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PREFACE

At the bottom of a hill in the leafy Melbourne subwf Glen lIris, a quiet
suburban street makes a sudden turn to the le$pifeethe otherwise neat,
regular undulations of residential subdivisiong, #itreet is forced here to
swerve to avoid a creek and beyond it, a freewdychvrun through the
heart of the drowsy south eastern suburbs. Thigriifieant spot, where a
road meets a creek meets a freeway, is the sgerné of my most potent
childhood memories.

To most adult eyes this would appear a fairly neodpt place. The
creek is not much of a creek: it is contained Begtconcrete banks to
flow obediently along a narrow trough. Behind ahjigrassy embankment
the traffic of the freeway rushes by invisibly, teeund of cars a dull,
unceasing susurration, broken occasionally by tileof a bird. On both
sides of the creek flourish a profusion of whatwblan gardeners call
“weeds”: those disobedient, non-native plants whiglow in the
interstitial places between deliberate uses of ldmdscape. Beneath
scraggly trees these plants swarm over the upmahes of the bank,
offering messy displays of floral colour in theisgtime.

This place lacks the horticultural fervour and noiypal regulation of a
council garden. Absent too is the sense of untalichiéderness, native
botanical purity and minimal human interventionttiea valued by the
government designation of national parks. Graffitiscrawled upon the
concrete above the gurgling water. Plastic bagsadhdr human detritus
are scragged around flowers and twigs, washed dbpeitast heavy rain.
But for some reason this place held immense appeale in my middle
years of childhood.

Sometimes | would come here to play with my brothreother friends
from the neighbourhood. We sought danger, runnmthe steep concrete
walls or leaping across the flowing waterway. Weaildoclimb trees or
pick flowers without offending the sensibilities aflults. Without the
watchful eyes of parents, teachers or other wellmrgy grown-ups we
could adventure in this wild place in any way auaginations conceived.
It was also a place of solitude: a gentle, quiedt sphere | could sit
beneath a tree amongst the long grass. Seeingyeén.

From my family home to the creek was about a temutai walk. Along
the way, one passed a large recreation reserve lemmmith play
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equipment, sports field and tennis courts. Yet agutarly scorned this
adult-designated play area for children in favolthe strange, unkempt,
ugly-yet-beautiful place in the shadow of a freewAynd when | think

back to childhood, my memories of the creek hastagling vividness by
comparison to the countless hours spent on swingkde.

Studies of children’'s geographies have tried tootise the
predilections of children. Many of the factors tlagpealed to me in my
youthful play place are echoed in scholarly accsutitat children prefer
natural environments that are overgrown, decrapit @ffer a slight thrill
of danger because they are not presented to thesafas appropriate
environments by adults. Yet when juvenile explogn®swv up to be adults
we generally create spaces for children that arg dédferent from my
little place at Gardiners Creek. The major taskhid book is to explore
these differing child and adult perspectives ongthgsical environment in
post-war Australia.

In the 1950s the urban structures of the city ofldderne were
changing rapidly. The close of a brutal world waoyided ideological
circumstances in which Australians held high iddalduild better cities
and invested their hopes in the new generatiorhiddiren born after the
war. A pre-existing housing shortage caused by was exacerbated by
the post-war demographic boom, resulting in an ecgdented demand
for new infrastructure. The perceived needs ofdrkit were at the fore of
the grandiose plans that urban planners and acthigrew up for the
suburbs, homes and schools being built around itige But were these
ideals realised in the physical environment coms#adl under enormous
post-war pressures? And how did children experidineaurban landscapes
in which they grew up?

For children, natural environments are often thestmappealing
because they offer intense sensory experiences higne¢ a profound
emotive impact. As humans age, our logical mindettgys more fully and
we start to prioritise the rational use value of fphysical environment
over these less quantifiable attributes. Thoughctiilel resides within the
adult and the adult within the child, we shall ¢kat often the types of
spaces which adults have designed for children baea very different to
those that children sought for themselves.
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CHAPTERONE

SCHOOLYARD OBSERVATIONS
OF DOROTHY HOWARD

In 1954 a diminutive, determined woman undertoak léngthy journey
from the United States of America to the other sifithe world. Her name
was Dorothy Howard and she spent ten months tranerhe wide
continent of Australia on a Fulbright research graponsored by the
University of Melbourne. Through visits to dozerfssohools and letters
received from scores of pupils and teachers, Howaneticulously
documented the rich playground culture that thriaedongst Australian
children (see Fig. 1-1). Fascinated by the verBay graditions which
children inherit, adapt and transmit amongst thdévese she compiled a
detailed collection of the games, songs, rhymdsgpslang, taunts and
superstitions that she observed in Australian siyaods’

Despite the perception of Australian adults in 1880s that traditional
games were dwindling, Howard found evidence of @urikhing play
culture. She observed considerable innovation, udio significant
regional variation. Howard detailed a variety ofdb alterations, citing
examples of how “children’s play was influenced higtory; climate;
economy; topography; flora; fauna; by associatiath iheir Aboriginal
inhabitants; and, most of all, by children’s invieehess™ But what most
drew my interest were her descriptions of the mfice of the physical
characteristics of different spaces upon childrgases. For example, she
wrote that in Australia in 1955,

changes in marble gameways were taking place ti@der informants
and old memoirs indicated that in the days befdanien-covered streets
and footpaths and carefully kept lawns and parkde lgames were the
favorites. Surface games played on chalked or cwedt diagrams
predominated in the 1958s.
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Fig. 1-1: Dorothy Howard notes the rules of marldésa school in Perth, 1955
(Australian Children’s Folklore Collection, Museutittoria, MN013361).

Howard reflected further that, “To moralize in favof one kind of
marble game in preference to another would be $iljeed. But to
examine environmental factors which determine fatdeen the kinds of
games they play is neither silly nor morél”.

Such allusions to the spatiality of children’s gameompted questions
of my own about how certain physical environmentghihhave affected
children’s play — and their broader lives — in 19%stralia. There were
hints, too, of another important question for ustimnding the play
cultures of children in the past. Howard noticedttiAustralian adults
were trying to turn autonomous, self-governed ckits games into
organised sports and to transform unkempt scrapseigrown land into
sports fields.

Playways in Australia are changing as play spacerbes more and more
congested and disappears in city areas, and as ppddocks for
unsupervised play become well-groomed playing $iefdr organized
athletic activities and professional sports airmte@lgmpic championships.
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This comment gestures strongly towards a discrgpaatween adult
objectives and juvenile preferences. Even the inésitioned adult
attempts to create play spaces for children coltishately inhibit the very
outdoor recreation that parents, educators andciafi sought to
encourage. Howard’s observations imply that in ptdeunderstand the
effects of space upon children’s lives, one musb a@nalyse the ideas
about environments for children that governed ti®as of adults.

The fastidious research notes of Dorothy Howardstiie a rare
attempt by an adult to understand the world ofdrhih from their own
perspective. Howard was an eyewitness to childrpldg and space at a
time when few adults paid much attention to sudhgs’® This scholarly
aspiration has inspired the intentions of this bdokexplore not only the
types of spaces which adults created for childrethé 1950s but also to
investigate how children themselves experiencedetispaces. We cannot
replicate Howard’s privileged firsthand observasiobecause half a
century has lapsed since these post-war childrayegl their games. But
we can follow some of the threads which are suggefty Howard’s
findings. What were the adult aspirations for thggical environments of
post-war children? What practical circumstancepstidhe spaces? What
were the remembered experiences of children irethces? In this book
these three key questions concerning ideal, rea smembered
environments are pursued across the sites of tigab@urhood, home and
school in two suburbs of Melbourne in the 1950srit@a and North
Balwyn. Carlton was a largely working-class areasifnificant ethnic
diversity, comprised of nineteenth-century buildingnd streets on the
northern edge of the central business district.cBgtrast, North Balwyn
was a sought-after new suburb for the aspiratiomddle classes on the
eastern fringe of the metropolis (see Fig. 1-2} tBa spatial problematics
that these two distinct neighbourhoods faced wesadly symptomatic of
all post-war Australian cities, rather than distimely Melburnian.

At the intersection between two fields of histoond neglected, this
book simultaneously engages with histories of childdand histories of
space. In pursuit of my project to historicise dteh’s spatiality | have
adopted a multidisciplinary approach, drawing upwsights from studies
of children’s playlore, histories of the child, &mchistories of 1950s
Australia, oral history, children’s geography, atettural and urban
planning discourses, and philosophical accounspate and place.
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A child’s-eye view of the world

Research into children’s playlore — like that of wtwd — offers an
important contribution to studies of children iratht genuinely engages
with children’s own culture rather than solely adiéws of juvenile life.
An interest in children’s playlore was relativelpw to develop because
of what Brian Sutton-Smith terms “the triviality foi@r”; adults rarely take
seriously the whimsical play traditions of childre&arly investigations
into children’s play such as Lady Alice Gommé&gaditional Games of
England, Scotland and Irelan(ll894-98) or Norman Douglasg’ondon
Street Game$1916) were motivated by the assumption that ticakid
games were disappearihet in their detailed studies of English children
in each of the 1950s, 1960s and 1970s decadesg®hona and Peter
Opie demonstrated the dynamism and tenacity ofdehils play
traditions? In the United States, Mary and Herbert Knapp neseal
children’s unsupervised play at roughly the sanmeeti claiming that
children’s play functioned to instil a sense ofleciivism, release the
tension created by school discipline, parody papuoldture and lessen
childhood fearg? The writings of both the Opies and the Knappsftypi
the approach of many early folklorists in descripiohildhood as a
cooperative, tolerant, liberated and creative stad is slowly corrupted
by the learning of adult traits. Despite this adeithptation to sentimentalise
childhood, other research has stressed that péagtmmmonly encompasses
vulgar, sexist or racist elemeris.Studies of children’s playlore in
Australia have a relatively brief lineage, datinglyo from Howard'’s
research in the mid 1950s. Australian researchers as Heather Russell,
June Factor, Peter Lindsay and Denise Palmer hae particular
attention to the effects of spaces upon play, dmr tfindings inform
sections of this stud.

Since Douglas and Gomme, generations of folklotistge feared the
demise of children’s play rituals due to factorstsas the disappearance
of open spaceS, adult interference and supervisith television
colonisation by organised sports and physical dih® and the
commodification of childhood. But such fears oveldhe fact that children
are engaged social actors, not passive subjecisidf behaviout! As
Factor points out, children’s playlore has alwag®i characterised by
both conservation and creativity, ever managingiovent tradition in the
face of threats. It has remained resilient in theefof changing social
contexts. Indeed Factor argues that children havaya played, across all
cultures and time period8.Yet the danger of overly emphasising the
consistency of children’s play is that it can olcfate the fact that the
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context in which children live and play changestlghout time, as do
understandings of the child. Studies of childrepiaylore tend to focus
upon linguistic elements that demonstrate changk @mtinuity over
time, whereas | am more interested in situatingti@dar trends in
children’s play within their historical context. \&hwas it about Australia
in the mid-1950s that would have made Howard'sifigd different if she
had visited ten years before or after?

Childhood as a socio-historical construct

Beyond studies of children’s playlore, scholarlyenest in children has
been late to develop. A critical historiographyatiildren and childhood
has emerged only relatively recently, perhaps tmxistories of children
and play have previously been considered ratheoléuis™® But like any
social group, children deserve to have their stot@d, and in recent
decades historians have tried to rectify the séerin the historiography of
childhood. To ignore the past of a group that hesegally constituted
about thirty per cent of the population is to leayaping holes in the
historical record®

Since the 1962 English publication of Philippe Ati€enturies of
Childhoodhistorians have recognised that understandinghitafhmod are
not based purely on biology but are socio-histdigianstructed” In this
oft-cited work, Ariés traced the emergence of atis@mmtal concept of
childhood through objects and spaces created eslyeédr children
Nevertheless, historians have often been more coedewith adult
conceptions of children than with children themsslvMany scholars fail
to differentiate between histories dfildren, which deal with the actual
practices of real children in the past, and his®mfchildhood which
focus upon ideas about children, which may or maly prove realistic.
Scholars such as Lloyd deMause and Lawrence Stawe lteen criticised
for overly ambitious psycho-historical projectsttitanfuse ideologies of
childhood with actual behaviodt. A more productive way of
conceptualising the histories of childhood and dreih is through the
interdisciplinary framework developed by Emily Cahand others. They
propose a typology of four conditions influencirge tsocial practices of
children: physical environment; social environméiperial” practices
of adults; and “native” practices of the child’sc&d group®® Whilst
children’s folklore might be considered part of thative practices of
children, children’s historiography has generallgcdsed upon the
imperial practices of adults. This book will exmadpoth, but through the
prism of the physical environments that childrelmaibited. | heed here the
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call of sociologists Allison James and Alan Prauatidress both the ways
in which children are active and creative agentsving purposively
within the world, as well as the ways in which dhdn’s lives are
structured by adult institutions and discourSes.

Few Australian historical accounts have focusednupbildhood or
children. Although Penelope Hetherington, Shurle&is, and Robert van
Krieken are important exceptions, their researchligen more interested
in the relationship between children and welfargtiintions or the state
and prioritises the nineteenth centétylan Kociumbas constructed the
first comprehensive history of Australian childifeom pre-colonisation to
the present da3/. Though her work filled a yawning gap in Australian
historiography, the book has been criticised fawing children only as
victims of adult attempts to control théfh.Rarely have Australian
historians combined an interest in histories ofildthin and histories of
space. An exception is Simon Sleight, who has stlithe “territories of
youth” in colonial Melbourne, making the point thatouth as a category
of historical analysis has not... been adequately ‘spatialis€d’.”

There is no one history of the child but a multii of histories of
children, even within this single book. Certainléctions of religious,
ethnic and gender identity have been explored Hhaue,other children
shaped this research by their absence. Whilstttidren studied represent
a heterogeneous group of different sexes, clagségions and ethnic
backgrounds, Aboriginal children are conspicuouslyking. Primarily
this is because | did not encounter any indigendustralians who had
grown up in my case study areas and they were rottioned in the
planning, architectural, or educational texts themalysed. But their silent
presence hovers around the fringes of my studyedddthroughout post-
colonisation Australian history, white ideologiesigdeal childhoods have
often been framed in dichotomy with Aboriginal ciibods®® Country
childhoods are also not explicitly analysed heraml it is important to
remember that the experiences of rural children @ften markedly
different to those of city childret.Insofar as romanticisation of the rural
idyll forms the implicit backdrop to concerns abaottldren growing up in
the city3? country childhoods are a constant, shadowy bagkdoothis
study.

Changing definitions of the child

Definitions of when childhood begins and ends helvanged throughout
time and within cultural contexts. Within these pagchildhood is defined
as encompassing the primary school years — rogiklyo twelve years of



Schoolyard Observations of Dorothy Howard 7

age. Any younger and a child is still an infantaadler; any older and the
child begins to slip into adolescence, a concegit gimerging in post-war
Australian popular cultur® A different concept of the child predominated
in the 1950s compared to that which is assumeleastart of the twenty-
first century. These post-war years saw the gradbaing of old ideas
about the competency of children and a growing vigwchildren as
peculiarly vulnerable. Although a number of hisamis argue that middle-
class, western children begin to be viewed as vabie and innocent
from the eighteenth or nineteenth centuffesvidence from 1950s
Australia suggests that alongside this, the trawli assumption still
lingered that children could handle the resporisitesl of adulthood?

Older notions of the competency of children peesisparticularly in
working-class urban areas and in rural areas. Gipwip in post-war
Carlton, an underprivileged inner-city locality dflelbourne, large
numbers of children worked. Livio Belia had paidptoayment from the
age of about eleven and he juxtaposes this unréenamrk with the
carefree play associated with post-war childhoods.

My first job was at University Café. Washing dishes Saturday and
Sunday... The rest of them would kick a paper foatd &d be there
washing dishes, come home with crumpled h&hds.

Not only were some post-war children deemed capabléadult”
occupations, they were also allowed to handle québegerous weapons
and materials. Bill Boyd was raised in Maryboroughrural Victoria,
where as a child he would often hunt rabbits witls pet ferrets,
possessing a fearsome-looking hunting knife fot thapose’” Similarly,
the Education Gazetteecommended to post-war Victorian teachers that
they ensured that their (presumably rural) pupilsowused fire-arms
understood how to handle them safely, in a manrgchwsuggests there
was nothing unusual about children being allowedireoguns® Yet we
can also see in the 1950s the kind of shift thatavia Zelizer charts as
occurring a little earlier in the United Statenfr understanding children
as productive workers to seeing them as economicabirthless but
emotionally priceles® We shall see that the 1950s were a time when
children began to be viewed as particularly presias the hopes of an
entirely new era were invested in them.

The social world of children in 1950s Australia

In popular imagination today, the children borneaftWorld War Il are
envisaged to have grown up in a period of prosperiid stability. Often,
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these attributes are characterised pejorativelynostalgically. Doug
Beattie remembers the 1950s as a decade frozemen t

| always reckoned the 'fifties were just a uniqueipd of time that were
never repeated. Once 1960 came, it was just arosrpl of everything.
Changed the whole scene. The 'fifties, there washange. You felt you
were in a time warp and it was always going toike that. The price of a
meat pie always stayed the same. It was alwaystggpon the tram down
to East Kew and thruppence down to Kew picturetteedt was always
tuppence for an ice block. No prices ever changedyéars, and you
thought, “Well, this is the way it is”

This sense of living through halcyon days in whibh wheel of time
stopped moving also imbues popular histories oprgod?*

Although the work of Australian historians suchJasin Murphy and
Nicholas Brown has complicated this neat charasaédn? it is
nonetheless true that the post-war years saw tildiriguof an affluence in
Australia which came in sharp contrast to the pilewe decades of
deprivation. Children of the 1950s were raised tarepts who had
suffered through the austerity and fear of the GBegpression and World
War Il. Post-war parents yearned to provide secuetnfortable
childhoods for their offspring.

Politically, the 1950s are closely associated wRbbert Menzies,
Australia’s longest serving prime minister. Menzigas elected in 1949
and led the Liberal Party leadership of the countntil 1966. Renowned
for its conservatism, this era in Australian poBtiwas characterised by
widespread support for policies that increased eson wealth. There was
heavy spending on national development projectsising, health and
education because social justice was seen as negess prevent
dangerously radical political views (such as comismj that accompanied
economic depressioi.During the long economic boom unemployment
hovered at around one per cent for thirty yearldahg World War 1.
Household incomes rose by more than one per cet year during the
1950s, climbing to over four per cent in the 1960d early 1970%' It is,
however, important to bear in mind Murphy’s poihiat the ten years
following World War Il were marked by economic iabtlity and political
uncertainty, and it was only after the mid-1950atth greater stability
ensued?

But by the close of the decade Australia was indeetbre consumerist
society, as increasing mass production brought gowmithin the price
range of the ordinary person. This phenomenon waked with
Americanisation as Australian industry imitated tilénited States:
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modernising industrial practises and embracing themises of
modernity?® From the late 1950s, Australian shopping moved faarn
city centres and increasingly took place withinwgtlan drive-in shopping
malls. Peter Spearritt explains that shopping mb#same “the main
meeting places for suburban Australia” and formadifik between the
two great icons of suburban living — the house thedcar™?’ Indeed, the
car was a central feature of post-war life in Aalsér Car ownership rose
dramatically: only one Melburnian in eleven ownedaa in 1945, but by
1968 one in three could make this cldfiiRost-war urban expansion and
car use were intimately linked as Graeme Davisandeanonstrated, with
the new freeways and suburbs of 1950s Melbourralgldeveloped upon
an assumption of widespread car owneréhip.

The private dream of many Australians to providecanfortable
suburban home for their family was supported byegoment policy and
rhetoric which emphasised home ownership and ceatsee family
values. Home ownership figures soared, as owneupaton rose from
around 50 per cent in the 1920s-1940s, to over é0cpnt during the
period 1947-54, peaking at around 71 per cent &1 ¥9Suburbanisation
has been a major characteristic of Australian p@sthistory, encouraged
by mass immigration, industrialisation, home-owhgrsand favourable
government policies. Like other Australian citid4glbourne experienced
a changing distribution of residents as its higlggsivth rates moved to
the outer suburbs, which kept pushing steadily ams’* Much of the
impetus for the post-war housing boom came fromitheeased numbers
of migrants beginning a new life in Australia. Frat847 to 1961, 1.3
million people immigrated to Australia — many fromon-British
backgrounds - leading to a profound cultural difieetion that was
experienced immediately by children in school ptaymds.

The other major cause of the rapid growth of Auistnacities was the
rising birth rate. With an increased number of peaparrying and having
children at a younger age, fertility increased fraja70 babies per 1,000
women in 1948 to 3,584 per 1,000 in 198Kate Darian-Smith points
out;

The status of children as crucial components abnat development was
unprecedented. The cornerstone of post-war sociey the nuclear
family, and the responsibilities of marriage andepéing were integral to
the official rhetoric and individual understandingitizenship*®

During the 1950s, the value of the family was prtadoheavily through
both government policy and popular culture. The emodhuclear family
consisting of husband, wife and children came termsenormal and
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“traditional”, despite its relatively recent marsfation®® Within this
monolithic definition of the normal family was amxpectation that
feminine and masculine gender roles were clearlijerdintiated as
complementary opposites. In particular, the soe@nomy of the ideal
family assumed that the man was the breadwinnett@@/oman was the
housewife and mothér.These gender roles were not mévut arguably
the naturalness of male and female traits and ralas especially
enshrined during the 1950s. Gender demarcationse e@nmunicated to
post-war children through sex-segregated clothindjtays.

As a comparatively small and isolated nation, Aal&r had long
emulated the cultural trends of its more powerfalother country”,
England. In the 1950s, Australian children stillhga“‘God Save the
Queen” and paid homage to the British fadpuring her visit, Howard
observed that, “Many Australians [transmit] theiostalgia for the
homeland even to the third and fourth and fifth ggations... The word
‘Home’, | learned, meant the British Isle¥"The enormous sentiment felt
towards England was clearly demonstrated duringQeen’s visit in
1954. Of immense significance in popular culturteleast 6 to 7 million
people, or 75 per cent of the population, saw thelr couple at least
once>® Yet culturally, Australia increasingly looked tomla the USA
rather than England. Following the closer militagoperation of the two
Pacific nations during World War II, Australiansdas to desire the
affluence, consumerism and modernity associatedh witmerica.
Simultaneously, significant sections of the popatatwere suspicious of
various forms of “trashy” American popular cultdrat began infiltrating
the Australian landscape, such as comic booksaaid'n’ roll music®®

Raising the post-war child

Greater attention began to be focused on the apptepraising and
education of the child in the 1950s. The populéiosaof psychology in
these years led to an emphasis upon the respatysifilparents to raise
“normal” children. Early years of personal devela@mmhwere emphasised
as crucial, particularly the nature of family lifethe home environmefit.
As we shall see in Chapters 4 and 5, this emphgsim the domestic
nurturance of children had material as well as @nat inflections, so
that certain types of houses were seen as moredstatthe creation of
happy families and well-developed children.

Parental advice was characterised by a new penaissss in contrast
to the strict regulation recommended in the eavbentieth century.
Childrearing specialists like the influential Amean, Dr Benjamin Spock,



Schoolyard Observations of Dorothy Howard 11

encouraged parents to enjoy raising children ardidbwionatural urges
rather than worry about disciplifiéHis influence can be clearly discerned
in the writings of Australian childrearing experssich as Dr Phyllis
Cilentd®™ and appears to have permeated parental practjcélsebmid-
1950s. One sociological study of Sydney familied®%4 and 1955 found
that,

While there were more traditional and more expenitale methods of
rearing children, all of the parents felt that tivegre in a new era in this
regard. There were four main elements in the ngwageh to children: a
belief that one had to be equipped with knowledgerder to deal with
children effectively, and not simply repeat the hoets used by one’s
parents; a belief that one should be affectionatd aompanionable
towards one’s children, and not the remote autiesrithat parents had
been in previous generations; a desire to produselfaegulating rather
than obedient child; and an aim to ensure full tgmaent of the child’s
capacities rather than prepare him to be devoteldtg®

But post-war children lived in split worlds, withd intimate space of
the home a more permissive environment than thiitutisnal space of
the school. Post-war teachers still tended to takmditional approach of
control and punishment to the education of children

These children were at the centre of adult diseimsa way that no
previous generation of children had experiencedhtVit the distractions
of war or depression, children of the 1950s grewimuponditions of
relative prosperity as the embodiment of the natiofuture. The
perpetuation of belief in environmental determinismhich we shall see
had structured discourses about the city from aibe hineteenth century,
shaped the conviction that optimal child developnrexuired particular
types of physical environments. Thus adult asmrstiin the 1950s
resulted in flourishing spatial discourses arouradhild.

Environmental cognition in children

To better understand the ways in which post-waltadtied to translate
spatial ideals into concrete form and the mannerwinch children
responded to these spaces, | have drawn upon #ikopd of studies
relating to children’s geographies that have entbiigerecent decadés.
Many scholars of children’s geography contend thatability to play in a
manner that interacts with a challenging physicairenment is crucial to
child development! Robin Moore terms thiserra ludens “the special
quality of children’s relations with living enviroments and the particular
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knowledge and developmental support that can beuirch through

playful interaction with natural materials and pberena™® This process
is reciprocal: as the child is influenced by the/gibal environment, s/he
also influences and adapts that environniénThe developmental
significance of the physical environment can bestappreciated in the
middle years of childhood “between the strivingsasimal infancy and
the storms of adolescence” when children have thst wpportunities and
ambitions to independently explore new places wittdgach’® Children

have particularly vivid sensory experiences acegydo Colin Ward, who
draws upon Piaget to explain that the child’s cptioa of space slowly
expands with age and with increased interactiorth thie world around
them!* Moore (with many others) asserts that play, paldity in natural

environments, leads to the acquisition of “manuattdrity and sensori-
psycho-motor, social-emotive, perceptive, imagiretaffective, cognitive
and verbal skills™? Describing the potency of outdoor places for akilg

Moore and Donald Young note that “there is an agpacontradiction
here between the overwhelming affective presencehefoutdoors in
children’s minds and emotions, compared to its nmooelest actual use®.

By contrast to other scholars, however, Yi-Fu Twearns us to be
sceptical of claims that children have a sympathetind with nature and
that more stimulating playthings are found in tla¢unal environment. Our
understandings of childhood and nature are based dpeply entrenched
cultural beliefs, which make it easy to forget thhtldren always live in
some contact with and require stimulation from than-made world?
Raymond Williams writes that our cultural nostalfpa the innocence of
children and their assumed empathy with naturebeatraced back to the
eighteenth and nineteenth centuries. As rural lzaqoiss were replaced by
industrial cities, the western world began to vighildhood and nature as
“refuges from the pressures of industrializatiod ambanization™> Such
assumptions framed the emergence of urban planrasgChapter 2
demonstrates.

Whilst it is important to avoid romanticising anlegled intuitive
connection between children and the natural wodgdpgraphers of
childhood do offer a useful explication of the wapswhich children
develop through interaction with physical enviromtse We shall see in
Chapter 3 how conceptual understandings of spameniee more complex
and far-reaching as the child agéSuch questions fascinated Howard. In
her autobiography, written in the third-person, attempted to describe

a child’s expanding, interior view of an exterigensed world related to
invisible worlds of the mind created by her respant® language, spoken
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and written. Each new day necessitated a reordeffifiger cosmos. Each
new day, as she lived it, had to be incorporatésian unending tal€.

Likewise the perspectives that post-war childred ba the spaces around
them did not remain static throughout their childtio/ears, as each new
experience complicated their mental framework atpl

Fig. 1-3: In this image from 1950s suburban Melbeygirls break both clothing
and toy gender stereotypes (photographer JamesindigQuirk, Jill Quirk
Collection, Museum Victoria).

Children’s interactions with physical environmeats influenced by a
range of variables besides age, including class gemtler® Several
children’s geographers claim that boys generallyeh@more opportunities
for interaction with their environment; that theyeaaccorded more
freedom which in turn leads to a wider scope ofggaphic familiarity and
greater spatial competen€yYet it is difficult to generalise: girls can also
be active users of their local streetsc&je. this photo (Fig. 1-3) from the
1950s young girls break clothing and toy genderestgpes with
unselfconscious glee. As we shall see, many postgirtss were very
adventurous: exploring dirty and dangerous inngrianes or fishing with
brothers on the outskirts of the city. Boys areesigypically associated
with being outdoors, yet some post-war boys in g relished indoor
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activities such as model-making and reading. Moetemminative of
environmental interaction were class differencebese were clearly
evident in the possessions of children, which thffected what types of
activities were available to them. For example,dbbght of middle-class
children in constructing model planes or cars wakathoed in stories
from working-class children whose parents wouldehstruggled to afford
such toys. Socio-economic background also affeatethild’s likelihood

of working and the types of recreational activitisfhe engaged in.
Participation in youth groups such as Scouts and Guides or in

organised sports such as tennis or cricket was aomamongst children
growing up in middle-class suburbs but rarely nwamd by former
residents of working-class inner-city areas. Irlikéllihood other variables
such as religion or ethnicity also affected thetyesr child's spatial
world, but my interview sample was not extensiveugh to exhaustively
explore such factors.

Sites of childhood

As organising themes for this book, | have ideatifthree sites in which
children spent most of their time: the neighboudodoome, and school.
An array of studies has been undertaken which Hawié up our
understanding of children’s geographies in theicalostreets. As the
immediate context in which children move, the nemirhood is a crucial
site for understanding the world of children. Itesf largely constitutes
their spatial and social boundaries. Though childoace “owned” the
streets, from the late nineteenth and early twHntigenturies social
reformers in the western world tried to shepherakimy-class children
from public places into supervised playgroufiisThe street was
reconceived as a site of danger by the child-samogement. Twentieth-
century studies across the western world have ethartgradual decrease
in available urban play space and in children’supesvised access to their
neighbourhoods, due largely to heightened paréewas®

House design in a given era generally reflects dant ideals of
family interaction, including concepts of childhoBdThe home as a
discrete domestic environment, has historicallynbassociated with the
private worlds of children and women, and is thstfspace with which a
child becomes intimately familidf. The uses made of particular home
spaces have been variously interpreted as refeectiyparental control or
juvenile agency® Childhood “has been increasingly domesticated theer
course of the past two centuries”, as children dpaare time in the home
and this is seen as the most appropriate plactadon®



