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English has become the gatekeeper to higher edacatid employment
in China. This book is dedicated to all of thodevare unable to unlock
the gate and pass through.



CET 4 and CET 6 National English examinations Haseome the symbol
of English proficiency in reading and writing. Erapers have required
them as prerequisite to employment consideration.

All comments of students quoted in this book weriten by post-graduate
students who have passed CET 4 and some have pagSeé; and the
comments were created on computers equipped withiogtbft WORD.

The students’ comments are unedited to reflect tine¢ lack of English
competency and to debunk the claim that CET 4 aB@ 6 reflect any
appreciable English writing proficiency, particljawith the availability of

the “spell function” of WORD.
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FOREWORD

It is my great honor to be invited to write thisdaord for Dr Martin
Wolff's new book. To be honest, it is my first tinh@ write a foreword in
English for a foreign teacher's book though | hawgitten some
previously for books in Chinese. | accept the miin because | admire
Martin as one of my best foreign employees, carearrades, international
colleagues and educational friends in the TEFIdfielChina.

Martin’s educational concepts, methods, attitugets and contributions
impressed me by my class observation, our casuahkclkimming his
large number of teaching journals and the formtdstdetween us. His
educational concepts such as “holistic developnmttnbugh English
learning”, “Chinglish is better than deaf and duBhglish”, “non-native
English speakers talking to each other is like irgimarpens steel”,
“acquiring English in the non-native English envineent needs man-
made English immersion”, “be brave, never be a ecdvia opening your
mouth speaking English” and the like, agree with tipdated foreign
language educational beliefs and principles. Unekgitnthe rationales, his
teaching seems very “pushy” and often too hardctept by the Chinese
students at the beginning, mostly because they weed to instruction-
based teaching and examination-driven learning deer 10 years of
English classes. However, Martin pushed them irbe tEnglish
swimming pool” to “survive” which made them feelrfsafe”. First of all,
he made his classroom into a real English commuimityvhich only
English is the unique communicative language. Tmes@xtent, to the
Chinese-native adults who are non-English majoiis,scary and difficult
because they lack confidence and competence in divamunity but
loosing face every minute. Besides, he assigneat aflafter-class tasks
requiring his students to read/send English entaitsach other every day,
go surfing on the internet in English, watch theaally selected English
movies for culture studies, write movie commentd amany other tasks,
all in English. All these were regarded by manydstits as forcing added
burden onto them.

From the educational point of view, Martin is sussfelly practicing
many modern educational conceptions and methodedagyich as student-
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centeredness, task/problem/project/action-basedoappes, learning to
speak by speaking and practice makes perfect, euous learning and
learning by doing, just as Dewey’s theory abouthtsd is society”.

Martin’s teaching style is not by instruction iretiry but by application in
action. No matter how reluctant his students feéetha beginning, as a
result of his efforts, many of them transform, daparand shift from

“paper-score men” to “real-world communicators’haligh the process is
full of hardship or even culture shock resultingnfr misunderstanding.
Some students gave up, some complained, some teoladtion and

achieved in the end. It turned out to be a testah test to the Chinese
students in many ways. It proved to be a challenga;folded challenge
to both the teacher and the students. Martin hinesgbyed the process
and, most reward of all, the students’ positive ngfes, visible and
invisible.

As a faculty of College English instruction in Chirfior over 30 years
myself, as a TBEL (task-based English Learning)reagh promoter and
practitioner for over 10 years, and as an ELT ne$ea and teacher
trainer, | really appreciate and highly praise Mgst educational spirits
and career ethics. | try to conclude them into“3 3 Es” and “3 Ds”, i.e.
since he loves teaching, loves students and lovesaChis teaching is
enthusiastic, experienced and enjoyable out ofdkigoted, diligent and
demanding efforts. Facts prove that his teachiogiges his thousands of
students with lifelong benefits in the multi-furarial, multi-faceted,
multi-effected holistic development journey. Thsitthe destination target
of higher education.

Read the book, you can find the practice, stasistteedback and
comments that record the great deeds. Read thersyritou can feel their
soul and mind. The key is, get the message fromhat’s wrong with the
TEFL for the Chinese students in their learning atat’'s their potential?
Get the hint from it: He can, they can, we can, youal can. Why not try!

With best wishes to a greater success in TEFL mefarChina

—XIA, Jimei (Angela)) z/15
Professor of English education
Dean of English Education Faculty
—Sun Yat-sen Universifyi /%"
Ching| [ written on the Spring Festival (Year of Tiger), Fef) 2010
‘%L’Fh’rﬁ’ﬂ‘ FI= RURFE



PREFACE

This book is a compilation of articles arising fraihe authors’ eight years
of personal experiences, study, research and amayE€FL teaching in

China between 2002 and 2010. It is an attemptentity deficiencies and

suggest improvements in EFL teaching in China. dhiors began with
the assumption that identifying the existing pratde analyzing them and
suggesting corrective action would be beneficiabtimging about much

needed curriculum reform.

The authors were assisted by the opinions of 2@@i-graduate non-
English majors at Sun Yat-sen University Guangzi@hina.

Chapters 1 — 4 deal with issues traditionally gitlea ostrich treatment
(head buried in the sand) and thus ignored or déayep by most Chinese
scholars and administrators.

Chapter 1 deals with the 4 Great Lies that servdeimotivate Chinese
learners of English. Chapter 2 confronts Mute EBhglthe result of the
current test oriented curriculum. Chapters 1 andr@ laced with and
supported by the opinions of 2,000 post-graduatdestts at Sun Yat-sen
University. Chapter 3 highlights the failed refomovement of the late
1990s and Chapter 4 examines the vested intetestsrtake true EFL
reform near impossible.

Chapters 5 — 10 document the development and ingpltation of a new
paradigm for EFL teaching in China (Holistic Enblis The Holistic
English Program was tested &ttier universities, ?' tier universities, 3
tier colleges (junior colleges) and'4ier vocational colleges, with both
English majors and non-English majors. Chaptes &ri explanation of
the Holistic English Program. Chapter 6 documeriie successful
implementation of the Holistic English Program iy fbreign teachers. at
6 colleges and universities in 4 provinces Chapfe 8 and 9 document
the success of the Holistic English Program at ‘Batrsen University, one
of China’s top tier universities, These chaptess@eppered with sample
opinions of 2,500 post-graduate non-English maydne have made over
15,000 posts on http://chinaholisticenglish.org
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Chapter 11 summarizes the opinions of 193 undevgitadEnglish majors
at Guangxi University and 2,500 post-graduate noglgh majors at Sun
Yat-sen University, through a series of comparativaphs covering 3
semesters from spring 2009 through spring 2010pl&rahowing the self-
perceived benefits received by the students in Htwdistic English
Program are shown side-by-side with graphs fromesits in traditional
English classes. This display of comparative graghsaks louder than
any possible narrative about the efficacy and sapgr of the Holistic
English Program over the traditional English curhign.

This compilation of articles makes a compellingecdsr replacing the
traditional Oral English learning curriculum witlhet Holistic English
Program.






CHAPTERONE

CHINA EFL:
THE FOUR GREAT LIES

MARTIN WOLFF,
SUN YAT-SENUNIVERSITY

Introduction

At any given moment there are twice as many Chitegming English as
there are citizens of the U.S.A. English instruttimegins in kindergarten
and continues into postgraduate study, for bothliEimgnajors and non-
English majors. Everyone in China must study Eigllsocal variants of

English such as Chinglish and Chinese English aseodraged as
inappropriate. Students are placed under extremagspre to “master”
English. National English competency exams are eipate to further

study or employment. China employs more than 13D,88tive English

speakers to teach English in its schools. Some rgneg encourage
Chinese learners of English to locate foreignershenstreet and run up to
them and yell “Hello” in the foreigner's face. Thigazy approach is
predicated upon the belief that the only way toriome your English is to

engage with a native English speaker. Teaching iEmgls a Foreign
Language in China is predicated upon 4 GREAT LIES.

First Lie — You Must Master English

Every Chinese learner of English is instructed tity must “master”
English.

Due to the inordinate influence of the British Coililon English learning
in China, most Chinese students of English ownGambridge Advanced
Learner’s Dictionary or Oxford Advanced Learner'gtibnary. These are
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also the most available dictionaries in schooldi@s and book stores
throughout China.

“Master” is defined as:

master (SKILLED PERSON

noun [C]

1 a person who is very skilled in a particular golactivity:
He was a master of disguise.

2 a famous and very skilled painter:
This painting is clearly the work of a master.

master

adjective [before noun]
extremely skilled:

a master craftsman

a master chef

master

verb [T]

to learn how to do something well:

to master a technique

She lived in Italy for several years but never guitastered the language.
He quickly mastered the art of interviewing people.

masterful

adjective

If an action is masterful, it is very skilful:
a masterful performance

masterfully
adverb

masterly
adjective
done extremely well:

She gave a masterly performance as Kate in 'Thernbaofithe Shrew'.

mastery

noun [U]

If someone has a mastery of something, they arerarty skilled at it:
her mastery of the violi

! cambridge Advanced Learner’s Dictionary
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Dr. Niu Qiang, one of China’s eminent scholars ingksh Linguistics
explains that to “master” English one must speledx & native speaker.

But, assuming the student is motivated to “madinlish, which English
should they choose to “master”?

British English (Brg, BrEng)

Black British English (BBE); England (English larage in England
(EngEng)

Northern

Cheshire; Cumbrian (Cumbria excluding Barrow-in+tass); Geordie
(Newcastle upon Tyne); Lancastrian (LancashirepuSe (Merseyside);
Mancunian (Manchester); Mackem (Sunderland); Naoriwian (rural
Northumberland); Pitmatic (Durham and Northumbed)anYorkshire
(also known agyke In the far north, local speech is noticeably Sdat
nature.

East Midlands / West Midlands
Black Country English; Brummie (Birmingham); Potésr (north
Staffordshire)

Southern
Cockney (East London); East Anglian (Norfolk andff8lk); Estuary
(Thames Estuary); Kentish (Kent); Jafaican (Innendon); West Country

Scotland
Scottish English; Highland English

Wales
Welsh English

Ireland
Hiberno-English; Mid Ulster English

Isle of Man
Manx English

Channel Islands
Guernsey English; Jersey English
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Malta
Maltenglish

American English (AmE, AmEng, USEng)

Cultural

African-American Vernacular English (AAVE); Chicaianglish; General
American; New York Latino English; Pennsylvania Ehified English;
Yeshivish; Yinglish

Regional

Northeastern dialects

Boston English; Hudson Valley English (Albany); MaiNew Hampshire
English; New York City Dialect, Northern New Jerdeialect (New York
metropolitan area); Providence-area English; VertmoEnglish;

Philadelphia-area English; Pittsburgh English; mdlaNorthern American
English (includes western and central upstate Newk)y Wawarsing
English; Northeast Pennsylvania English (Scranfamnsylvania-area)

Mid-Atlantic dialects

Washington D.C. Metropolitan Area Accent (D.C. $gnBaltimorese;
Tidewater accent; Virginia Piedmont; Virginia Tidater; Inland North
American (Lower peninsula of Michigan, northern ®hkind Indiana, the
suburbs of Chicago, part of eastern Wisconsin gostate New York);
The Chicago accent; Buffalo English

North Central American English (primarily Minnesota, but also most of
Wisconsin, the Upper peninsula of Michigan, andsgaf North Dakota,
South Dakota, and lowa; Yooper dialect (the varietyNorth Central
American English spoken in the Upper Peninsula @higan and in some
neighboring areas)

Midland American English

North Midlands English (thin swath from NebraskaQbio); St. Louis
dialect; South Midland (thin swath from Oklahoma R@nnsylvania)
Appalachian English; Southern English; Coastal Beastern (Charleston,
South Carolina, Savannah, Georgia area) Cajun &nghlarkers Island
English (North Carolina); Ozark English; PiedmontalBct; Southern
Highland English; Florida Cracker Dialect; Gullah@eechee; Tampanian
English; Texan; Yat (New Orleans); Western EngliShjifornia English;
Utah English; Boontling; Hawaiian English; Pacifiorthwest English
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Canadian English (CanE, CanEng)

Newfoundland English; Maritimer English; Cape Bretmccent Lunenburg
English West/Central Canadian English Quebec EhglOttawa Valley
Twang; Pacific Northwest English; Bermudian English

Caribbean English

Anguillan English; Bahamian English; Jamaican Estgli Trinidadian
English

Central and South America

Belize English; Falkland/Malvinas Islands Engli€yyana English

Asia

Burmese English; Hong Kong English; Pakistani Estglindian English
Hinglish; Punjabi/Delhi English; U.P/Bihari EnglistBengali/Assamese
English; Oriya English; Gujarati English; Maharagn English;

Kannadiga English; Telugu English; Tamil Englishalslyalee English
Malaysian English (MyE); Manglish; Philippine Erghi (PhE); Singapore
English; Sri Lankan English (SLE)

Africa

Cameroon English; Liberian English; Nigerian EnglisMalawian
English; South African English; East African EngtidJgandan English

Oceania
Australian English (Ausk, AusEng)

Cultural
Australian Aboriginal English; Torres Strait Engjlis

Regional
South Australian English; Western Australian Engliijian English;
New Zealand English (NZE, NZEng)

The above list may not be exhaustive.
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Most Chinese students of English settle for “mastgra dictionary
definition of English. They memorize long lists@ifglish words and their
definitions, or set phrases, to pass the Nationagligh proficiency
examinations (Qiufang and Johnson 1997) and thenderowhy they
can't speak or write comprehensible English.

Who has ever “mastered” the English language?

English is not static, new words are added to aietiies every year. As
Noah Webster stated “the English language is an&wenging tapestry”.
Large teams of lexicographers, associate editaiseditors are required to
publish a dictionary. If anyone has “mastered” Esiglwhy are so many
people required to publish a dictionary?

This extreme mandate to “master” English is theceagademic pressure
that Krashen identifies as inhibitind“2danguage acquisition. (Krashen,
Stephen (1981When this academic pressure is removed, Chinasedes
of English build self-confidence, intrinsic motiia, self-discipline and
develop autonomous learning skilQiang, Wolff, Teng 2009) and then
go on to produce comprehensible English, but ndepeEnglish.

CCTV-9 (International English) employs Chinese prgsrs who have
been abroad for many years, some as long as 24f6ig lim an English

speaking environment. Their English is not natike.| A rather common
instance of Chinglish is when the Chinese intereieasks a guest “How
do you think about ....?” instead of “What do younthiabout ....?" It is

impossible for a native Putonghua speaker to “magieglish and speak
like a native English speaker due to the influeat¢he mother tongue,
Putonghua.

This mandate to “master” English establishes a Wi bar that tends to
discourage rather than motivate.

Second Lie — You can only make your English better
by speaking with a native speaker

What probably began as propaganda, supporting thation of job

opportunities for British citizens to teach EnglishChina, has become
engrained in the fabric of the English learning taéty of China. Chinese
people believe that the only way to make their ishglbetter is to

communicate with native English speakers.
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Through the legal employment process, China employgxcess of
150,000 native English speakers to teach Engliginbang in kindergarten
and continuing through post grad study. It is rusdothat another 100,000
native English speakers teach without the legauired permits.

Consider a representative university oral Englists< taught by a native
speaker: (Qiang, Wolff, Teng 2009) on averagdasascof 40 students for
90 minutes every two weeks. If every student spetidesy will have a

maximum of 2 minutes each to speak at the foreggictter. There is no
time for any dialogue. Many foreign teachers resmipair or small group

work to facilitate more oral communication. Butghs L2 sharpening L2,
just like steel sharpening steel. So long as thescis taught by a foreign
native speaker, the Chinese simply do not seedhredpx.

After viewing the Hollywood blockbuster “The Ternailii’ Chinese
learners of English have a solid understandingnefiasic principles of'2
language acquisition and soundly reject the ndtiah they can only make
their English better by speaking with a native ksiglspeaker. (Wong,
Wolff, Qiang 2009)

Third Lie — Chinglish is no good

Chinglish and Chinese English are distinguishabieng Yajun, 199%)ut
both are discouraged as inappropriate.

Every Country that adopts English as its officialioofficial L2 creates its
own variant of spoken English.

Anglish (‘purified’ English); Benglish (Bengali Higlh); Chinglish
(Chinese English); Czenglish (Czech English); Dahg{Danish English);
Dunglish (Dutch English); Engrish (Japanese Enylistinglish (Finnish
English); Franglais (French English); Denglischi@ksh/Genglish/
Ginglish/Germish/Pseudo-Anglicism (German Engligdgbrish (Hebrew
English) - also sometimes used to refer to Enghsitten with Hebrew
characters; Hunglish (Hungarian English); Italgighalian English);
Japlish (Japanese English); Konglish (South Kor&mglish); Poglish
(Polish English); Porglish (Portuguese English); n@fish (Punjabi
English); Rominglish/Romglish (Romanian English)uriglish (Russian
English); Serblish (Serbian English); Singlish (&ipore English, multiple
varieties); Spanglish (Spanish English); Swangigwanglish (Swabhili
English); Swenglish (Swedish English); Taglish (@ag English);
Tinglish/Thailish (Thai English); Vinish (Vietname<€nglish); Wenglish
(Welsh English); Yeshivish (Yeshiva English)
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China, with its 1.3 billion plus people, has eveght to develop a variant
of English influenced by its native Putonghua (Hand Dodd 1986) and
manageable by its population. The objective shoblel effective

communication in the international language of carga, not blind

adherence to some ideal of perfection or pure Brittnglish, whatever
that is.

Granted, some professions demand a higher degrémngifsh such as
interpreters, translators, industrial and politicapies, international
lawyers, international accountants and scientst@perating on international
projects. But the average Chinese business persoonemon citizen has
no demonstrable need for anything more than Chihgli

Fourth Lie — Everyone in China needs to learn Engéh

Everyone from kindergarten through postgraduatadysEnglish. Most
Chinese university (non-English major) graduatesvkmmore about the
English language than most American university (Bhg major)
graduates.

Chinese students study the rules of constructiochna@morize vast lists of
words and set phrases but they do not learn thguéage or acquire the
language. They have enough knowledge about Engliplass the Chinese
National proficiency examinations but they cannmdoice comprehensible
oral or written English. (Jun Lu Nov. 2005)

The English curriculum is driven by the compositiand nature of the
National examinations. (Jun Lu Nov. 2005) The auldm is designed to
teach the students all about the English languagenbt to learn or
acquire it.

It would be far more intellectually honest for Caito claim that everyone
must study English because the current test odemt@riculum and
teaching methodology puts learning and acquisiieyond reach.

China needs to firmly grasp the difference betwsardy, learn and
acquire. They require different teaching method@s@nd obtain vastly
different results.
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Effects of Debunking the Four Great Lies

During the spring 2009 semester at Sun Yat-sen éysity the 4 Great
Lies were explained to 600 post graduate (humaditeidentsin the new

2 The 600 students represent the following prowsnce

Anhui, Chongqing, Fujian, Gansu, Guangdong, Guangiuizhou, Hainan,
Heilongjiang Henan, Hubei, Hunan, Inner Mongolidandsu, Jiangxi, Jilin,
Liaoning, Ningxia, Shanxi, Shandong, Sichuan, inj Uyghur Autonomous
Region, Yunnan, Zhejiang

The 600 students represent the following 120 umddrgte institutions of higher
learning:

Anhui University, Anyang Normal University, Armyndtitute of Xian, Beijing
Institute of Business, Beijing Normal Universitye@ral China Normal University,
Central University of Finance and Economics, Cérfimuth University, Central
University of Nationalities, Chang An University, h@hgchun University,
Changchun Normal University, Changchun Taxationlegel, China University of
Mining and Technology, Chin South Normal Universitghinese University of
Political Science and Law, Chongging University,08bqing Jaiotong University,
Chongging University of Posts and Telecommunicatiobalian Nationalities
University, DongBei University of Finance and Ecomics, Finance and Economic
University of Tiang Yi, Fudan University, Fujian Noal University, Fuzhou
University, Gannan Normal University, Guangxi Unsity, Guangdong Academy
of Fine Art, Guangdong Business University, GuamgddPolytechnic Normal
University, Guangdong University of Business Stu@yangdong University of
Foreign Studies , Guilin University of Electroniedhnology, Guizhou Institute of
Nationalities, Guizhou Normal University, Guizhowilkersity, Hangzhou DianZi
University, Hainan University, Harbin University 8tience and Technology, Henan
Agricultural University, Hebei Normal University, ddei Economic and Business
University, Hebei University, Hefei University ofethnology, Henyang Normal
University, Hohai University, Hongshan Normal Unisiey, Huazhong Agricultural
University, Huazhong University of Science and Tesbgy, Hubei Coal Industrial
Teacher's College, Hubei University of Technolodgybei University, Hunan
University of Arts and Sciences, Hunan Universijynan Normal University,
Jiaying University , Jiangxi Normal University, dgxi University of Finance and
Economics, Jilin University, Jishou University, Kaimg University of Science and
Technology, Lanzhou Commercial College, Lanzhou vehsity, Liaoning
University, Ludong University, Minzu University, Npng Agriculture University ,
Nanchang University, Nanjing University, Nanjing iersity of Finance and
Economics, Nankai University, Nanyang Institute &g, Nanyang Normal
University, NorthEast Agricultural University, NbEast Normal University, North
China Electric Power University, Northeastern Ursity, Northwest University of
Politics and Law, Northwest University, Northwesil\Rechnic University, Peking
University, People’s University of China, Qingdamitkrsity, Renmin University,
Shandong University, Shanxi Normal University, ®haUniversity, Shenzhen
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Holistic English course (this replaced the traditiboral English course),
but were not explained to 84 post graduate (hunesistudents in the
traditional oral English course. The following gnapclearly demonstrate
that when the burden and pressure induced by tBeedt Lies is lifted

from the students, there is a demonstrable betwefibe students in the
areas of self-confidence, intrinsic motivation, fsbscipline, creative

thinking and autonomous learning skills.

C G (3 Classes) MARCH 2009 SYSU

CHART #2 CUMULATIVE 3 CONTROL CLASSES
—e— Confidence —a— Motivation Self-Discipline
Creative Thinking —%— Autonomous skills

16 +

14 +

12 1 A /\ A A
10 + \ D

8 T /

6

T\ TN

# of students

# ~—
0 1 1 1 | ; \=/ 1 1 |
1 2 3 4 5 6 7 8 9 10

10 = GREATEST HELP

University, Sichuan Normal University, Sichuan Usmisity, South Central
University for Nationalities, Sijiazhuang Railwayl&ge, South China Agriculture
University, South China Normal University, SouthitzhUniversity of Technology,
South China University, Southwest JiaoTong UnivgrsiSouthwest Finance
University, Southwest University, Southwest Unitgref Finance and Economics,
Southwest University of Political Science and L&®guth China University of
Technology, Sun Yat-sen, Tianjin Normal Universiffianjin Foreign Studies
University, Tianjin University of Science and Teology, Tsinghua University,
University of Science and Technology of China, Whulhastitute of Technology,
Wuhan University, Xian Economic and Financial CgdleXian Jiaotong University,
Xian Institute of Technology, Xian University ofrféince and Economics, XiangTan
University, Xiamen University, XiDian University, ahShan University, Yantai
University, Yunnan University, Zhanguan Economy dralv School, Zhanjiang
Normal University, Zhengzhou University, Zhejiangitkrsity, Zhejiang University
of Technology, Zhongnan University of Economics &ad/, Zhongshan University.
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H E (12 Classes) MARCH 2009 SYSU

CHART #2 CUMULATIVE 12 CLASSES
—e— Confidence —a— Motivation Self-Discipline
Creative Thinking —x— Autonomous skills
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During the fall 2009 semester at Sun Yat-sen Usitethe 4 Great Lies
were explained to 625 post graduate (science) stsida the new Holistic

% The 700 students represent the following provinces

Anhui, Chongging, Fujian, Guangdong, Gansu, Guand3iizhou, Hebei,
Heilongjiang, Henan, Hong Kong SAR, Hubei, Hunamer Mongolia, Jiangsu,
Jiangxi, Jilin, Liaoning, Ningxia, Shanghai, ShandpoShanxi, Shaanxi, Sichuan,
Tianjin, Xinjiang, Yunnan, Zhejiang

The 700 students represent the following 195 umddtgte institutions of higher
learning:

Agricultural University of Hebei, Anhui Normal Urgvsity, Anhui University,
Anyang Normal University, Anyang Normal Teachersvdrsity, Beijing Normal
University, Beijing Normal University Zuhai CampuBinzhou University, Central
China Agriculture University, Central China Norméhiversity, Central South
University of Forestry and Technology, Central ®oudniversity, Changchun
Normal University, Changsha University, Changshaivelsity of Science and
Technology, Chengdu University of Technology, Chifgriculture University,
China Pharmaceutical University, China University @eosciences, China West
Normal University, Chongging Normal University, Clyming Technology and
Business University, Chongqing University of Pastl #elecommunications, Dalian
University of Technology Dalian Jiaotong Universiaging Petroleum Institute,
Dezhou University, East China Institute of Techgglo East China Normal
University, East China Institute of Technology, skan University, Fujian Normal
University, Gannan Normal University, Guangdong |&y of Pharmacy,
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Guangdong Ocean University, Guangzhou Universityar@dong University of
Technology, Guangdong University of Business St@iangdong University of
Technology, Guangzhou University of Chinese MediciBuangdong University of
Technology, Guangxi Normal University, Guilin Unrséty of Technology, Guiyang
College of Traditional Chinese Medicine, Guizhouivgrsity, Guizhou College of
Finance and Economics, Hainan Normal Universityjnaia University, Harbin
Engineering University, Harbin Normal Universityebki University of Science and
Technology, Hebei Normal University, Hefei Univéysi Hefei University of
Technology, Heilongjiang University, Henan Instuaf Science and Technology,
Henan Normal University, Henan University, Henanll€y® Of Science And
Technology, Henan University of Technology, Hengy&tormal University, Hohai
University, Huaibei Coal Industry Teachers Colldgaanggang Normal University,
Huangshan College, Huangshan University, Huazhomggic@tural University,
Huazhong Normal University, Huangzhong Agricultuchadiversity, Hubei Normal
University, Hubei University of Technology, Hunamgiculture University, Hunan
City University, Hunan Normal University, Hunan Waisity of Arts and Science,
Hunan University of Chinese Medicine, Hunan UniitgrsHunan University of
Science and Technology, Hunan University, Inner §idia University, Jiangxi
Agricultural University, Jiangxi Normal Universityiangxi Science & Technology
Normal University, Jiangsu University, Jiaying Uaisity, Jiamusi University,
Jiliang University, Jilin University, Jimei Univetg, Jinan University, Jiujiang
University, Jishou University, JYU University, Liamg Normal University,
Liaoning University, Lanzhou University, Leshan Ra University, Liaocheng
University, Liaoningshihua University, Linyi Norm&lniversity, Linyi University,
Luoyang Normal University, Nanchang University, Maang Hang Kong
University, Nanjing Agricultural University, NanjgnNormal University, Nanjing
University, Neijiang Teachers' College, Nankai Wmsity, Northeast Agriculture
University, Northeast Forest University, Northeldstrmal University, Northeastern
University, North University of China, North WestohNnal University, Northwest
University, Northwest University of Politics andwaNorthwest A & F University,
Ocean University of China, Peking University, Pimgghan University, Quanzhou
Normal University, Qingdao Agricultural Universit@ingdao University, Qingdao
Technological University, Qufu Normal University,ig@nan Normal College for
Nationalities, Shanxi Agriculture University, Shar@atong University, Shaanxi
Normal University, Shandong Agricultural Universi§handong Normal University,
Shandong University of Technology, Shandong Unityerof Science and
Technology, Shandong University, Shaoxing UnivgssiShaoyang College,
Shanggiu Normal University, Shanxi Datong Universghanxi Normal University,
Shanxi University, Shenyang Agricultural Universitghenyang Pharmaceutical
University, Shenzhen University, Shijiazhuang Unsity Of Economics, Sichuan
Agricultural University, Sichuan Normal Universitgouth Central University for
Nationalities, South China Agriculture Universi§puth China Normal University,
South China University of Technology, Southeastversity, Southwest Forestry
College, Southwest Jiaotong University, Southwestnidl University, Southwest
University for Nationalities, Southwest Universit§ Science and Technology, Sun
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English course (this replaced the traditional &aglish course), but were
not explained to 120 post graduate (science) staderthe traditional oral
English course. The following graphs clearly dentiats that when the
burden and pressure induced by the 4 Great Liekftésl from the
students, there is a demonstrable benefit to thdests in the areas of self-
confidence, intrinsic motivation, self-disciplinereative thinking and
autonomous learning skills.

C G (4 Classes) SEPT 2008YSU

CHART #2 CUMULATIVE 4 CONTROL CLASSES
—e— Confidence —a— Motivation Self-Discipline
—<— Creative Thinking —x— Autonomous skills

40

35
« 30
o 25
=l
220
(%]
o 15
10

1 2 3 4 5 6 7 8 9 10
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Yat-sen University, Taiyuan Normal University, Tinese University of Hong
Kong, Three Gorges University, Tianjin Universityy echnology, Tianjin Normal
University, University of Electronic Science andciirology of China, University of
Jinan , University of South China, Weifang Medicbllege, Weinan Normal
University, Wenzhou University, Wuhan University, uan University of
Technology, Xiangnan University, Xiangtan UniveysiKi'an Jiaotong University,
Xidian University, Xinzhou Teachers University, nflang University, Xinyang
Normal University, Xuchang University, Yangchengridal University, Yanshan
University, Yantai University, Yantai Normal Unisty, Yangtzeu University,
Yunnan University, Yuxi Normal University, Zhejiatgniversity, Zhejiang Chinese
Medical University, Zhejiang Forestry Universityhe@hgzhou Normal University,
Zhengzhou University, Zunyi Medical College.
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H E (15 Classes) SEPT 2008YSU
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What Students are saying

The fall 2009 700 post-graduate students (all abrmvthave passed CET 6)
at one of China’s top ten universities, representl®5 undergraduate
colleges and universities from every Province oin@hread a draft of this
article and made their opinions known at http:felolisticenglish.org

The following are some representative (unediteafjesits comments:

May Class 6

November 2nd, 2009 at 10:23 pm

“Steel sharpens steel.” | like this idiom and IeliChinglish. | have been
always told to do as the “four great lies” saysceil began to study
English. They are the basic rules for studying. Baw they turn out to be
lies. It is because the standards we neglect the miature in studying
English, that we become shy and afraid of speakimglish not build self-

confidence, intrinsic motivation and self-discigirSo get rid of these lies
and do the right from now, as the going says: béiter than never.

Mark Class 16

November 2nd, 2009 at 10:31 pm

I'm terribly grateful to you for telling us the fowgreat lies of English
learning in China. In my experience to learn Eryglithere are some
mistakes such as grammar study, words study, k@gronly formal
textbook English. I just rely on schools, nevemb&tivated, and think my
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oral English is so substandard that | don't warggeak more. After | read
the article, | become more positive and optimistiowill manage my

emotions again and remain motivated and energstic.thanks a lot for
you guidance.

Jane.Y Class 8

November 3rd, 2009 at 12:14 am

| do agree that the four great lies definitely exisd have been hindering
Chinese students’ English learning. Why do studeatd perfect English?
What is that for and how can it be possible? Ign&trange that students
have to keep all the set meaning of all phrasesvaords in mind just to
pass tests but seldom use it in their life? | veligood English comes from
people’s interest, practical needs and practicedaily life, not from
compulsory boring tests.

Lively Class 2

November 2nd, 2009 at 8:20 pm

I have heard the 4 lies first time in the earlydiwf this term. The four
ideas were told to us for many years. Not until niney became lies.
There are always a simple standard for us to skmblish. So we learn
English to catch the line and we forget that Etglis a language for
communication. That's why we can remember much boleay but can’t
talk them easily. English is a language that wedrteepractice. It's not a
dead, unchangeable standard that everyone shoeydtobbut a vivid tool
makes us understand the hold world easily.

Jane Class 9

November 2nd, 2009 at 8:29 pm

After reading the article, | have a deep impressihen | studied in the
senior middle school, | had only one goal aboutnieg English, it was
getting high marks. | have only one approach whigs looking and
memorizing the words through the dictionary andwheds book which |
bought from the store too. | never want to speaktt because | faced the
bar of college entrance examination. English teechmined us through
asking us doing the English examination againstetiiteance examination
to the university again and again. We become a meacht that time we
just feel English is hard, and it is too hard tdiage high scores. So |
agree with most views of this article, | hope t&hina can put the English
reform into practice.

Torres Class 3

November 2nd, 2009 at 8:44 pm - Edit

After reading the article, | have a very fresh a@odhfortable feeling, just
like a breeze blowing over my face. The four glezt are just what are
deeply in my mind. The circumstance we live in he&urn the lies into

the truths. | agree with this article in these poims following: 1. Language
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is just a tool, it should not be mastered, jusubed. 2. English is not the
language of someone or one country. It is justa@fthe languages in the
world. It originated from England, but it has begopularized with the

discovery of America, and so on. And it has evolirgd different kinds,

such as British English and American English. So veve our own

English. 3. We can communicate with Chinese pegamein a different

language. Communication is the most important théhgenglish is just a
tool. If you think it is necessary, just learnlftnot, just have a rest.

Wesly Class 3

November 2nd, 2009 at 8:47 pm

This article indeed changes my perspective towangligh learning.
Sometimes | really feel that my oral English isssthstandard that | don't
want to speak more. After reading this paper, lidkedo speak more
English though it may be substandard. Chinglisiige understandable!

Hany Class 1

November 2nd, 2009 at 9:17 pm

Lies or truths? It is a question for us to think! Be frank it is the first time
that | hear that “YOU MUST MASTER ENGLISH” is a lie&YOU CAN
ONLY MAKE YOUR ENGLISH BETTER BY SPEAKING WITH A
NATIVE SPEAKER” is a lie! "CHINGLISH IS NO GOOD” isa lie! ”
EVERYONE IN CHINA NEEDS TO LEARN ENGLISH” is also ke!
How shocked | am by the 4 lies! Because | think4Hies are truths for so
many years and everyone | know just believe thethdmfollowing them.
Indeed, we need to change our attitude towardsilegEnglish. A student
that has learned English for more than 10 yearsstihmot to speaking it
.What a shame! It is time for us to change!

Jane Class 8

November 2nd, 2009 at 9:10 pm

“SECOND LIE — YOU CAN ONLY MAKE YOUR ENGLISH BETTER
BY SPEAKING WITH A NATIVE SPEAKER." "THIRD LIE -
CHINGLISH IS NO GOOD". In the four lies, | have neodeep feelings
about these two. | have studied English for 13 gebefore my
postgraduate. But | had never communicated withersthin English
seriously. Even when | was doing an English predanmt | was only
echoing what my papers was saying. Real changenlfega this semester
of holistic English. In this class, several Chinesedents communicate
with Chinglish. No one make fun of someone elsé, everyone just try to
do their best. | feel that through practice of tipieriod, | am really
improving. This morning, | met one tour groups frdapan in the library.
An old man asked me in English: “Can you speak Bhg' Two months
ago, | would say: “A little.” But now | said to histraightforward: “Yes, |
can! “.Then | answered two questions in English.lAgalked out of the
library, 1 felt proud and elated. Who gave me tbarage to speak? | think



