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INTRODUCTION

SPECIALISEDLANGUAGES
AND GLOBALISATION

CARMEN PEREZLLANTADA

AND MAIDA WATSON
UNIVERSITY OF ZARAGOZA (SPAIN)
AND FLORIDA INTERNATIONAL UNIVERSITY (USA)

The status of LSP (Languages for Specialised Pag)aa the global
expansion of social activities with the aim of agterg internationally has
been one ongoing central issue of scholarly detmatéhe past decade. It
has raised concern on multiple theoretical andtjmacaspects related to
LSP, namely, modes of communication practice ified#nt professional
and institutional domains, acquisition and mastefy communicative
competence in foreign languages, development oh Wioguistic and
cultural awareness, and responsiveness to intenatand cross-cultural
communication.Specialised languages in the global village. A mult
perspective approachis a collection of essays that assesses how the
phenomenon of globalisation has problematised alia¢evtainly keep on
problematising intercultural communication withipesialised communities
of practice. Unquestionably, modern languages plgyrominent role in
this scenario, with English being, to date, thalglghed lingua franca for
international communication worldwide.

The multi-perspective approach to the topic of tlikime is grounded
on the tenets of applied linguistics in the 21shtaey as it basically
reflects the emergent, though already crucial, andiural flows—
increasing interdisciplinarity, plurality, and diggy:

(...) challenges to the notion of unitary disciplinksminate the character
of applied linguistics, marked as it is by diveysplurality and lack of an
overarching single theory and set of proceduresplidg linguistics

occupies essentially that pluricentrist positionareltteristic of the
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postmodern intellectual condition. It is this whitlest makes applied
linguistics adaptive to change, resilient, and emoodative of contradiction,
and positions it to address the challenges of resweis and problems in
language and its use. (Candlin 1999, 79)

As a well-established branch of applied linguistitSP addresses
from both research and pedagogical perspectivefotivestrategic areas
already envisaged by Candlin at the turn of thedthmillennium: i)
multilingualism, ii) pragmatics and communicatidii) learning styles,
and iv) language assessment. In seeking to cotgrittuthese areas of
enquiry, the volume captures a range of perspectivethe way the use
of languages for specialised communication is &éfgéc by the
globalisation phenomenon. It examines the evolviagure of modern
languages for specialised purposes in a socialegbmtharacterised by
increasing multilingualism and cross-cultural valudt also provides
documented and challenging claims on the way lagesiaparticularly
English, are being used in the second decade of2iflecentury in
specialised knowledge-domains. Further, it raisemcern towards
cultural differences and the way these emerge énsgfoken and written
practices of different professional communities.

The edition of the volume draws substantial ingfmra from the
ongoing applied linguistic research conducted by ltterLAE research
group at the University of Zaragoza within the oaél research project
“Generic integrity in academic and professional pmmication: An
analysis of genres and their correlation with thecaurse practices and
disciplinary cultures of different professional cmemities”, funded by the
Spanish Ministry of Science and Innovation (projectde FFI2009-
09792). This edition is a contribution to this mdj Like the project, the
edition nurtures from the principles of genre tlyeand applied discourse
analysis (Swales 1990, Bhatia 1993, 2002) in oi@l@ddress the theme of
LSP and globalisation taking the three perspectiweposed by Bhatia
(2004, xv) to understand the ‘real world of writtdiscourse’: the ‘world
of reality’, the ‘world of analysis’, and the ‘waklof applications’.

In an attempt to capture the ‘world of reality’,rPa of the volume,
THE SOCIO-CULTURAL IMPACT OF GLOBALISATION ON SPECIALISED
LANGUAGES, tackles the complex, changing, and often probtema
dynamics of the world of realityGibson R. Ferguson’s opening chapter
illustrates the standardisation of communicatioacfices in a particular
professional context, that of transnational businesporations. In doing
so, he discusses the effects of multiculturalismtiom communication
practices of this professional setting. His docureeéndiscussion on the
notions of standardness and correctness norms plagesay to offering
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both constructive guidelines for teaching businéaglish to non-native
English speakers and insightful suggestions fagaesh in English Lingua
Franca (EFL) in the business context. In ChapterA@nie Abbott
describes the unprecedented challenges and opjti@s$ufor language
problems as a result of the global economic criSisecifically, Abbot
explains how teaching social entrepreneurship contéth community
service learning pedagogy (CSL) can be one partaofanguage
programme’s response to the current social demand3hapter 3l.aura
Muresan approaches the way educational exigencies coratewith
quality learning are affecting the domain of spkséal languages in the
present times. Muresan delves into the socio-alltinpact of language
education in the globalisation era, and describegent interests in
fulfilling governments’ exigencies for quality asance in language
programmes.

Part Il of the volume, ME RHETORICAL VIEW OF SPECIALISED
LANGUAGES. EFFECTIVE COMMUNICATION IN INTERCULTURAL CONTEXTS,
is devoted to the ‘world of analysis’ and bringswnasights into the
adoption of culturally oriented perspectives in L&Mmmunication. The
underlying conception of the three chapters of Rastthe rhetorical view
of genres as social actions (see Miller 1984). tiager 4Maurizio Gotti
describes the challenges faced by communities adtioe in the field of
legal English—more specifically, that of international commercial
arbitration. The author discusses how cross-culitmenmunication calls
for the need for harmonising procedures in orderatbieve common
understanding in transnational communication. Relyon discourse and
genre analysis his chapter explains the specifaptdions carried out in
the ‘localisation’ process of the above mentionadronisation procedures.
In Chapter 5Miguel Ruiz-Garrido and Ana M2 Saorin-lborra take the
case of computer mediated communication (CMC) ia tlomain of
tourism to explore different aspects of genre qoiesibn. Using a corpus
of emails from corporate companies the authors ém@the pragmatics of
intercultural communication and discuss implicasidor the teaching of
the written/spoken features of hybrid genres sichraails. Chapter 6, by
Lieve Vangehuchten, Willy Van Parys and Alison Noble, provide a
clear-cut picture of multilingualism in the globallage, with a particular
focus on the sociolinguistic realities of Englighn fnaritime purposes. The
chapter enquires into the linguistic and interaaltdeatures of maritime
communication that hinder or aid the quality of lwenboard a merchant
ship. In examining the factors that characterisen)quccessful
communication, the authors bring to the fore thepantance of
intercultural communication involving the use obtandard phraseology
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—in the case of the maritime sector, the use of SN&®Bndard Marine
Communication Phrases).

Parts Ill and IV endorse Bhatia’s conception of theorld of
applications’. Part Ill, BBCOURSEPRACTICES DISCIPLINARY COMMUNITIES
AND THE CONSTRUCTION OFPROFESSIONALIDENTITIES, offers comprehensive
linguistic insights into the discourse of professih domain-specific
communities and hence, into the communication pregtand procedures
operating in those communities. In ChapteMaida Watson examines
different possibilities for creating start ups tethto foreign languages in
order to contend that their existence and growttinduthe last twenty
years is a reflection of the globalisation of maaspects of industry,
commerce and education. Her examination neatlgtiles how foreign
language entrepreneurs do meet the growing demahds globalised
market and help professionals communicate acrdtsetit countries and
cultures overcoming the language barriers.

In Chapter 8,Christine Uber Grosse addresses the not uncommon
dilemma faced by LSP instructors, that is, they expected to become
familiarised with both the domain-specific knowledgf the specialised
field and the particular professional identity theSP instruction targets
at. In an attempt to bridge the academic and slgmibworlds, as she puts
it, Grosse recommends that instructors get to kit@adiscourse practices
and community procedures of the professional fiekdhr a gained
understanding of the profession, the author proposays to build
relationships between LSP instructors and facutgsto understand each
other’s culture, develop self-confidence and camirearning as they
build relationships of mutual benefit. Instantigtinvays to build such
relationships, Mary E. Risner’s contribution also emphasises the
importance of establishing ties between the stddgrguage, culture, and
business. She describes an interesting professievalopment model for
a Community of Practice (CoP) intended to encouragkaboration
between business and foreign language faculty ¢firothe use of
emerging technologies. In foregrounding the valfiesituated learning
—focused real-world preparation of ‘globally compgtestudents—this
cooperative model is described as a suitable waydweide educators with
sustainable, long-term resources and tools asasdifst-hand knowledge
of the professional culture.

The contributors to Part IV, HE IMPACT OF GLOBALISATION ON
LANGUAGES FOR SPECIAL PURPOSES REFLECTIONS ON LANGUAGE
INSTRUCTION AND LANGUAGE POLICY SUGGESTIONS argue for the
interdisciplinary applicability of LSP (i.e. Bhasa'world of applications’),
and for the intellectual challenges that both aspgmse to foreign
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language educators in general and LSP instruatgoaiiticularIn Chapter
10, Sonsoles Sanchez-Reyesldresses current trends in foreign and LSP
language teaching and learning approaches, and damyphasis on
multicultural awareness and the variegating cultemntexts where the
teaching/learning of languages for specialised gsep takes place.
Sanchez-Reyes examines current classroom trendsnatitbdologies in
LSP today as a response to the shifting demandthensocial and
discourse practices of different professional cxisteln stressing the
relationship between language learning and cutusiace the former
cannot be taught in a vacuum without referencéecctlture it is ascribed
to—this author discusses the pedagogical dilemmadtiresidrom the
inevitable crossing of boundaries across localionat and international
cultures in the global context.

Putting emphasis on the task-based methodologytezho Sanchez-
Reyes’ chapter, in Chapter 1Qhristine B. Feak addresses an often
disregarded view of materials development for LE&Pawing on her
extensive experience as a materials writer, Fefekf minute account of
the process of planning, developing, piloting, awkntually validating
tailor-made materials for the learning of Englistdiomain-specific fields.
Essentially, she tackles the kind of decisions eodsiderations that lie
beneath the design of LSP materials.

In the closing chapter of this volume, Chapter $&fanie Stadler
brings to the fore attested shortcomings in thecational context of
foreign languages, particularly those concerninjucal communicative
norms, a prerequisite to successful foreign languzge. Stadler offers a
panoramic view of foreign language education ad asfuture directions
and language policy suggestions to suitably teeh/hon-native English
students in both linguistic and cultural competancdxtensively
documented on theoretical work in linguistic pragiog this author
advocates a reconciliation of cultures that maydy® more integrated
view of languages and cultures for effective intdtral communication
in the current global era.

In sum, this multi-perspective collection of essgy®vides new
insights into the way foreign languages and, irtipalar, English as a
lingua franca, eventually make cross-cultural comitation a complex
and multi-faceted topic for scholarly exploratiohhe edition seeks to
target researchers in languages for specialisggopes, specialists in the
fields of discourse analysis, sociolinguistics autholars in the area of
rhetoric and composition. It also targets at lagguaprofessionals
(professional translators, language editors anduage advisors) in the
fields of specialised academic/professional compatitn. LSP instructors
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and foreign language teachers as well as teaché&anguages for specific
purposes will find informed guidelines and usefufgestions for their
everyday classroom activities. We therefore hopéttie volume brings to
its readers insightful scholarly views on a widega of applied linguistic
and educational topics related to the LSP field.

Considered holistically, the contributions of tledited volume reflect
in various different ways the effects, challengesl @ourses of action
resulting from discourse variability in frames afcgl action, from the
construction of professional identities acrossuralt contexts and, taking
a broader perspective, from the evolving naturdoodign languages in
tune with the signs of the times. As one of thetgbutors to this volume
notes, on a worldwide level English is perceivedhasing the highest
utility and exchange values (Coulmas 1991). Likelish, other foreign
languages adapt and evolve in response to the ntutransnational
communicative demands. Indeed, nobody would dea ttie utility and
exchange value of foreign languages in the conteampaoglobal scene
open up many avenues for further theoretical apdemental research in
LSP.
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CHAPTERONE

ENGLISH AS ALINGUA FRANCA OF BUSINESS
|SSUES ANDCHALLENGES

GIBSONR. FERGUSON
UNIVERSITY OF SHEFFIELD (UK)

Abstract This chapter opens with a review of what we kravout the
extent of the use of English in the internationasihess world and then
considers the strategies adopted to facilitate comication within
transnational business corporations. These range tihe formal adoption
of English as a corporate language, a not unpradtiersolution, to more
informal ad hoc coping strategies. This leads iataliscussion of the
notion of English as lingua franca in business camigation and the
norms that might be adopted in teaching businesggigfn if not those of
L1 standard English. The chapter concludes with es@uggestions for
teaching English as a lingua franca in businestests

1. Introduction: English asan international language
of business

A wealth of data attests to the fact that Englisls become a dominant
lingua franca in the world of business playing & kele not just in the
internal corporate communication of transnationatporations but in
external communication with customers and sharahsldCrystal (2003),
for example, claims that over 90% of European cangsause English as
a working language, while Erling and Walton (2089) in a survey of 7
Berlin-based subsidiaries of multinational corpianad found that English
was widely used alongside German in a variety ofcfions and had
become ‘a necessary basic qualification’ not justtbp management as
previously but also for lower levels of the corperhierarchy. Kingsley
(2009), meanwhile, reports how two internationahltsin Luxembourg,
who have adopted English as corporate working laggu now require
English language skills in new recruits. In simile@ashion Louhiala-
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Salminen et al. (2005) observe that pan-Nordic@atpns like PaperGiant
and Skandibankjncreasingly use English as corporate languagssice of
what they call ‘Scandinavian’ despite a largely 8ish or Finnish
workforce. From Malaysia Nair-Venugopal (2001, d@éscribes how local
varieties of English are commonly used in privadetsr businesses and
thereby reminds us that the variety of English usethany international
business contexts is often rather different from standard British or US
English modelled in business English instructiomaterials. Among the
multinational companies (MNCs) known or reported have adopted
English as a corporate language are such well-knoames as Olivetti,
Siemens, Daimler-Chrysler, Avendi&ADS, Kone, Deutsche Bank, Stora
Enso, and Nissan-Renault.

It is important, however, to qualify this picturef @ seemingly
ubiquitous English if only because the complexifyttee business world
makes it necessary to distinguish between locaipmal and international
companies, between company internal and extermalmamication with
their different addressees, and between formaltewritand the more
informal spoken genres of business communicatitbiof avhich variables
influence the degree to which English is used wittom.

Turning first to the issue of company size, it istg apparent that in
many companies of lesser size than the typical MB@lish is still
relatively little used. Vandermeeren’'s (1999, 28fudy of written
corporate communication, for example, reveals #rahch and German
companies tend not to correspond in English, widgrn@n companies
preferring to use German in communication with Dutompanies. A
further example comes from Loos’s (2007, 49) staflg Dutch company
operating holiday centers in Germany, where a coathlin of Dutch and
German was used on a pragmatic basis dependirtieamationality of the
customer, the customer's language preference amd pilarilingual
language skills of the relevant company employkés.quite likely, then,
that language choices in corporate contexts aeesnbstantial proportion
of cases locally negotiated on a pragmatic basik wgard paid to the
language skills of the particular interactants.

Moving on to the internal/external communicatiostidiction, one can
identify the company annual report as a key wriglenre addressed to an
external audience, and one where the language issed significant
indicator of how the company wishes to positiorlftsn the corporate
world. Of particular interest in this connectionJisanjean et al.’s (2008)

! These, of course, are pseudonyms.
2 In a few of these MNCs English is a joint rathart sole corporate language.
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large-scale survey of the use of English in extefimancial reporting.
Surveying 3,994 firms in 27 non-Anglophone coumtrithey found that
50.8% of the sample issued an English languageovers the annual
report, and that company size, degree of internalisation of sales,
diffusion of ownership were among the factors prédé of English
language publicatierwith ownership concentration, the size of the local
capital market, language distance between Englishtlae local language
being negatively related. Here again, we find lintid the penetration of
English with the size of the company and the degféeternationalisation
being particularly predictive of greater use of dueguage.

Finally, even in MNCs that have adopted Englishaagorporate
language one will not necessarily find that Englsim widespread use at
all levels of the corporate hierarchy and in aligs for the simple reason
that MNCs—with their subsidiaries stretching across the wertde de
facto multilingual organisations containing personnelhwé variety of
language skills, not all of whom are proficient Emglish. Thus, more
often than not, English is confined to particulateractions, genres and
individuals. This is illustrated in Kingsley's (29D study of banks in
Luxembourg, which shows that English is common fitten reports and
emails, while other languaged-rench, German, Swedisfare more
frequently utilised alongside English in spoken cmmication (e.g.
meetings and telephone calls) and especially iorinél talk. Nickerson’s
(1999, 48) case study of the emails of six manaigetse Dutch division
of a MNC shows, meanwhile, that email communicatmstside the
division tends to be in English as required by oospe policy but in
Dutch within the division except where a non-Dutgeaker required
access to information or where the purpose waeftort officially. Here
one can again see a differentiation between integramunication within
one’s division and external communication with otloivisions of the
company.

Nekvapil and Nekula’'s (2006, 320) study of a Siemseubsidiary in
the Czech Republic also makes clear that, whilelifimds the official
corporate language, a variety of languages is ugtdn the subsidiary:
Czech among the blue-collar workers, German or iEimdletween white
collar Czech workers and foreign employees, andidsen subsidiary and
headquarters. A possible generalisation here i$ Hraglish is more
frequently used in formal communications, in witinand at top
management levels while other languages have great in informal
spoken interactions and further down the corpotagzarchy. Further
empirical studies would be needed to confirm tlyjsdthesis, however.
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2. Language management in companies

Multilingualism within MNCs, combined with the oftdimited plurilingual
skills of employees, can give rise to what is pmes as a ‘language
barrier’, remedies for which are often discusseth@ébusiness management
literature (see e.g. Marschan-Piekkari et al. 199%99b, Charles and
Marschan-Piekkari 2002, Feely and Harzing 2003dksson et al. 2006,
Harzing and Feely 2007, Harzing et al. 2010). @&&#) one of the more
interesting is Harzing et al. (2010), who, drawga study of 8 German
and Japanese corporate headquarters and subsiddomiment as many
as 12 language management strategies. These cospecirum from
informal, ad hoc, individual coping strategies (esgitching away from
telephone to email communication, code-switchindpopding a more
comprehensible communicative style with plentifapetition, summary
and exemplification) to more structured solutiorssially involving the
selection of a single corporate language, typic&hglish, to build a
corporate identity and facilitate formal reportifidnis, however, as several
observers note (e.g. Charles and Marschan-PieRk@g2, 17), is far from
a complete solution since many employees lack #eessary English
skills and not uncommonly have difficulties undarsting each others’
Englishes—native speakers’ included. To address such problexasy
companies (e.g. Kone, Siemens) invest substaniiallgnguage training
combining this with recruitment processes that easfge language skills,
particularly English.

A different type of language management strategyntimeed by
Harzing et al. (2010) is the use of ‘bridge indivads’, that is individuals
with the right level of language skills who becorfenguage nodes’
through which communication between subsidiariebwaith headquarters
is channelled. A difficulty here, however, is tipgiwer tends to concentrate
in the hands of such linking persons to a degraewasranted by the
formal corporate status, and in extreme cases theome may be a
‘shadow structure’ that subverts the formal corpeorahierarchy.
Individuals with limited English skills may alsoast to feel marginalised
and disempowered. Other strategies reported indueléhire of external
interpreters/translators, the main disadvantageviuith, other than the
expense, is their lack of specialised content kedgé, and/or the use of
machine translation though this was reported bytrabslarzing et al.’s
(2010) respondents to be of extremely limited use.

To conclude, there seems to be no easy or comptdtgion to the
‘language barrier’ cited in the literature. The ptlon of a corporate
language, even when accompanied by language tgaisgems to rarely
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be a fully effective solution and is thus often gigmented by micro-level
practices in which individuals carefully modulateeir communication so
as to accomplish the task in hand.

3. Business English resear ch and teaching

Despite the qualifications that we have had to makeve, English
remains the most dominant single language of basjnend one largely
used as a lingua franca between non-native usévsn@his dominance,
the economic importance of the business sector, thednumber of
individuals involved, it is hardly surprising théusiness English has
emerged as one of the most important branches gliganfor Specific
Purposes, well served by a flourishing market aftteoks, materials and
innumerable courses. Writing in 1996, St. John esgthat business
English teaching is primarily materials rather tmasearch-driven. But the
picture has changed somewhat since then. Reseascfjathered pace and
there is now a substantial empirical literatureboisiness communication
in English, very largely based, it has to be said,discourse and genre
approaches but also informed, though perhaps tessel degree, by
pragmatic and intercultural frameworks. The writggmres most commonly
investigated are company emails (e.g. Louhiala-$em et al. 2005,
Kankaaranta 2006); business letters (e.g. Bhatld 2Bhu 2004, Gillaerts
and Gotti 2005), and promotional genres such asréddgments (e.g.
Gerritsen et al. 2007). Turning to speaking, whtrere has been a
noticeable heightening of interest over recent gjeldie genres particularly
well-investigated include business meetings (eagcihi 2002, Harris and
Bargiela-Chiappini 2003, Rogerson-Revell 2007, 20@8d business
negotiations (e.g. Planken 2005). Meanwhile, ther®also been a growth
of interest in intercultural aspects of businessmemnication though
culture in this literature is sometimes rather oaty and simplistically
conceived in terms of reified national culturesttlae then held to
influence communication strategies and patterns.

Alongside this body of research on business comaeation, there is
also increased reference to English as a linguecdrin business contexts
(or BELF, Business English as a Lingua Franca: sgg Louhiala-
Salminen et al. 2005) but thus far there seemsate been relatively little
impact of either on business English teaching naerand relatively
little further research on the lexico-grammaticalpdonological features
of BELF. However, because most use of English isirss contexts is
between second language users (e.g. Korean anda@Gegrecutives are
very likely to speak English with each other), dmetause English is, if
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anything, increasing its dominance in internatidnadiness communication,
a discussion of the full ramifications of the energe of English as a pre-
eminent lingua franca of business communicationnotirbe long be
deferred. Accordingly, the remainder of this chajfdeuses on this issue.

4. English asaLingua Francain business:
conceptual and teaching implications

The fact that by any reckoning a large proportibthe use of English is
between bilingual second language users rathersharalled ‘native’ and
‘non-native’ users has quite rightly led to a qigrshg of the dominance
of L1 British or American standard norms in teachi\nd, while the
debate has thus far mainly focused on general comwation, it is of
equal, if not greater, relevance to business conwation given the
importance of non-Anglophone economies (e.g. Chitepan, Korea,
Germany, France) in world business and the inhigremultilingual/
multicultural character of contemporary transnatldrusiness corporations.

The principal arguments, as developed by leadingli§m Lingua
Franca (ELF) scholars such as Seidlhofer (20014 22006) and Jenkins
(2000, 2006a, 2006b, 2007), for giving recognitiom a legitimate,
deanglicised, lingua franca variety of English (fELBubstantially
independent of L1 standard norms are that (a) Eimglannot qualify as a
truly international language if native speaker etigis (i.e. standard British
or American English) remain the exclusive normsauothoritative usage,
and (b) that bilingual users deserve to be idetifiot as deficient users
of a British or American standard English but ampetent authoritative
users of their own self-sufficient variety. Appli¢al the field of teaching
business English, these ideas immediately promgstipns regarding
what model of English business English teachersulghteach, and
whether they should adopt a much more relaxed stascto what is
‘correct’ and allowable. This, in turn requires,nsaeration of further
issues, central among which is whether Etdt BELF—is an emerging
variety of English (a code) or a particular useflorction of English, or
both.

4.1. Thestatusof ELF—or BELF—asa variety

It is widely recognised, of course, that there raeny varieties of English
—hence the term ‘new Englishes’, or ‘outer circlegishes’ following

Kachru’s (1985) distinction between inner, outed axpanding circles of
English. There are, however, significant differendeetween the post-
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colonial, outer circle Englishes (e.g. Malaysiangksh) and ELF. For
example, whereas the new Englishes mentioned an@vthe products of
colonisation and have emerged in former Britiston@s, ELF is a more
recent formation of globalisation and not confingd any particular
territory. Again, while the new post-colonial Ergjles are spoken by
relatively stable, national communities of usenss is less clearly true of
ELF whose users are highly heterogeneous in ndtio&ekground, L1,
purpose and proficiency. Moreover, unlike the nemglishes, ELF does
not appear to elicit strong emotional attachments; as House (2006, 88)
remarks, “a language for communication rather titgmtification”. On
the structural plane, meanwhile, ELF does not ekltite stability and
regularity of outer circle Englishes. For examptea study comprising 21
ELF speakers Breiteneder (2005) found that in r&s lthan 80% of
instances the™8person singular present tense ‘s’ morpheme waglisdp
in conformity with standard British English. Meierkl (2004, 128-9)
remarks, meanwhile, that ELF is “a syntacticallyeinegeneous form of
English” and that “it may well be that ELF nevehaves a stable or even
standardised form”.

Thus, if we take a) subjective identification anyl & degree of
structural consistency and stability as criteriaidi@ntifying a new variety,
it may be too early to assert the existence ofrmlependent, discrete,
stable, systematic ELF code. But caution is needaee. None of the
above means that an ELF variety will not emergeh@ future. Most
varieties start from small variations and it maytbat we are still in the
early stages of the formation of a variety. Rele¢vVaare also is the fact that
ELF research, drawing on the VOICE corpusas already identified a
number of recurring lexico-grammatical commonaditie ELF discourse,
features that pose no difficulties in communicateen while ungrammatical
in standard English. These would include:

« variable use of third person present tense ‘s’ imenpe
e.g.He workin Siemens
« levelling of distinction between ‘who’ and ‘which’

e.g.The manager which resigned...

3 VOICE stands for the Vienna-Oxford Internationairgus of English.
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* use of invariant question tags

e.g.He knows they haven't paid yet, isnt'it?

* levelling of distinction between mass and countnsu
e.g.They ordered new furnitures

« divergent use of prepositions

e.g.They discussed about the matter

Similar progress has been made in the pronunciat@mnain, where
Jenkins (2000) has identified what she calls thegua Franca Core
(LFC), a set of features which diverge from Britiglonunciation models
yet have been found empirically to be internatiyniatelligible. Excluded
from the core because they are unnecessary faonattenal intelligibility
are such traditionally taught features as:

» the (British) dental fricative®// and /d/

» weak forms (i.e. ‘the use of schwa instead of fvel sounds in,
say, to’, ‘from’, ‘was))

* stress-timed rhythm

Thus, if there is as yet no delimited ELF variettyere is at least a
measure of agreement regarding a cluster of feawsenmonly found in
ELF discourse which present no difficulties in coomication even
though divergent from L1 standard Englishes. A ptié¢ pedagogical
implication is that these features should at leadt be proscribed and
perhaps even taught as allowable variants in cta@xELF interaction.
But here there arises the further question as tethven recurring features
considered typical of ELF discourse should be ¢ ais errors or variants.

4.2, Featuresof ELF usage: errorsor variants?

Utterances such as the following are not uncommdsLiF interactions in
the business world:
< and if | may give yoan advice, | suggest that you should be much more
concerned with the solving of the real problems tbé European
community....

¢ ‘Theydidn't interest inmy work.



English as a Lingua Franca of Business: IssueChatlenges 17

« | am working here since 1989.

But are these, or other similar, utterances tadeted pedagogically as
erroneous? Measured against British standard Engliey are certainly
deviant and might be taken to signal incompleteugsitipn, in which case
they could be regarded as erroneous. Matters dareonsimple, however,
for precisely at stake is whether there is, or ghte, any orientation to
British or American standard English in ELF intdrags, interactions
where speakers are beginning to remake Englishrdiogpto their own
purposes and audiences independent of native speakeview/control.
We also need to reconsider the very notion of obmess and its domain
of application, and ask what we mean in saying t&rance is correct or
incorrect.

Here the notion of standardness is crucial, forreminess is
conventionally defined by reference to standardliEhgBut this itself is
as much an ideological as an empirical conceph various commentators
such as Crowley (2003) disputing the existence aftamdard spoken
English given the well-known and significant diffeces between the
lexico-grammar of spoken and written English (seg &lcCarthy and
Carter 2002, 70). There is, by contrast, much greagreement regarding
the less variable written language, where the notié standardness,
particularly of morpho-syntax, has greater purchase clarity. From this
it follows that is much easier to determine whatas-standard, and hence
possibly erroneous, in relation to written tharspoken English.

A second aspect of correctness is that it is aonoif relevance and
applicability principally in formal language teanbi contexts where the
focus is on form. Outside these contexts in evgnaituations, or indeed
in business communication, what matters is intdligy, clarity, getting
the task in hand accomplished rather than formakctness. Finally, the
conventional SLA concept of error, that which iarrect, may be
appropriate applied to the speech of individuglgesh that is punctuated
by individual idiosyncrasies, but is problematigpbgd to features that are
frequent and widely distributed in a language comityu

Bearing all these considerations in mind, we wduwde to say that
whether the utterances cited above are erroneounstas substantially a
matter of context. In particular, it depends on:

a) whether we are dealing with speech or writing. Mumteater
latitude is accorded to spoken utterances.

b) whether the grammatical features in question (ese of the
present progressive in place of present perfe&)fiaquent and
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widespread in ELF interactions. This, of courseais empirical
guestion.

c) whether the relevant interaction is taking placeaifLF context
between second language users or is located, sayianchester
and is taking place between a native speaker aswhddanguage
user. In the former case the norms of L1 standagli€h can more
comfortably be regarded as in suspension.

d) whether the features in question are acceptalid Foexpert users.

One of the difficulties with this last criterion that—given that ‘not
anything goes’ in ELF (Jenkins 2006bjve are not yet sure what is
acceptable in ELF terms and what is not. Nor ddhese the means as yet
to distinguish reliably between the expert and tio@-expert ELF user
without implicitly or explicitly having recourse toative L1 standards.
Further empirical investigation may help here hupmesent the situation
remains somewhat ambiguous: the norms of L1 standanglish no
longer seem especially relevant, especially in ¢hee of the spoken
language but on the other hand alternative ELF sdrave yet to stabilise
and become widely accepted.

Such a conclusion unfortunately is of limited pieadt use to the hard
pressed teacher who has to make immediate judgernenacceptability.
Thus, returning to the example utterances aboveudldvbe inclined in a
classroom context to let them pass as acceptable \Eriants but to
comment that they would probably not be acceptablevriting or in
sociolinguistic contexts where L1 standard normeevie focus.

4.3. ELF and codification

One of the ways in which it might be possible tabbsh what is or is not
allowable in ELF would be to codify a set of ELFrms through the
provision of authoritative descriptions and guid€kis has potential for
legitimising and making feasible the teaching of aternative variety,
distinct from the L1 standard form of the languageus affording
bilingual second language users the opportunity participate in
international business and scientific communicatinora more equal basis.
There are, however, significant risks and disachged. The effect of
codification is to ‘fix’ or stabilise a variety, pviding for uniformity. But
ELF is still an emergent, inchoate variety, andddify prematurely might
be to remove the fluidity, the openness as comnatini practice that is
one of its more attractive features. It might shuirtuit longer term
processes of sedimentation and stabilisation andnpplace an artificial
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construct that does not engage the loyalty of ugeeslification of itself
does not confer prestige nor win widespread acoeptaThe history of
linguistics/language planning is replete with stgisations and
codifications that have withered through failinggain the acceptance of
those they are designed to serve. To flourish alynewadified variety
needs the support of political authority and theewant community of
language users but, as attitudinal data suggestTiamis 2002; Jenkins
2007), this remains uncertain in the case of ELBrédver, intra-language
hierarchies are a persistent feature of languagelady, and it might be
that, far from conferring legitimacy, codificatiomould encourage
unfavourable comparisons to be made between ELRlendl1 standard
form, with ELF regarded, misleadingly, as an irderireduced’ variety. A
final risk (see Elder and Davies 2006) is thatadifying an ELF variety
one may be constructing an alternative set of npbus ones with the
same potential to exclude, even stigmatise, namdstal ELF users in
ways not very dissimilar to how L1 standard Enghsis at times served to
exclude and stigmatise the non-standard speaker.

Codification may in the end be necessary if ELFtasbe taught
formally as a code in addition to functioning asde factoform of
communicative practice, as languaging. But, as swetargued, this does
not seem likely in the foreseeable future and shdunl any case be
approached circumspectly with due regard to theriatl drawbacks. This
does not mean, however, that we can afford to §dedhe whole notion
of ELF as impractical, unproven and premature. §dwolinguistic reality
of ELF, the frequency with which bilingual secomshguages users utilise
English as an international lingua franca is stnet it compels attention to
the possible teaching implications, and it is tds tthat we turn in
conclusion.

5. Conclusion: Pedagogic implicationsfor BELF

The following points are offered not as prescripsidut as suggestions as
to how one might proceed pedagogically to take aetof the very
prevalent use of English as a lingua franca inrmss contexts.

First, in teaching BELF, we could recognise thdfedént linguistic
norms apply in different sociolinguistic contextedan different modalities
of use. Thus, in formal writing, where there is qaratively little
variation, we could accept the applicability of therms of L1 standard
English, as described, for example, in Huddlestod Bullum’s (2002)
grammar. Speaking, however, is very different. hioimal speech,
standardisation is less powerful, less viable, arfdht counts most is
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intelligibility to the relevant interlocutors (udiyasecond language ELF
users) rather than formal correctness. Thus, seatuifes as the omission
of third person singular, present tense ‘s’ or fheralisation of mass

nouns (e.g.ddvices) could be treated as recurrent, unremarkable Maria
rather than as errors.

For most BELF interactions it no longer seems Usaf@appropriate to
seek to instill L1 British or American pronunciationorms. More
sociolinguistically sensitive, as well as pedagatiyjcmanageable, would
be to aim at international intelligibility usingriléns’s 2000 LFC (Lingua
Franca Core) as a starting point for the desiga @fonunciation syllabus.

In teaching business English we cannot entirelylewtgformal
accuracy, which requires some attention to lexi@¥gnar. However,
assuming that most business English learners hiagadg developed a
basic lexico-grammatical competence from their jimev studies, it may
be preferable to give more attention to effectisenmunication strategies,
intercultural competence, genre knowledge and mguage skills-e.g.
listening. Teaching BELF may thus involve some deoing of traditional
teaching priorities with greater attention falling effective communication
and somewhat less on lexico-grammatical conforanity correctness.

As far as listening is concerned, there is an alw/icase for providing
exposure to a variety of L2 accents that are likelyoe more frequently
encountered than British or American ones. Simjldr business English
materials it would be appropriate to incorporatenynanore examples of
successful interaction between bilingual secondguage users in
international lingua franca contexts (see also eethapter this volume).
Representations of native speakers interacting thithsecond language
speakers should not, of course, be excluded, kitfilequency reduced in
line with the sociolinguistic realities of ELF.

In teaching spoken communication skiller skills of interaction-
one would again advise a greater emphasis on sKillsccommodation
and flexibility and rather less attention to forffhere are implications
here, for both ELF second language users and nspigakers. The latter,
for example, could be encouraged to speak with fes#loquialisms and
to avoid what Seidlhofer (2001) has referred téuagateral idiomaticity’
in production, that is, the use of idioms that @uture specific or peculiar
to the UK or USA. The idiomaticity of the followindor example, could
very well present comprehension difficulties in iaternational business
meeting:

“you may be creating a rod for the actuaries’ backs

“we’ll have a second bite at the cherry...”
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Meanwhile, both native and second language usensdwbe well
advised—as part of developing skills of accommodatiato listen carefully
and ‘tune in’ gradually to speakers with differdiniglish accents. To a
degree, of course, this may already be happenorgresearch (see e.g.
Poncini 2002, Rogerson-Revell 2008) suggests thatriational business
meetings generally tend to be orderly and effectiith participants
displaying tolerance for each other’s linguistitogyncrasies. Nonetheless,
there is no harm in, and potentially much to bengdifrom, classroom
practice in ‘tuning in’ to unfamiliar accents.

Teacher education for business English may alsd meechange in
response to the sociolinguistics of English asigua franca. In particular,
in drawing attention to the sociolinguistic comptaes of the use of
English worldwide, teacher educators might find ueful to raise
awareness that different norms may apply in differgtuations and that
conformity to the norms of L1 standard English magt always be
appropriate for all business English learners.

That said, teaching ELF or BELF is not, as Seidhaf2006) has
remarked, a matter of imposing a new set of ELAmsorRather, once
adequately informed, learners can be left to defmd¢éhemselves whether
they wish, or need, to be taught a variety thaf@wns to traditional L1
standard norms or alternatively forms and waysoofimunicating in ELF
contexts, or possibly both. The merit of EFL or BEAS a notion is that it
does not restrict. Instead it offers a new windomw \@riation within
English in a globalising world, variation that ispecially relevant in an
international business context, and it suggestsgdbes not command, new
avenues for pedagogic innovation.

A final point concerns research. As previously read, research in
business discourse has expanded considerably émtrgears though the
impact on teaching materials is as yet somewhaengiao. A good
proportion of this research has focused on pa#dichiisiness genres (e.g.
letters, emails, company reports, meetings, negmtis) and their
discursive features. This leaves room for furtr@nplementary research,
perhaps using corpus data, on the more formaldegtammatical features
of spoken interaction in business English contesdsearch that would
certainly enrich our understanding of BELF.
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