéind indefinite, for
example:

burglar “One who breaks into house by night with intent dommit
felony”;

burn “Small stream”;

Florida “State in U.S.".

What was characteristic @OD1 was the omission of genus words in
some definitions of multi-word lexical units, whichade the definitions
incomplete in Aristotelian terms. Thudefiniens or the defining phrase,
was no longer substitutable falefiniendum or the word defined, for
example:

burn away‘to nothing, to extinction”;
burndown“less vigorously as fuel fails”;
flock-bed"stuffed with ff.”;

hard winter“with, without, much frost”;

maiden namé(before marriage)”;

winter quarters‘esp. to which troops retire for w.”.

Such definitions required from the user some effamt order to
understand them, one had to refer to the parteofittit defined and treat it
as the genus of the definition. For example, ineortb formulate a
complete definition oburn downabove, one had to add the head of the
compound being defined, i.e. “burn”, to the defonit proper provided in
the dictionary. As a result, the complete defimtwas as follows: “burn
less vigorously as fuel fails”. The missing infottioa, i.e. the sense of
“burn”, could be located in the same entry. Somesinin order to
formulate a complete definition, the user had td #ee whole unit being
defined, for examplegars burn“when one is talked of’. The feature of
omitting genus words remained in t8®D down to the fifth edition, and
to a lesser degree it could also be observe@@D6 and COD7 (my
unpublished doctoral dissertation).

Omissions were frequent in contexts in bracketpidally the contexts
were introduced with the preposition “of’, for expal®, maiden “(of
female animals) uncoupledmaieutic “(Of Socratic mode of inquiry)
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obstetric, ...". However, sometimes the prepositwas omitted, which
might have been confusing to the inexperienced wéer wondered how
to relate the bracketed information to the defimtproper, for example:

burn “give, make to give, light (lamp, candles, gas, &c.)” (CODJ).

Changes towards user-friendliness and easier cdmpséility were
carried out as late &880D6, where both contexts mentioned above were
preceded by “of".

Another feature of the telegraphese was that desihgfinition could
refer to more than one lexical category of the lemiWith this aim in
view, several techniques were used. One of themtwasention a few
hyperonyms, each of which being of different lekicategory; for
example, in the definition dfurlesque

burlesquea. & n.., &v.t. “Imitative, imitation, imitate, for purpose of
deriding or amusing”.

This definition appeared in th@éOD down to its seventh edition.
The same effect was achieved by the use of bragkath suggested
that the user could extract more than one senseobw single
definition. The brackets contained appropriateiseff (as irburlesque
below) or the whole words which carried a part mfbimation on a
related sense (as imbblementbelow). As is seen in the latter
definition, the addition of a related sense by nseahbrackets could
involve a change in the lexical category of the dvdefined:

burlesquea. & n. “bombast(ic), mock-serious(ness)”;
rabblement (Tumult as of) a rabble”.

Such a type of definitions was retained in theidiwry down taCOD?7.

Numerous abbreviations were a characteristic feawfr Fowler's
definitions. When a headword was used within theybof the entry,
either as a word in a definition or as a sub-hdadyas given in an
abbreviated form, for exampld.™ for flock, “w.” for winter (see the
examples below). A double initial suggested thegllorm, e.g. “ff.” for
flocks The abbreviations in the form of initial lettdrequently appeared
in definitions of multi-word lexical items, for exgle:

f.-bed“stuffed with ff.”;
w. quarters‘esp. to which troops retire for w.”.
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In COD1 the conjunction “and” was hardly typed in the centional
way (“and”): it was rather expressed by means ef dbbreviation “&”.
The definition ofwinter below has also months given in abbreviated
forms:

winter “Season between autumn & spring, three or foudestl months of
year (in northern latitudes Nov. or Dec. to JanFeb., or , Astron., from
Dec. solstice to March equinox”.

The use of the abbreviation “&c” was also a spaoérg option. It
was used for broadening the meaning, without tlel te enumerate other
items within a given semantic field, asfiock “Lock, tuft, of wool, cotton,
&c”. As opposed to “&c”, other abbreviations such esfecially) and
usyally) narrowed the meaning.

The use of commas is also worth mentioning. Theyewequently
used to separate hyperonyms (genus words) from @hein, which made
the definitions even briefer, though sometimes tumah (see example
below). In later editions, the commas were repldmgdonjunctions “or”.
As is seen in the definitions below, commas wes® alsed to separate
genus words from the rest of the definitions:

burn “put, be put, to death by fire”;
burn“Consume, waste, by fire”".

However, the omission of the conjunction “or” imamber of definitions
did not suggest that they were not used at all. ti@n contrary, they
sometimes appeared several times in a single tefinfor example:

race“genus or species or breed or variety of animajslants”.

From another point of view, the use of conjunctiéms in the definition
above also saved space because the conjunctioresj@iords or senses
together into a single definition. Otherwise, thditer would have
distinguished separate senses or sub-senses.

It is worth mentioning that some features of deéfmis described in
this paper are not unique to tf@OD but could be found in other
monolingual dictionaries as well, especially thasddressed to native
users. For example, a typical definition @OD1 had a form of a brief
analytical phrase which saved space much better tthea discursive one.
Understandably, sometimes the editors decidedeéausingle word, i.e. a
near-synonym. Both types of definitions were comiyaised in a popular



