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For Miglio.
For my friends.



“The Buddha, Shakyamuni, our teacher, predicted tha next
Buddha would be Maitreya, the Buddha of love..is lpossible that
the next Buddha will not take the form of an indival. The next
Buddha may take the form of a community, a comnyumiacticing
understanding and loving kindness, a communitytfmiag mindful
living. And the practice can be carried out asa@ugr as a city, as a
nation.”

—Thich Nhat Hanh, “The Next Buddha May Be A Sanglm@”
Inquiring Mind, Vol 10, No. 2, Spring 1994.
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PREFACE

When | joined Macquarie University in 2008 | wadigiged to be
teaching a postgraduate unit in Intercultural Comication with students
from all over the planet. Each class typically coisgs roughly 50%
Asian students, mainly from mainland China but dwmn Hong Kong,
Taiwan, Malaysia, South Korea, Japan, Indonesiaildid and India.
Others are from Latin America (Brazil, Chile, MexjcArgentina), Europe
(France, Spain, Germany, Denmark, the NetherlaRoidand, UK), the
US, Canada, and Australia. The university is lotaie Sydney,
Australia’s most multicultural city.

It is exciting to work with such diverse groups ambst of the
participants use the opportunity to share theivipres knowledge and
experience in other countries and to learn fromhestber. Nevertheless,
my own research about the use and effect of exp@ieintercultural
learning with student groups from this particuldass across several
semesters (Krajewski, 2011) has shown that in soases stereotypes
seem to be confirmed and students leave the clabsaw image of “the
other” that is even more fixed. It revealed thamnecstudents find it very
challenging to interact with someone from a différecultural and
linguistic background and experience self-directasks in teams from
different linguistic and cultural backgrounds asrendifficult than they
expected. At times, even students who consider sbbms as very open
towards such experiences and who crave opportsaritigruly meet “the
other” in as many ways as possible, reported probleshile completing
assignments together. Difficulties were often esdato language issues
and communication styles, and sometimes just tderdifices in
personality.

If postgraduate students who choose to study aeddgrinternational
Communication encounter these problems, what dbes rhean for
diverse student groups in other subjects? If isasdifficult to access
intercultural communication in a class where awassrand knowledge of
theories is a given, where everyone brings in spne¥ious experience
and skills in intercultural communication, how caniversities equip all
students, regardless of their field of study, witte intercultural skills
graduates need and are expected to have in ayagabalizing world?
Where does “emotional intelligence” and “culturalteilligence” come
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from? What do students need to be prepared forgkbleal knowledge
society, and what does it mean to be transcultu&@® terms such as
globalization, cultural hybridity, hybrid identityntercultural, transcultural
and cross-cultural are being used in various ctositerd at times become
so vague and void that it is hard to attach anynimggto them.

| was looking for material for a lecture about tlencept of
intercultural competence in education when | stndldcross American,
European and Australian university websites annmgnchat their
graduates would leave the university as intercaltpicompetent and well
rounded personalities. The school of civil engiiveggiand architecture in
Karnten, Austria, to name only one, states that

In an increasingly globalised world, intercultur@mpetence is a key
professional qualification in every field. This dends both a reflective
view on the growing multicultural diversity in osehomeland as well as
looking out beyond one’s own borddtgtp://www.fh-kaernten.at/en/civil-
engineering-and-architecture/bachelor/civil-engiimeghtml).

Finding closer definitions of what that actuallyane was difficult and
the results were scarce, though | found scattexednples of university
policies, course offerings, academic support andréaltural programs
that reflect an awareness of the need of interalltlialogue in theory and
practice. Using Macquarie University as an exampkimed at defining
intercultural competence as a graduate capabiityuhiversity students
and at finding out if related skills could and shiblbie assessed.

When | decided on an approach to define intercaltobompetence at
universities, | contacted Dr Darla Deardorff whodhased the Delphi
method to investigate intercultural competence hia US. It was her
spontaneous support and encouragement that made reileead with this
project. She and Prof Dr Hartmut Schréder whosekvaor intercultural
communication and taboo has influenced me for yegase continuous
support and advice related to each stage of thdystt was a pleasure to
have them on board and their opinions and suggestibroughout the
process helped shape the results.

| am especially grateful to Ms Kristina Wolters, avisuccessfully
completed her MA in International Communication Btacquarie
University, for her practical participation in thigsearch project. In
particular, her involvement in all phases of thedsnt survey and her
work with the student focus group was invaluabletfas project. It was
great to have a companion who contributes freshsidattention to detail
and a good sense of humour to the task.
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| am deeply indebted to all student participantsowfilled in
guestionnaires and especially to the six studehis also engaged in the
focus group during a busy time when major papetsexams were due.
Their input on the outcome of this study is indielib

A Delphi Study depends on the continuous suppoitsgbarticipants,
and it can easily fall to nothing if some of theptile to drop out — which
they could, at any stage. | therefore thank myd@leagues who dedicated
their time and lent their expertise to this stuéty, making themselves
available over a longer period of time, for theatipnce with extended
guestionnaires, for their emails, comments and @agement. | wish to
extend my thanks to all colleagues who supporteel pinoject by
advertising it to their students or by allowing $tima and me to visit their
classrooms. The person who helped make this progadable is my
colleague Dr Joanna Penglase, | thank her for lgatisand re-organising
mobile pieces of text.

A big thank you goes to the team at Cambridge $chpkspecially to
Amanda Millar and Soucin Yip-Sou for all their patt help in putting this
book together.

Last but not least | thank Macquarie University fiaancing this study
through a Macquarie Social Inclusion Grant.



FOREWORD

The termintercultural Competencéas become a key issue in many
countries, both within the framework of politicabdussions and academic
discourses. However, the circumstances vary froenamuntry to another,
which becomes especially apparent in the compafisiween Australia
and Germany. Germany shares borders with sevdnal abuntries, and
therefore the meaning dftercultural Competencés different from the
meaning of the term in Australia. In Germany thentés always related to
intercultural encounters in relation to crossingrdews. This leads
automatically to dialogues with neighbours, whichyndepict more an
effort to make sense of the other than meaninghlbdue, understanding
and effective and successful communication. Thiemse to remain
untouched by political action within the framewarkthe European Union
(EVU) which aims to demonstrate that borders haveotme so-called
“permeable borders”. In contrast, Australia can de®en as a country
without shared borders and direct neighbours. Tihisyever, does not
change the important point that this country with various waves of
migration has always been a multicultural societyl ancreasingly an
example of successful globalization since the &bali of the white
Australia policy in the 1970s.

In Germany,Intercultural Competencelid not come into being as a
concept that created public and academic intergt#itthe 1980s, a point
in time when it had finally become clear that Gengaoo, had developed
as a country of migration and globalization, whieds had a deep impact
on all areas of public and private life. Austrafiawever, from the time it
was colonized, has consisted of various emigraougs who bring
together all their cultural embossing and so cboté to a further,
multicultural development of the state. How do thgsoups relate to each
other? How do they act towards those who origindliyned” the
country?

Another difference between Germany and Austrajia la the fact that
Australia is not perceived as a typical ,moderniorat of industry that
exports manufactured goods, but it is more simdacountries which had
previously been seen as inferior due to unconveati@nd relatively
unknown economic behaviour. Thus in Australia agtical products,
coal and metals are important export products.
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Furthermore, because of its size and its histoay ighintertwined with
that of Europe, Australia has alienated itself fritgéngeopolitical past. For
this reasonintercultural Competenceas a socio-cultural phenomenon
shows its effects, for instance, in the realmsetifjion and economy, but
also in its deep impact on the relationship betwdiffierent generations
(within the country) and their handling of the odahd new “cultural
heritage”. In Australia, the discourse on the megnof Intercultural
Competencenainly occurs within the country, not outside tofSo, Sabine
Krajewski and colleagues at Macquarie Universitycé to explore what
the term Intercultural Competenceactually means in an Australian
context. European observers, for example, may béngshemselves
whether multiculturalism in Australia is a basiatlr of everyday life, or
whether there is no functional multicultural sogiktit rather a multisectorial
one down under.

While intercultural situations in Australia mainlgrise within the
various groups of immigrants, we can assume thatdualtural encounters
in Europe are not only related to multiculturalisbyt also to contact
situations in border regions. This means that sitthations are always
related to complex, historical contexts. This intpot difference possibly
also explains why the academic discourses arourccudtural competence
in Germany are much more theoretical, in part eXpli philosophically
oriented and “intercultural trainings” achieve regtvalue than elsewhere.
Especially now, with the shift from industrial tersice society and at the
end of the era of European and North American damia over the
world, it is essential to combine theory and prxctiof intercultural
competence in the universities. In current timégwopean universities it
is still the case that the termtercultural Competencés discussed in a
theoretical way and that its practical use in eooicdife is more or less
successful.

In Australia however, for a long time it seemedit tthee discussion of
Intercultural Competencavas superfluous: A strong migration and its
positive effects on the economy and everyday liferenregarded as a
matter of course, so that research and academily sifi intercultural
communication at universities in general were seere as a luxury than
a necessity. Everyday life itself solved possibiebfems (more or less
successfully, at times on behalf of the established to the disadvantage
of the weak). Despite many differences between raliatand Germany,
herein lies a common ground of both countries: dthht is obvious that
intercultural contact alone does not automatictdlyd to understanding
and tolntercultural Competengeand it also does not lead to a development
of a common identity. Sometimes it leads more tsumierstanding and
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provokes conflict situations rather than coming uoderstanding and
successful communication. This can be demonstiatading the instance
of cities in (German/Polish) border regions suckramkfurt (Oder)/Stubice.
Successful communication does not only depend amghable to use a
certain level of the relevant foreign language, ibdepends mainly on the
overall context. In his book “Kulturschock Deutsamdl” (culture shock
Germany), Wolf Wagner discusses the phenomenorculfute shock”
and shows current difficulties in German/Germantacinsituations (here,
the situation and relationship in question is betveSermans of the
former east side/GDR and Germans of the former sidefFRG). Wagner
assumes that communication leads to understandintgei following
criteria are met:

- both groups have the same (social) position or the
representative of the minority has a higher (spdésdel,

- the authority supports the contact,

- the encounters take place regularly and each iedgbarty has
a close relationship to each other,

- the contact is related to important conventionsbefaviour
and key experiences,

- both parties in the encounters benefit from it,

- the contact is pleasant and promotes further cgntac

- there are common goals (which help to overcomewfices),

- aims of the contact and their results are emphdigeed goals
which stress differences are less important),

- apositive, social climate.

However, an escalation of problems is possibleaffollowing occur:

- the situation produces competition,

- if one party of the involved groups is losing faweprestige,

- if someone feels frustration and disappointment,

- if the cultural and moral expectations for all itwexr parties
are not acceptable,

- if the representative of the minority has a lowerial status.

In addition, Krajewski's research confirms that.) even in a place
where positive circumstances pave the way to sefidemtercultural
communication, namely in intercultural and multjiral classrooms,
guided intervention is crucial to achieving inteltcmal competence.
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For this reason we should ruminate over whether dbecept of
Intercultural Competencés enough to discuss all phenomena connected
with it. The problem lays in the fact that (in Epe) only part of society,
the highly educated part, deals withtercultural Competencend its
difficulties. But even within the context of thisghly educated society,
people use theintercultural Competencenly in a very superficial way:
Intercultural Competencés only seen here as an ability to understand
each other, but to understand each other is natggnto avoid conflicts or
to deal with deeper cultural differences that danthe worst case, even
lead to military actions. Real communication andlenstanding takes
place only if people gain competences in how td det conflicts and
learn strategies which are summarized as a “competen cultural
mediation”. Such knowledge and herewith connectedhpetence is
especially necessary for people who live in bordezas. Ideally, a
competent “cultural mediator” would be able to rgoae key issues
which could lead to conflicts and could help to idvthem. Furthermore,
mediators could be useful in highlighting reasoos difficulties and
misunderstandings and could demonstrate possiblexmcmication
strategies which lead to relaxed and successfulnoamcation. Skilled
cultural mediators in general would be very impottin the area of
education and in mass media.

Finally, we should pose the question, whether #énmt‘intercultural”
should be better replaced by another term. Accgrdinthe opinion of
Hildebrand (2006), intercultural behaviour aims dgercome cultural
conflict by holding intercultural dialogue, but thie same time it operates
with a traditional term referring to homogenoustards aspiring to
separation (this depicts the scientific positionttd Herder tradition). If
we insist on a traditional term, we support a nechenge between
cultures when difficulties arise with representasivof different cultures
who are unable to find common ground for commuidcat

Sabine Krajewski comes to a similar conclusion,imgnanalyzed the
concept ofintercultural Competencand establishing that most models of
Intercultural Competenceresent positions only from a western point of
view. The co-existence of culture-specific modelsaymstrengthen
differences between cultures and contribute to comoation that may be
counterproductive to building meaningful relatioipsh The concept of
transculturalism, developed in the 1990s (see Wel$895), consists of
the primary assumption that cultures are charaeédrby a plurality of
different identities and permeable borders. A tgpimdicator of such
cultures are interlinked communication structuresaaconsequence of
migration, and further developing material and intenal networks (e.qg.
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internet, international traffic) in conjunction wwieconomic interdependencies.
Welsch (1995) proposes the point of view that ie framework of a
cultural formation, the importance of national avits and single
languages is reduced, replaced by a global cuttaveloped with a large
range of interdependencies. In the sense of intaralicontact situations,
this means that transcultural networks depict entma which are
orientated towards common grounds, while—at the esatime—
consisting of differences. Transculturalism produckversity not only
within a culture, but also in an external way. Thisans that individuals
are ramblers between cultures, swaying betweentiigsn they have to
accept new norms and attitudes, while simultangopaksing on their
own norms and attitudes. People here have to lbamm to handle
discontinuity in the most appropriate way. In symocesses, cultural
borders are regularly negotiated. Regional ide#itno longer exist
(Hildebrand 2006).

With gratitude it is my aim now to remember thaariks to Sabine
Krajewski’'s critical appraisal of the topic, quests of multiculturalism,
interculturalism and transculturalism move into tiaekground.

The aim of her project is explicated in the Macdmiamodel of
intercultural competence. European models are datainby diagrams in
which arrows originate somewhere and end elsewhershow how
elements of intercultural competence relate to eather. Sabine
Krajewski lets the elements generated through hetysinterlock in a
circular frame; they are interdependent and keége ‘fhachine” going.
This practical approach leaves room for developnard change: the
machine is build by many; toothed wheels may besddsh or moved in
opposite directions. Intercultural competence tfigeedoes not rely on the
machine itself but on the people designing it. Tikisur space for further
discussion and development within our intercultuvatid.

Hartmut Schroder
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CHAPTER ONE

I NTERNATIONALIZATION
AND INTERCULTURAL COMPETENCE

I know that you believe you understand what youakHisaid, but I'm not
sure you realize that what you heard is not wimagant.
—Robert McCloskey (1914-2003)



INTRODUCTION

DARLA K. DEARDORFF

An engineer works on a virtual team with colleagoes4 different

continents. A newly minted school teacher who tesnbeen outside her
own country faces a classroom with students frordifférent countries.
A business woman whose parents are from 2 differeantries, grew up
in 3 cultures, speaks 4 languages fluently, attdradaniversity in another
country and now works in a country she has onlytadspreviously as a
tourist. These scenarios are realities in thiéhtury.

Consider this: We are currently preparing studefots jobs and
technologies that don't yet exist ... in order tdve problems we don’t
even know are problems yet. And even currently kmgbobal problems
are seemingly insurmountable, some of which aréineat in the United
Nations Millenium Development Goals which includeling poverty and
hunger, universal education, gender equality, caimpaHIV/AIDs, and
achieving environmental sustainability. Albert HEeis once said, “We
can't solve problems by using the same kind ofkinig we used when we
created them.” So, what do students need to knowvdmin the 2%
century to tackle these global problems? One respads that students
need “2% century skills” which are often referred to broadas
“intercultural” or “global” competence. Indeed, ostudy concluded that
“the intensity of globalisation (sic) in recent ygdas brought intercultural
competence acquisition studies back to the cersiej 6tage” (Kuada,
2004, p. 10). Thus, intercultural competence dguaknt is and will play
an ever greater role in the future given the gravdiversity of society and
within the workplace.

Yet, what is intercultural competence? Intercultw@mpetence is an
oft-discussed but rarely understood and defineoh terthin the field of
international education and beyond. This term igenily a “hot topic”
within higher education in the United States ad waslin other countries,
with questions being asked about how post-secondatijutions can help
students develop intercultural competence. Givenglowing importance
of intercultural competence within post-secondaglyaation, it becomes
imperative to more closely examine what this cohége@nd how best to
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develop and assess it in our students. If educat@to be successful in
helping students become more interculturally coepetit is important to
explore definitions and frameworks of intercultuca@impetence, some of
which have been debated and discussed for sevecaldds, much of it
within the United States and Europe (see SpitzaetgChangnon, 2009).

Based on my work on intercultural competence, whpcbvided the
first grounded-research based framework on thiscephnin the U.S.,
leading experts in the United States agreed onemsential element of
intercultural competence, that of understanding wweld from others’
perspectives (Deardorff, 2006). Thus, it becomepeiative to explore
different cultural perspectives on what it meansb® successful in
interacting with those from different backgrountisreviewing literature
from other countries and regions of the world orriogs cultural
perspectives on intercultural competence (Bord&972 Chen & An,
1009; Kim, 2002; Imahori & Lanigan, 1989; Manian Maidu, 2009;
Medina & Siningen, 2009; Mato, 2009; Miike, 2003;ob6mueller &
Schoenhuth, 2009; Nwosu, 2009; Nydell, 2005; TagoNwosu, 2001;
Ting-Toomey, 2009; Zaharna, 2009; see also a rewitten for UNESCO,
A comparative analysis and global perspective dfiaeal studies on
intercultural competencby Deardorff, 2010), several overarching themes
emerge. Those include the importance of relatignshi intercultural
competence, the necessity of considering histgrizadial and economic
contexts (especially in immigrant societies andséhavith a history of
colonialism), the crucial role that identity play® intercultural
competence, and the need for cultural humility,aluhtonsists of both a
strong sense of cultural self-awareness and rettogniof multiple
viewpoints coupled with respect -of truly valuinghers from diverse
backgrounds.

This study by Sabine Krajewski at Macquarie Uniitgradds yet
another valuable contribution to understandingreukural competence as
it explores a definition of intercultural competenfrom an Australian
perspective, using a Delphi methodology within thatext of Macquarie
University. This study explores the opinions offbstudents and staff at
Macquarie University regarding the identificatiof intercultural skills
and relevant learning and teaching leading to tleweldpment of
intercultural competence in students. The resuititgrcultural competence
model and related project outcomes may be used dyqlvarie and other
institutions seeking to apply and integrate inttoal competence into
the curriculum. Ultimately, these frameworks andirdgons from the
various studies that have been conducted to dateintercultural
competence, including this Macquarie study, camuged to guide higher



4 Chapter One

education efforts in helping students not only @eing better with those
from different cultures, but to work together todeeks pressing global
challenges that confront humankind in thé 2éntury.



CULTURE, COMMUNICATION AND IDENTITY

Any work on intercultural competence needs to idelueflections on
central concepts such as culture, communicaticohjcgentity.

In Bordieu’s (1973) framework of social power, cué is a form of
capital. People who have access to a general sdbminant cultural
values and norms will have an advantage over thdeewere socialised
in a different culture and have different sets aoftwral capital at their
disposal. Power relations are influenced by thefediht cultural
dispositions. This becomes visible in plural saemtwhere different
ethnic groups co-exist in one social space, ealbtmfimg their own rules
and regulations. As soon as they interact in tHdipgphere of the market
place, the moral control that regulates behavioitinim each group falls
apart so that one group can simply oppress andfRek in Guibernau and
Rex, p. 219) Such plural societies are inherentlyequal and
counterproductive to social cohesion because tbeysfon the individual
and on individual ethnic groups rather than onaerall community.

The notion that ‘culture is ordinary’ (Williams, 88) and describes a
whole way of life rather than ethnic background aradues alone, has
become widely accepted. Hansen and Lynch, (20023).expand that
notion when they stress that values and beliefsbhaneg shaped not by
culture, language, ethnicity and race alone, bubioyerous other factors
such as socioeconomic status, educational levdl pansonal experience.
Categorizing people as similar because of theiguistic and cultural
backgrounds means to merely stereotype. It is itapbtto keep in mind
that culture is only one of many features that reediindividuals and it
may not always be the most important one, yet oellisiinseparable from
the concept of identity, and it is a part that & static but constantly
changing.

Discussing intercultural competence means discgsgimmunication.
After all, one of the main goals of interculturanapetence training is
successful communication with people from varioukucal backgrounds.
All interpersonal communication is laden with plogdj semantic, or
psychological noise which can be seen as unwaigedls that disrupt the
communication process and affect the meaning teHaged (see basic
communication models such as Shannon and Weaw9). XSommunication
across cultures and peoples may be even more ppamésunderstanding
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and conflict, so it makes sense to be prepareddoflict and to develop
some skills to “repair” communication gone wrongn@Toomey, 1997).
In intercultural communication theory (Gudykunstdaiing-Toomey,
1988; Gudykunst and Kim, 1992), culture and commatidn are
inseparable; they depend on and constitute eaddr.oithe way people
communicate is influenced by their culture. Mostiahs cultures, for
example, are high context cultures: they rely nmréhe context in which
communication occurs than on the verbal messag. ¥&estern cultures
such as the US or European cultures rely mainlyeshal communication,
they are low context cultures. The dimension ohhégnd low context is
part of Hofstede’s framework of categorizing na#iboultures from the
1980s, but it has been an integral part of lateraultural communication
theory such as Ting-Toomey’s work on conflict masragnt (1993) or
Gudykunst’s theory of anxiety and uncertainty mamagnt (1988, 1993).
More recent research (Parker et al., 200®icates that the divide
between high and low context cultures may be ctpsirecause of
globalization and the resulting increased intecactatnd communication
between people, particularly as a result of indngaseducation and
business connections. This would mean that glodiiédia leads to mixed
identities and communication styles. However, aguef(2008) points out
in his book about deep cultural diversity, the flegization of ‘hybrid
identities’ based on a plurality of participatidnsethnie, nation, and civil
society, has not developed evenly across natiengidries.”

Though the termhybridity literally means mixture, it has been
discussed (and rejected) in numerous discoursest atsomeaning and
connotations (it has, for example, along with glaadion been rejected
for allowing and even inviting cultural imperialisifTurnstall, 1977;
Castells, 1997; Baumann, 1997). Bhaba (1994), erother hand, takes a
postcolonial approach and interprets the term nbt as a mixture of two
or more cultural backgrounds, but as a combinattian produces ¢hird
spacein which new identities can be produced. This ispace offers new
possibilities of cultural interpretations and ienéfore a production site for
new cultural meanings. In Kraidy's view (2005), hgity goes beyond
coexistence and sharing values in the public spliteiea new creation, a
result of parting and re-arranging cultural ideéesit He assumes that,
since every culture has traces of other culturésisito some extent mixed
already, increasing hybridity is the cultural logitglobalization (Kraidy,
2005, p. 148). Globalization is not something wen qarevent from
happening as the resistance expressedglircalization is part of
globalization itself, and consequently separatéuces are a thing of the
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past. Diversity is a result of globalization andsitneither something to
wish for nor something to be afraid of, it is atfatlife.



GLOBALIZATION AND HYBRID IDENTITIES:
AUSTRALIA’SLIVING INHARMONYCONCEPT

Since the 1970s, Australia describes itself as #Hiculiural country
and keeps interpreting and re-evaluating the ideamolticulturalism.
Multicultural societies can be, but are not percgampatible with the idea
of equality. There are two important days in Adsradhat reflect the
country’s official attitude towards itself as annmgration country and
towards diversity issues in particulaustralia Dayis a public holiday,
celebrated on January 26 each year. It marks thebof the First Fleet at
Botany Bay, which makes it a somewhat controverssédbration because
it also marks the beginning of injustice towards #boriginal people in
Australia. Today, Australia Day tends to be a fgmoitiented event
accompanied by festive speeches and culminatirfggeworks. Australia
pays tribute to its indigenous communities and @®iits commitment to
new citizens, for some of whom it is a special ieye to become an
Australian citizen on that symbolic day.

Australia has learnt from its history and come aglavay since the
abolition of the White Australia policy in the 190n February 2008, the
then Prime Minister’'s (Kevin Rudd) official apologg the indigenous
people of Australia on behalf of the Australian goyment set a milestone
in finally implementing the respect and equalitgttthe country identified
as of highest value in living diversity.

The other important day, though it is not a pubicliday like
Australia Day is Harmony Daywhich is celebrated on 21 March every
year. Harmony day is an initiative to create awassnand to celebrate
diversity in schools and local communities andahgvities are supported
by the government, communities and local businedsds part of the
Living in Harmony Progranwhich was introduced by the government in
1998 to promote mutual respect, Australian valoes)munity participation
and a sense of belonging for everyone (Wood andiiyar2007, p. 275).
The Living in Harmonyprogram was established and administered by the
former Department of Immigration and Multiculturaiffairs (DIMA)
which is now the Department of Immigration and Zitiship (DIAC). In
their article on the Australian model of multicublilism, Syed and Kramar
(2010, p. 99) point out that the removal of the dwmulticultural from the
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name of the department in 2007 suggests that mliltralism is no longer
a priority at government policy level. However, enthe new government
in 2009, the name of theiving in Harmonyinitiative was changed to
Diverse Australia Program (diversity and social esion program),

promoting that ‘everyone belongs’.

It is interesting to take a moment and think abwadtat exactly
Australian values are and what images people ieratbuntries have of
the Australian way of life. Theiving in HarmonyProgram listsespect,
fairnessand equality for all as distinct Australian values. This sounds
progressive and reflects Australia as well prepafed globalization
processes, but what doesguality for all for example, really mean in
everyday life and on a community level? If it meaugial rights before
the law, does it also mean equal participation @tislon processes?
Australia sees itself as a multicultural societyeveha diversity of cultural
values and individual beliefs co-exist under thebtefia of the overall
Australian culture and its distinct national valyeste the difference to
plural societies where this “umbrella of overalltate” does not exist).
This is reminiscent of studies that divide the pubhd the private sphere
and then show how they overlap and interfere wéttheother, in terms of
education for example. The realm of customs andefselregarding
relationships and marriage may be clearly mattetsrging to the private
sphere, but these matters will be discussed ahgeimded by schools and
universities, though education as an instituticeali entity belongs to the
public sphere. This is where the Australian modeuld profit from the
idea of athird spacein the sense Bhaba uses it. What exactly this mean
needs to be looked at in light of the definitionnadilticultural societies. In
fact, Germany’'s chancellor Angela Merkel recentlgimmed that the
attempt at multiculturalism in her country had dail (BBC News
17/10/10. http://lwww.bbc.co.uk/news/world-europé&39451).

Germany is a comparatively small country that iesiguest workers
in the post war economic boom times of the 196@s#0s, attempting to
become a guest-working country rather than a allfudiverse society,
which is completely different from Australian imméadion patterns in the
past. Full community integration and a shared itlemtere simply not an
option for the immigrants to Germany of fifty yeamgo, and many of
them had never planned on staying in Germany either

Chris Bowen (Minister for Immigration and Citizemgh recently
introduced Australia’s new multiculturalism strageglaiming that for a
government to be free and equal, it has to be ouliitiral, and vice versa.

The government will introduce a new independentismdy body, the
Australian multicultural council, with broader tesnof reference, to
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succeed the current advisory council. The new buithact as a champion
for multiculturalism in the community, will advisgovernment on
multicultural affairs, and will help ensure Austeal government services
will respond to the needs of migrant and refugemroanities. We will
also establish a national anti-racism partnership sirategy to design and
deliver that anti-racism strategy (Bowen, 16 Feth12(n his podcast on
multiculturalism in the Australian context).

Neither the German nor the Australian approach fesuon the
creation of new identities and each version distisiges between private
and public spheres. In his article about multiaaltiand plural societies,
Rex (2005) points out that sharing core values stifljeave space for the
individual to be free to also live and express noand values attached to
other cultural spaces, but this is problematic beeaf the ways in which
public and private spheres interfere with eachrothe

Australia still has work to do to become an inchasgociety, but as
Dunn et al. (2007) show in their long-term studguattracism in Australia,
other places such as Europe or the US certainiyatrany further along
in building successful multicultural societies. Qofethe reasons for this
may be the fact that Germany and France have meihimmigrants to
fully participate in the public sphere, another niegythat the concept of
multiculturalism does not work well in its presamrsions and negative
effects such as inequality and racism prevail.

A key finding from the racism project is that whitacism is quite
prevalent in Australian society, its occurrencefedifrom place to place.
These variations have been largely overlooked liyracism campaigns
in Australia. The findings show that most Austraiarecognise that
racism is a problem in society. Racist attitudes @ositively associated
with age, non-tertiary education, and to a slighelyser extent with those
who do not speak a language other than EnglishAtigtralia-born, and
with males (http://www.uws.edu.au/arts/coa/professdecture_series/
prof_kevin_dunn).

The Australian Minister for Immigration and Citizdnp acknowledges
that Australian diversity has been of incredibleattage to the country in
terms of economic as well as cultural benefits #vedinnovative forces
that come with it. He claims that each generatias bxpressed some
anxiety about new migration groups, implying thatakes some time to
get used to each other but that in the end mig@nt®e “not to change our
values but because of them” (Bowen, 16 Feb 201lhisnpodcast on
multiculturalism in the Australian context). Thisagnor may not be the
case, but no matter whether migrants intend to gdawominant values or
not, successful migration includes passing on dnadirsg values, both of



