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DEFINITIONS

Third CultureKid

A Third Culture Kid (TCK) is a person who has spargignificant part of
his or her developmental years outside the parentture. The TCK
builds relationships to all of the cultures, whilet having full ownership
in any. Although elements from each culture arsinsitated into the
TCK's life experience, the sense of belonging isellationship to others of
similar background.

—David C. Pollock and Ruth E. Van Reken

Global Nomad

A global nomad is anyone of any nationality who hesd outside their

parents’ country of origin (or their “passport ctyt) before adulthood
because of a parent’s occupation.
—Norma M. McCaig



INTRODUCTION

GENEH. BELL-VILLADA AND NINA SICHEL

The origins of this volume are truly serendipitous.

In 2008, Gene Bell-Villada organized a special pamditled, “Writing
Out of Limbo: International Childhoods, Third-CukuKids, and Finding
the Words to Tell about Them,” to be presentechatannual conference
of the Modern Language Association (MLA) in San rigiaco. Fellow
panelists were to be Nina Sichel, Faith Eidse, Biathe Neil Orr. It was,
to our knowledge, the first strictly literary semsito focus on 1) the
experience of being raised outside of one’s passgmmtry, and 2) the
study of narrative works, fiction or non-, that Icédrth, recount, and
reflect on that curious experience.

That November, much to our delight, we receivedmmunication from

Amanda Millar, of Cambridge Scholars Publishinge 3tad happened to
see the panel listed in the MLA'’s official publishprogram. And she was
writing to inquire if there might be a potentialddothat could grow out of
our session.

Three years later, this collection comes as the resdlt of that initial
inquiry.

When the two of us assumed full co-editorship ef phojected anthology,
our larger purpose in recruiting authors was tdgatfor the first time, a
suitable mix of personal essays and scholarlylasiof memoirs, “hard”
researches, and thought pieces; of subjective #wosatogether with
more objectively oriented psychological, or socipdal, or literary
investigations of the issue of growing up globallgrd its long-term after-
effects. In addition, we were aiming to encompassige geographical
horizon, a broad spectrum of nationalities as waslla variety of parents’
occupational backgrounds. We thus hoped to incinstances of business
kids and missionary kids, of foreign-service cheldrand so-called
“military brats.”
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We asked for vivid, compelling writing that woulgp@eal to a general
audience, writing free from academic jargon. We setall for submissions
out through our various networks, and suggestedvithehls might
forward the call to others. Responses came fraarat the globe. From
these, we have selected thirty representative ssbkay, we feel, illustrate
the spectrum of the Third Culture Kid/Global Normeagberience.

*kk

How the editors initially made contact and thenezhdp collaborating on
such a book has its own circuitous history.

It begins with Gene Bell-Villada noticing that 18905 memoirOverseas

American: Growing up Gringo in the Tropicsvas being paired on
Amazon.com alongside a collection entitlédrooted Childhoods: Memoirs
of Growing up Globa{2004), edited by Faith Eidse and Nina Sichel.

He ordered the volume; it arrived; he promptly deeal its twenty essays,
all of them emotionally rich, thoughtful, sometimdésoodingly and
wrenchingly so. In the anthology, he discovered édrmte points of
contact that echoed some of the issues he hadcemdbout: childhood
mobility, displacement, and loss; identity among thildren of expatriates
(as he put it in his memoir, “an identity that mspermanent dispersal”);
and the paradoxical estrangement and enrichmengtes hand-in-hand
with living an international life. Its roster inmed literary luminaries on
the order of Carlos Fuentes, Ariel Dorfman, Mariawa, Pat Conroy, and
Pico lyer, but also lesser known if equally eloquamrdsmiths. The
memoirists all shared in common their having bessed...well..global,
“unrooted” (a striking neologism not yet listedthre standard dictionaries),
with no set home or even a country. The gatherergesl as yet another
instance of a scattered demographic that Bell-&fdlawhile eagerly
pursuing research f@verseas Americarhad begun to glimpse: a kind of
“virtual community” of adult Third Culture Kids.

One essay in particular caught B-V's eye: “Goingnmdég’ a wistful

account, written by Nina Sichel, the anthology’settitor, of her return
visit to Caracas, Venezuela, where she’d grown spaa American.
Inasmuch as Bell-Villada had also spent time therghe 1950s and
graduated from one of the two local, overseas-Aca@rihigh schools, his
response to Sichel's story was immediate, persowiakeral. In her
remembrances he recognized the capital city’s digtite air; the home
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deliveries of tropical fruits; the instant skysceep and boom-town
atmosphere; the racial mix of the street crowds #rel sad, squalid
hillside slums; and of course the expatriate eredaand the oddities of
leading a family life in such a setting. And mongoung Nina, as it turned
out, had attended the other American school, theesane where Gene’s
kid brother Kanani had completed junior high (awdts called back then)
some eight years before she’'d started.

Feeling compelled to reach out to this kindred gpiGene wrote Nina a
long note of appreciation. Not knowing where shghhbe employed, nor
able to locate an address for her via the Intefmetmnailed the letter c/o
her publisher, Intercultural Press, to the firm'sile and London offices
both. The missive, it seems, took an indirect, dalout, meandering
journey: she received it several months later. €hgelope had been
opened and then scotch-taped shut.

She replied promptly by e-mail; a lively correspende ensued; B-V and
Sichel became fast e-pen pals. Their exchangetedtar mid-October
2006; they were writing each other at least twiceeek as they shared
past history and present insights relating to matlenird-Culture-Kid of
every sort.

In the months that followed, Gene began conveyinlyina the thought of
proposing a special session on the topic of TCKingj to be held at the
next MLA conference, with Sichel herself, Hgnrooted Childhoodso-
editor Faith Eidse, and memaoirist Elaine Neil Osrfallow participants.
Personal reasons caused the delay of the panegsitheld the following
year at the 2008 MLA convention in San Francisdmygh Nina was
unable to attend). The book was commissioned pitsents gathered. We
are here.

*kk

Readers of this volume will most likely possess edamiliarity with its
overall topic. Still, it won't hurt to spell outf briefly, the subject matter
being addressed in these pages. The phrase “Thitdr€ Kids” (TCKs),
while far from a household item, is a handy bitsbbrthand, a formula
designating the children of couples who, becausepdrent’'s expatriation
due to professional assignments, have been rarsbeéducated elsewhere
than in their country of formal citizenship. Alspmied to these subjects is
the term “Global Nomads” (GNSs).
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The time-span a TCK spends abroad may range frolittlasas a year to
the entirety of one’s childhood and/or adolesceticeay have unfolded
in a single foreign location, or in half-a-dozentbém, or more. (Such
cases indeed exist.). Whether they are mobile T@Ke frequently

relocate or stationary TCKs whose friends and $ociecles keep

changing, these children grow up among worlds,sit@ming in and out

of places, cultures, and friendships, and the featjghanges in their lives
can be as challenging as they are rewarding.

When TCKs do eventually repatriate to their passpation—generally to
attend university—they may find it culturally asesl as were their former
places of residence. Such returnees who have dame"” are occasionally
referred to as “hidden immigrants,” and often fitktbmselves more
comfortable among international students, who @ipichave a wider-
ranging worldview, than among their own citizengheir reentry into the
culture of “home” can be one of the most difficisinsitions of their lives.

The terms thus denote a social reality that, thaglet unacknowledged
by a wider U.S. culture, is accepted as fact amnotagnational educators.
Organizations such as SIETAR (Society for Intero@t Education,

Training and Research) and NAFSA (Association ofermational

Educators), university branches of Global Nomadterirational, and
magazines and websites devoted to the subject Hame much to
disseminate information and expand awareness sétteturning students.
Interestingly, Japan has long had a program farrmatg students, and
many U.S. universities and colleges are now acegpthe need for
transition services, support and recognition o§¢éhglobal citizens.

*k%

Although “TCK” as a concept dates only from theeldt950s, and has
scarcely started to gain anything like broad caltudiffusion, the
experience (theivenciag as they say in Spanish) had long been out there,
in great measure as a result of colonialism. ThédisBr and French
empires, as a matter of policy, had encouragedalsizenumbers of
European citizen-settlers to populate and “civilitesir overseas outposts.
Many of these voluntary expatriates would in tuawé offspring, who
grew up as what we might today consider TCKs, ahd might feel the

! See essays by Norma McCaig, Ann Baker Cottrelti Bruce La Brack for
further discussion.
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same conflicting emotions vis-a-vis their “motheuntry.” We can thus
now look upon literary figures such as Doris Legsidean Rhys, and (in
some measure) Orwell in England, and MargueriteaBu€amus, and Le
Clézio in France, agdult Third Culture Kids (ATCKs) whose work at
times reflects TCK preoccupations and dilemmas.ddeoolonialism, in a
sense, first created Third Culture Kids, along with conditions and the
settings for a TCK literature that chooses to @keuch themes.

In the U.S. case there were subtle differences.United States was not a
“world power” until after 1945, though it did haits sphere of influence
in Latin America (where American schools had exisiating back to the
earlier decades of the ®C0century). In addition there were religious
missionary efforts all over the world. (Publishitygoon Henry Luce and
novelist Pearl Buck, for instance, were each ofmhiae children of
missionary parents in China.) It was only with thast-War expansion of
the U.S. global presence that larger numbers ohgoAmericans started
being raised abroad, whether at the expanding cat@ecompounds or on
the 700 military bases, as well as in the moreiticadhl faith-based
missions. As a result, several million American iygsters have grown up
as TCKs, though without necessarily being awarethasf fact. Not
accidentally, the very term “Third Culture Kids” sv@oined in the 1950s
by American sociologist Ruth Hill Useem after haylmeen stationed with
her family in India, where she studied both Weskdncated Indian
citizens and American professionals assigned forkwia that newly
independent nation.

Of course, Useem was writing largely from an Amaniperspective. Yet
the term she devised was never intended as neitgsdas.-specific.

Indeed, as several of our contributors demonstrétie a wealth of data
and testimony, there are also Japanese, Finnishzil@n, Danish,

Monagesque, and Iranian TCKs—and others, not cdvémrre—with

issues both shared and very much their own.

This leads us to a new stage, a whole new settingtiat Bell-Villada in
his essay refers to briefly as “the Third Culturil K€ondition,” namely,
the rise and spread, since 1989, of what has beleined “globalization:”
the increased interconnectedness of the world granternational finance
and trade, through entertainment media and infeomatechnology,
through employment outsourcing and voluntary legaration, and with
English as the dominant lingua franca. The trend waidly summed up
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in the catchy title oNew York Timesolumnist Thomas Friedman’s 2005
best-sellerThe World Is Flat

As a side result of this inexorable wave, educatidmstitutions across the
globe have been seeing an increasing internatiamélcultural diversity

within their student ranks. Many of these buddingda presumably have
not yet worked out in full their personal identitigvithin this new, still-

fluid and developing situation; they may well spef@ars sorting out the
various strands in their cultural make-up. The @erBureau recognizes
this trend and adds new categories of ethnicity u@ periodically to

reflect the changing U.S. population.

And what comes next? What of the larger, evolviigfure? Even as
globalization “flattens” the world, and more and mageople relocate
across boundaries and borders and time zones,nib i®nger simply a
movement from one culture into another. Nationg d&ecoming
increasingly multicultural, migrations and immidoats altering the
texture and tone of a place as new people passighror settle. The
cultural mosaic that is humanity blends and exparadsl new self-
definitions are dizzying in their variety and comty— cross-cultural,
bi-cultural, multi-cultural, inter-cultural, mul&thnic, multi-national... As
Ruth Van Reken states in her essay, perhaps aamudge or model is
needed in order to talk about the many permutatdmsdividual identity.

Such dilemmas and confusions are implicit in thentionally ambiguous
titte of our collection Writing Out of Limbg an evocative phrased coined
by contributing editor Elaine Neil Orr. Its prepii@nal phrase could be
construed either as “Writinfjom Limbo,” a simple matter of location (or
of perspective), or as “Writin@ne’s Way Oubf Limbo” and hence a kind
of active quest, a struggle analogous to that Eihding One’'s Way
Out..."—and with the pen, using the written word d® tmeans of
scouting, discovering, emerging, and, at long kastying.

The many shades of meaning are reflected in théentmof this book.
Here, then, are foundational works that have ddfifibird Culture Kids
and Global Nomads, and that expand our understgrafircross-cultural
childhoods; memoirs that reflect the arc of TCK enignce, from childhood
mobility to adult identity; analyses and explorasoof the many issues
that TCKs and Global Nomads face, in their livebrtead” and their
reentries “home;” and reconfigurations of artigiqression as interpreted
through the unique TCK lens.
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Foundations

We begin our collection with the writings of foundational thinkers. It is
useful to step back and see how concepts have evolved about this “other”
identity, and how they continue to grow and change and be applied to
various groups of internationally mobile children. We see how the
theorists grapple with contemporary anthropological and sociological
frameworks in their attempts to articulate what it is that pulls together a
group of such far-flung, disparate people, whose individual narratives
encompass the globe, yet who share some traits—not language, not
geography, not culture, not religion, not history—in common. Who are
these outsiders? What is it that they share? And where do they find
common ground?

Ruth Hill Useem, the originator of the term Third Culture Kid, and co-
author Richard Downie, write of “the interstitial culture”—what others call
“liminality” or “neither-here-nor-there”—that is “created, shared, and
carried by persons who are relating societies, or sections thereof, to each
other.” This is the Third Culture, and this is where transnational children
feel most naturally themselves. They observe that, while children of
families with stable roots find continuity in the culture of their homeland,
TCKS find their sense of continuity primarily in family, international
schools and the sponsoring organizations that are the stable parts of their
lives, rather than in the culture around them, which changes with every
move. They grow up to value their cosmopolitanism, even if it is not
recognized by others in the dominant culture. Useem and Downie
conclude their piece with recommendations for schools to help TCKs
make use of the skills they have learned in their travels, as chances are
they will want to continue an international life.

Ruth Van Reken, together with David Pollock, took Useem’s concept of
Third Culture Kid and refined and polished it into its current definition.
Their now-classic Third Culture Kids: The Experience of Growing Up
Among Worlds was the first book in the field of intercultural studies to
describe in detail the experience and general profile of the TCK. But as
more and more people began to study the profile, and to find themselves to
some degree reflected in it, Van Reken began to search for a more
inclusive name, an umbrella term that would cover not only traditional
TCKs, but also any number of other groups whose identities are formed by
crossing cultures in their childhood years. Her essay describes how she
moved from her work with Pollock to an expanded view, one that calls for
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a new language and a new model: the Cross-CuKiglathe new prototype
for an interconnected world.

Norma McCaig coined the term Global Nomad to defingone who had
moved internationally because of a parent’s care8he advocated for
recognition of the leadership these people couttvide—people “whose
vision and experience extends beyond borders,” arko‘cross-culturally
skilled and globally aware.” Focusing on how thekéddren internalize
the transnational experience, so very differenifthe ways their parents
do, she calls on schools and universities to reizegihe many gifts these
children bring and to recognize that, though thegyrfive outside the
mainstream, they belong “to a functional rathernthdysfunctional
marginal reference group.”

Ann Baker Cottrell, at one time a student of Rutll Hseem'’s, breaks
down the various labels we have for expatriatedcéit and analyses them
in close detail. She then compares two vastherhifit societies in their
understanding of and treatment of their TCKs: theited States, a
multicultural, multiethnic society founded on priples of individualism,
and Japan, a culturally homogeneous society thiaesaconformity far
more than individuality. Her study looks at soi@afion of the TCK
within the “home” culture and concludes that, as wWorld becomes more
globalized, both nations “increasingly value litesnscending cultures.”

Reflections

Who are these Global Nomads and Third Culture Kidsf?l how do they
remember their experiences of growing up globalhaiMoes it feel like
to live outside the mainstream? How do they bigi&htity?

Even as we reach for universal statements abouiviee of TCKs, and as
we attempt to articulate the common denominator§ @K identity and

create a “typical” profile, the fact remains thatk child is going to have
a very different experience, and the way that tbkildhood informs their
adult choices is as unique and as individual as tharacter. Interpretation
of what may seem to be the same childhood experieades from person
to person even within families. To illustrate thige have included the
writings of two sibling pairs: Elizabeth and Johiang, and Faith Eidse
and Charity Schellenberg.
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Elizabeth and John Liang share the same movessahe background,
basically the same family history. Yet their apgmb to writing for this
collection, the issues they focus on, and the wihgs experience has
formed them, are radically different. Elizabethahg has taken her
multiple identities—and her ease with change andptability—and
created an acting career where her very identigyghs with each role she
takes on. It is a way of bending her history to fnerpose. In the world of
theater, she finds a home that reflects the TCKes&pce. But John
Liang, frightened by each move he made with hisilfgnstruggled
throughout his childhood to tamp down his anxietg avhat he calls his
feelings of “out-of-placedness.” The many straafikis multiculturalism
—his mixed ethnicity, his multilingual names—matiknhas different with
every move. Who he is, ultimately, is challengedabtrip to Taiwan,
where he expects to enjoy a sense of belongingwdrate he feels like
more of an outsider than ever.

Faith Eidse and Charity Schellenberg return tortobildhood home in
Congo to celebrate their mother’s legacy afterdeath. Yet the journey,
though a turning point for each of the sistersdéedo very different
outcomes. For Eidse, the trip is the dawn of a aesakening as she pulls
away from childhood resentment and pain and betingnderstand the
depth of her missionary parents’ service in Afriaad to ponder how she
can mirror their commitment at home in the U.S.e &kes in a homeless
woman, manages her care through surgery and rgcoaed is able to
“reframe” her own history from a new perspectiuger sister, Charity, is
forced to confront the submerged and unacknowledgedf she
experienced as an adolescent when she left Comdg@aitada. Cut off for
years from her past, she is unable at first to eeeall the language that
would open doors of communication. When she daggressed memories
and pain flood through her with such force that ishewept away in a tide
of confusion and unhappiness. With the supporth@f husband, she
emerges from this experience newly resolved tarmetin Africa, and they
move back on a permanent basis to devote themseilmslding a life in
Congo.

Nancy Dimmock also returns to her African rootsnging her missionary
background forward in a new and unexpected waye &t her husband
first settle in Lesotho to direct a health cardlityc They later move to
Malawi, where Nancy has a vision that she turne maality, starting a
clinic to save the lives of sick and starving infgnand to find new
families that will adopt the orphans. Along theywahe creates her own
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peach-and-brown family, giving birth to two childrend adopting six
others.

Knowing who you are and who you will be, developieagd nurturing a
solid sense of self, can be challenging for chitidr@ised moving around
the globe. They dip in and out of sometimes cotifigc cultural worlds

and values, and for some, this causes confusiod, fan others, it is
exciting and enriching. Their personal growth beesrmmore than simply
an education in the ways of the world, as they timesnd select from the
various influences that shape them, and cobbldhiege unique identity.

Moving back and forth across North and South Anzeras a child,

Kathleen Daniel continues moving to and througlktgdaas a young adult,
following a spiritual and healing path that take= from the study of

psychology to yoga to acupuncture to personal dogcko women’s

leadership—and back to her ancestral home in Buillapgeisn't so much

re-invention as it is expansion of self, openingaphe many cultures she
immerses herself in while simultaneously followihgr own true north.

She stretches the boundaries of self with new iegrand expression,
continually shaping and reshaping who she is.

Cathleen Hadley's memoir is the story of a sim#lart of journey, though
its focus is one of artistic expression. In hejosms through the
Americas and Indonesia, she pieces together astiaridentity that

merges expressive visual art with a traveling liRainful lessons of
dispossession and outsiderness teach her thaarsthdner art, can survive,
that art is both process and identity and can kentdrom place to place,
expressed with the objects and materials at hand-tzen released. ‘I
use art to inhabit the worlds | move in,” she vsite

Emily Hervey applies her personal experience ofitpeaised in Chile, the
U.S. and Kazakhstan to her studies of cultural sidjent among TCKs
around the world, and contributes an essay thphismemoir and part-
research, delving into topics that so many TCKs fargiliar with: the
loneliness of being an outsider, exposure to daageruncertainty abroad,
the pain of too many farewells, the struggle tacalate her experience to
uncomprehending friends and family, the entirediteon experience.

The topic of home surfaces and resurfaces in thaaing of TCKs, though
“home” is a concept that shifts and slides depemdin who is writing
about it. “Home is an ephemeral place... my saiskBome is a plural
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concept,” writes Anna Maria Moore in her memoir of constant relocation.
Moving across continents and cultures (and she has covered the globe:
South America, North America, Europe, Asia, Africa), she creates a sense
of home from fragments of her past—her collections of letters, shells,
rocks, pieces of cloth—talismans that remind her of where she has been.
She carries these “like a shell upon [her] back,” a shell which can expand
with every move and hold within it all her memories.

Nina Sichel writes achingly of missing the sensuality of the tropics after
moving from Venezuela to a small town in the northeastern U.S. for
college, where she encounters the culture shock typical of the “hidden
immigrant.” Moving from place to place after college, she wonders when
she will find the America she has been taught to believe in, and when she
will feel she is part of a community. Eventually, she comes to accept that
she feels most comfortable as an outsider. For her, home is not a
geographical place, but a comfort zone, a sense of familiarity she shares
with others raised outside the dominant culture.

Explorations

Our third sub-section brings together articles that are the result of rigorous
empirical researches; that deal with TCKs within corporate or academic
contexts; that explore in some theoretical way the larger question of TCK-
ness; that offer practical counsel for interested parties (children, parents,
college administrators)—or that provide some combination of all these.

The authors of most of the essays employ to some extent the method of the
survey, whether written or via personal interview. The statements by their
interviewee subjects can often prove quite powerful and moving. Patricia
Linderman conveys a perspicuous, bird’s-eye glance at the entire, years-
long process of being, literally, a Third Culture Kid—the preparation for
the move, resettlement, schooling, finding (and losing) friends, outside-
school activities, visits back “home” and, finally, the uncertain future that
awaits them. Her expertise in the field, and her own experience as a
mother of two TCKs, come together in an essay offering both background
knowledge and concrete advice.

Danau Tanu applies the participant-observer technique in carrying out her
ethnographic study of an international school in Indonesia. She captures
the complex web of relationships that arises between the enrolled Asian
students and their Western peers and non-Western parents both, as well as
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the ways in which tensions involving race, natidgalnd language play
themselves out day-by-day on the school grounds.

Nancy Henderson-James, who herself grew up as sicvviery Kid (MK)

in Africa, surveys a number of adult MKs and trattes divergent paths
they have taken with regard to their parents’ relig—from intensification
of faith to loss of belief to various positions ietween. The results she
comes up with are often surprising; and her ownolfections of
experiencing doubt as a university student, anopehing her mind to the
philosophical tradition from Socrates onward, bsiragpersonal touch to
her thoughtfully objective study.

Four of the essays work in the best traditionsrpieical social-science
research, deploying their fresh insights with a tteaf detail. Kathleen
Gilbert and Rebecca Gilbert illuminate a hiddenstlyoscanted aspect of
TCK life and its perpetual state of “liminality:hé unacknowledged grief,
the unceasing feelings of loss—loss of relatiorshipss of identity, loss
of a home. Multiple childhood losses, both recogdiand ignored, are the
submerged downside of the mobility, flexibility, aeosmopolitanism of
TCK existence; and sorrow over these losses catincento trouble
TCKS into adulthood, a long process that the Gitbéring clearly into
view.

Laila Plamondon’s study puts the spotlight on TGHags in maturity and
in identity formation, and the ways in which thggestponements impinge
on the course of reacculturation and repatriatiod, on the ties with one’s
parents. In a finding that might surprise readgs, notes that the numbers
of years spent abroad, and of countries lived ictualy make no
discernible difference in identity development, ve@es frequent repatriations
“home” can in turn lead to increases in a TCK'sfogion. The essay is
especially remarkable in having originated as amd#® Thesis at Smith
College.

Most TCKs tend to be competent in two languagesare. In the field of
academic linguistics, bilingualism is an establisheubspecialty, but
Liliana Meneses breaks new ground in her provoesliwk at how the
fact of having different languages interweaves wigBues of social
identity, group membership, the life of inner erans, and the construction
of a personal narrative. (Language, then, as sggnlfoth social and
affective.)
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Anu Warinowski’'s article, with its highly theoresic and graphics-rich
apparatus, brings an unusual perspective in examitie problems
unique to TCKs from Finland. She sets forth thecedecharacteristics of
Finnish families at home and abroad, and brings ui¢w the manifold
interactions with the host countries and diverspatnate groups, and,
inevitably, with international schools that, in itheurricula and language
of instruction, may be entirely alien to Finnishildren just beginning
their experience of expatriation.

The situation of returnees and their identitiepast-adolescent or adult
TCKs are the focus of two of these pieces. BruceBtack deals with a
guestion of academic policy for these hidden imamgs: Are they, or are
they not “international students?” If so, then, wdotheir curricular
requirements differ accordingly? From his homeifugon, the University
of the Pacific, he offers one plausible set of ohs.

Alice Wu, having organized conferences of Globalmdds at Cornell
University and produced videos of those eventesditom them to give us
some eloquent oral testimonials from her widelyedse participants.
Covering a period of almost fifteen years, her lardjnal report presents
the views of a dozen or so TCKs on matters of cacheice, spouse
choice, and children, and their thoughts on honréendship, and
community. It is a rare glimpse of the current ivef ATCKs when they
are well beyond being, as it were, “kids.”

Reconfigurations

Our fourth and final portion assembles essays biiteTCKs of varied
stripe, who bring their mixed backgrounds to beathe concrete realm of
culture—literary classics, physical artifacts, ewegative products of their
own making.

Maureen Burns, in the most theoretically orientéthe articles, takes on
the larger topic of mobility in a world where migiom at many levels has
become commonplace; she forcefully demonstratesirtportance of
maintaining any sort of documentation (e.g. photogng) as a means of
articulating identity via representation. Many TG&aders will discern
here their own past attachment to small, portabjeais—a toy, a book, a
scrapbook, musical recordings—that they clung tthwiach subsequent
move abroad, elsewhere.
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Greg Clinton in turn tells of consciously channglims TCK past into the

study of philosophy and, later, the teaching ogréture overseas,
dramatically demonstrating to us that"arade group of 15-year-olds at
an international school in Sudan, four centuriger]acan still be gripped

by the ending oRomeo and Juliet, can be profoundly moved to pity and
fear by the death of the star-crossed lovers. Thatgvorks of the past are
alive and well, he suggests, in TCK enclaves.

Perhaps not accidentally, Shakespeare’s contemparat artistic equal,
Cervantes, becomes the medium whereby Leyla Roulih her
kaleidoscopic mix of Persian, English, Muslim, gnch backgrounds,
and with Spanish added latterly, finds a living nmirof herself in the fluid
identities captured in Don Quijote’s ever-shiftingrld. In her search for
roots and a transnational “family” following the hgavals in and her
displacement from Iran, she sets out to locate ng-fange historical
precedent to her own being, first in medieval SjgaMuslim past, and
then in Cervantes’s complex and subtly subversiake” on early-modern
Spain’s submerged Muslim present.

The imaginative literature begot by colonialismdathe emergence of
what we now recognize as Third Culture Kids, a@sely addressed by
three of our contributors. Elaine Neil Orr links agoncept of an identity
that is dual (one of the two an inner “strangerijhvher own upbringing

as a Missionary Kid in Nigeria and with her readirgf works by three
very different novelists: Jean Rhys, J. M. G. Leéad, and the

Zimbabwean Tsitsi Dangarembga. Orr highlights invete by these
authors the conflicted relationships between tlgeuithful European (or
Europeanized) protagonists and the local, non-wiotle they deal with

every day.

Bell-Villada for his part revisits the life and oge of Rhys alongside that
of novelist and essayist Barbara Kingsolver asamsts of the TCK
phenomenon; in the very plots and characters af there outstanding
books he discerns analogous patterns from therabltiynamics and the
shattered family history of his own, problematidaCK youth in the

Spanish Caribbean.

Alice Ridout examines in special depth the autotdpby of Doris
Lessing—the latter a natural subject for TCK litgratudies. Ridout at
one point takes note of a scene of the child Dee&ted serenely in a tree
in the Rhodesian bush—a memory of innocent bliaswhll be dashed by
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the Nobel-Laureate-to-be’s avowed future struggtedocate a “home”
and by her clashes with her mother (who serves stlia® an allegory for
England’s less savory side).

Two of our contributors reflect on their own creati artistic efforts at
making sense of their respective TCK experiencélevthe sole author in
our “End Paper” evokes one of its more nuanced dioatjpns via a lyric
poem. Elizabeth Liang, who grew up in six counfréimaws commonalities
between that multiple-identity existence and hevselm profession as an
actress, and tells us of her one-woman play-in4q@gythat aims to give
dramatic shape to her childhood peregrinations aadfusions. Her
childhood moves between Panama and Guatemala,rbeefposure to
Moroccan Arabic, the shock of winter cold in Coniad, the woes of a
street cyclist in Cairo or Philadelphia—these anthep roaming
experiences form the fabric of a vivid stage mogat

Donna Musil, the only “military brat” among our &orial ranks, conveys
the “feel” of growing up military in the 1960s afiDs (the racial politics
on the bases, the constant relocations, Vietnam)) joes on to narrate
the harrowing logistics of producing the first downtary film ever made
about that life—and finally the amazement and shatkhe range of
responses (negative and positive, angry and symiathhostile and
joyful) that such a movie can elicit from militawjives and children.

We close with a poem by Maya Goldstein Evans, wigwgup Jewish in
Egypt, where she attended French schools, and I#ten emigrated to
Venezuela, there graduating from an American higiosl. In the subtle
rhymes and rhythms of her crystalline verse shetucap the inner
linguistic battles familiar to many a polyglot TCKiven their composite
souls and complex personal trajectories, TCKs atespoint may find
themselves faced with two or more languages anthpae choose from
among them the one in which they prefer to dwelld &vans’s lyric
meditation lends eloquent artistic shape to sucbrscious decision.

*kk

We the editors take pride in this meeting of mitasl experiences, of
straight facts and inspired epiphanies. It is oypehthat other TCKs, their
relatives, friends, and colleagues, and readets tamiliar with and new
to the topic, will all profit from savoring theséghly variegated writings,
and the fresh and unusual glimpses they bringvadrdd in flux.
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THIRD-CULTURE KIDS

RUTH HiLL USEEM AND RICHARD D. DOWNIE?

“The first day, the teacher stood me up in fronthaf class and said | was
from Singapore. The kids at that school were todgtey started calling

me Chinaman and harassing me. | didn't like bewmted that. | thought it

was something bad to be. | did well in school, titaurhe teachers liked
me, and the school was easy. The schools | wemviyseas were

tougher.”

“When | was 16, | came from Japan to a small townlridiana. |

remember the first time | was out on a date—alldicewas drive around
to McDonald’'s and different places. The whole nighbever really got
involved much in the school life. A lot of the kidgere not planning on
going to college, and so we didn't have much in oum to talk about. |
think | was pretty strange for them, too.”

“l think part of the problem when | came to the t8sawas | looked
American but | did things that were not quite Anoari. | had fun trying to
be an American. It was an act in a way.”

No, these are not the observations of new immigranfereign visitors.
These are the reactions of American third-cultuds KTCKs) who have
come “home” after living abroad as dependents afemta who are
employed overseas. Although they have growniruforeign countries,
they are not integral parisf those countries. When they come to their
country of citizenship (some for the first timef)ey do not feel at home
because they do not know the lingo or expectatainsthers--especially
those of their own age.

Where they feel most like themselves is in thagrititial culture, the third
culture, which is created, shared, and carried drggns who are relating
societies, or sections thereof, to each other.

! This article appeared originally ifoday’s EducationSeptember-October 1976.
Reprinted by permission of the National Educati@sdciation.
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Although some Americans were living outside the teldhi States before
World War IlI, the great burgeoning in numbers of &ians moving
overseas began after the War. Now, there are ajppaitdy 300,000
school-age American children overseas. Their fatlae missionaries;
visiting professors and teachers; representativeteo U.S. government
(e.g., employees of the Department of Defense Difygartment of State,
etc.); employees of international and multinatiortarporations and
financial institutions (e.g. Exxon, First Nationality Bank, Bell
Helicopter); and American employees of internatiasrganizations such
as the World Health Organization and UNICEF. Thiaskers are usually
highly educated or highly skilled people who areyifog the networks that
intertwine and interrelate the peoples of the woflthe mothers may be
employed overseas, but in most cases, the fanhiéige moved because of
the fathers’ employment.)

To be sure, Americans are not the only ones inebimehird cultures. For
example, Japanese businessmen work and live ibitited States and in
Southeast Asia, and diplomats from all countrieprasent their
governments in posts all over the world. Their aelemt children can be
found in university communities, in the United Newts International
School in New York, in the capitals and large sitedf the world, and in
some of the same overseas schools as Americarrarhilth this article,
we shall limit our discussion to American TCKs.

The parents’ sponsor in the overseas area is trincidetermining the

specific part of the third culture in which the TE€Kve, the kind of school
they attend, the host nationals and third counatyonals they will know,

and the languages they will learn. These childreenehave labels that
reflect their parents’ sponsors—“Army brats,” “MKs¢tissionary kids),

"biz kids ," and most recently "oil kids."

Overseas, one of the first questions a TCK asksva arrival is “What
does your father do?” or “Who is your father withi¥ie answer helps to
place young people socially. If, after returningtsside, a TCK asks such
a question of a young person who has been rearszl bee latter's
reaction may be one of puzzlement or resentmeniliké&Jthat of TCKs,
the social life of young people reared here isdiactly influenced by the
father’'s employer.

TCKs are attached to the third culture throughrthaients’ employers, who
hold parents responsible for the behavior of théfspring. (If a dependent
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grossly misbehaves, he or she may be sent homethaneémployer may
reassign the father or terminate his employmerterdfore, fathers take an
active role in their children’s lives and in makifagnily decisions.

In one study of third-culture families, only six ®50 TCKs reported that
their mothers always or usually made final decisiahout family matters.
(It should be remembered that almost all oversaasrian families have
both parents present.) Fifty-three percent of Dmpant of Defense
dependents claimed that only their fathers mads fiacisions; 41 percent
of children of missionaries said their fathers tia€ final say in family
decisions; and the others involved in the studgluising 75 percent of
children of those representing the federal govemtmeported that both
parents, and occasionally the children themselvesie involved in
decision making.

Most children and youth overseas do not resenttgparental controls,
because all of them attached to the same sponswe aader similar rules
and, hence, there is community reinforcement. Bssithe overwhelming
majority of TCKs (close to 90 percent) like, respemnd feel emotionally
attached to their parents.

There are many reasons for this. The high mobitifythird-culture
families, who usually move every one, two, or fgears, seems to have
the effect of bringing individual family membersosér together. They
share the common experience of moving into unfamigrritory and offer
each other mutual support in the face of changestraghgeness. Parents
are often the only people with whom TCKs have aiooing relationship
as they move from one location to another.

American families overseas spend more time togdthdess the children
are in boarding school) than do their statesidentmyparts—and the time
together is often not taken up with mundane aspedtging. Mothers are
home managers rather than housewives, because ubeglly have
servants to clean up the spilled milk, make theshedok the meals, and
chauffeur the children. As one overseas mother, sdid amazing how
pleasant conversations with children can be whaname not frantically
trying to get the supper on, answer the telephand,nag the children to
pick up their clothes.”

The family provides one form of continuity for TCKEhe schools offer
another.



